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ABSTRACT
This study aimed to study the effect of nasheed in enhancing language 
acquisition among international students at the Applied Science 
Private University in Jordan. The semi-experimental approach was 
used, and the study members consisted of 40 foreign students who did 
not speak Arabic at the Applied Science Private University. The sample 
was divided into two parts: an experimental group (20 students) and 
a control group (20 students). The experimental group studied the use 
of chants to develop Language skills, especially oral expression, which 
are important for communicating with the outside community, while 
the control group was studied using traditional methods. Pre- and 
post-tests were applied to the study samples. The achievement test was 
prepared as a tool, and the data was analysed statistically. The results 
showed that there were statistically significant differences in favour 
of the experimental group, which confirms the effectiveness of using 
songs in developing Arabic language skills among non-native Arabic-
speaking foreigners. I recommend activating the role of nasheed in 
the educational process because of its positive impact, which leads to 
improving the performance of students in general.
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1.	 Introduction
Arabic is an ancient language with deep roots in history, and many scholars assert that it is the origin from 
which all the languages ​​of the world emerged. This assertion is supported by several papers. Zidan Ali Jassim’s 
paper on urban terminology provides evidence that Arabic has real connections with English, German, French, 
Latin, Greek, and Sanskrit urban terminology, indicating a common linguistic origin (Jassem, 2015). Another 
paper by Zidan Ali Jassim on legal terminology supports this claim, showing that Arabic has real connections 
with legal terminology in the same languages (Jassem, 2016). Ferohe Kahraman’s paper discusses the origin of 
language and the diversity of languages, noting that Islamic sciences view language as a divine teaching and 
discusses the birth and origin of language (KAHRAMAN, 2022). Hussein Al-Muhaimit’s paper explores the 
emergence of languages ​​in Islamic thought, presenting different theories including the belief that language is a 
gift from God (Chikovani, 2019). Therefore, these papers provide evidence supporting the idea that the Arabic 
language is the origin of all languages ​​and is distinguished by being the language of the Holy Qur’an and the 
Noble Prophetic Sunnah, which made it an integral part of the Islamic religion.
	 One of the most important features of the Arabic language is that it is a means of communication and 
interaction between members of society, a tool for expressing their experiences and expertise, and expressing 
feelings and ideas. It is also considered a means of understanding between people that a person acquires from 
the society in which he lives, and the transfer of knowledge and its development among members of society 
(Zunoomy & Shathifa, 2022). 
	 Weak language skills, especially oral expression skills, among foreign students. Some traditional methods 
of teaching these skills have contributed to the emergence of weakness in this skill. This may be due to following 
traditional teaching methods that are not compatible with the student. It was noted that studies conducted in 
the field of using songs to develop oral expression skills are rare. Hence, the idea of ​​this study came to shed light 
on the effect of using songs during language teaching in developing oral expression skills.
The current study attempts to achieve the following objectives:

(1)	 Identifying the level of availability of oral expression skills among foreign students at the Applied 
Sciences Private University. 

(2)	 Identify the differences and distinctions in the use of hymns to develop oral expression skills.

The study problem can be articulated by the following inquiry:
Are there statistically significant differences between the performance of foreign students in the control and 
experimental groups in their degree of possession of oral expression skills attributable to the variable of the 
traditional teaching method or the hymns method?

2.	 Literature Review
2.1.	 Expression skills
The expression and language of Arabic are the focus of many studies. One study in Jordanian schools found that 
language teachers use peer assessment and self-assessment to develop written expression skills among students. 
The study recommended the development of criteria and foundations for peer evaluation and self-evaluation, 
as well as conducting practical training courses on their implementation. (Al-Rashdan & Al-Saaideh, 2022). 
Another study looked at the relationship between reading skills in Arabic (ARS) and Arabic oral expression 
(AVE) for students of higher education in Malaysia. The study found an important relationship between the 
levels of ARS and AVE, indicating that high participation in ARS leads to better achievements in AVE (Bakri 
& Kirembwe, 2023). Descriptive and analytical research of the library explored the principle of ellipsis in 
the Arabic language, highlighting its rich linguistic system and uniqueness in linguistic activities. (Usman & 
Jabar, 2022). In Nigeria, a study examined the factors responsible for poor oral expression among Arabic 
language students. The study found that factors related to the learner’s attitude towards the study received the 
highest scores from teachers (Khrisat & Alharthy, 2015). These studies contribute to the understanding and 
improvement of Arabic expression and language skills.
	 He described expression as the art through which individuals can effectively convey their thoughts 
and feelings using precise language and fascinating techniques. (Usman & Jabar, 2022). Through expression, 
individuals can communicate with society, and it is essential for individuals to carefully choose the vocabulary 
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they will use in written expression. (Khrisat & Alharthy, 2015). The expression in terms of performance has two 
types (Bakri & Kirembwe, 2023):

(1)	 Oral expression: It is the ideas that the writer expresses, and this type represents the aspect of speaking 
in the language.

(2)	 Written expression: It is the words and phrases through which a person can express ideas; this type 
represents the written aspect of the language.

2.2.	 Oral Expression Skill
Oral expression skills in Arabic are an important aspect of language learning. It involves the ability to use 
Arabic sounds appropriately and use grammar and word order to express oneself effectively. The audio-oral 
approach is an approach that focuses on listening and imitation activities to develop speaking skills. This 
approach not only helps students master spoken and listening language but also helps with reading and writing 
skills (RIZQI FAJRIAH, 2023). In addition, the use of storytelling strategies has been found to enhance the 
oral expression skills of Arabic-speaking students (Marar & Al-Hajaya, 2023). Furthermore, the role of oral 
language in a multilingual context was explored, highlighting the links between cognitive and linguistic skills 
in producing complete oral narratives in English as a foreign language (Russak & Zaretsky, 2021). Teaching 
materials that use visual media were also developed to improve students’ ability to express themselves in Arabic 
(Zaid,etal,2019). Finally, there is a strong relationship between listening skills and speaking skills in Arabic 
language teaching (Fadhil, 2022). We will study this skill in detail in the next section because it is one of the 
focuses of our study.

2.3.	 The Concept of Oral Expression
The concept of oral expression in Arabic refers to students’ ability to effectively use Arabic sounds, grammar, and 
word order to express themselves (Fadhil, 2022). One approach to teaching oral expression is the auditory oral 
approach, which emphasizes listening and imitating the teacher’s speech to develop speaking skills (Kasmantoni, 
et al,2020). This approach not only helps students master spoken and listening language, but also improves their 
reading and writing skills (Russak & Zaretsky, 2021). However, there are some weaknesses in this approach, 
such as students’ robotic responses without understanding the meaning of the spoken phrases (Zaid et al., 
2019). Another study highlights the importance of training and practice in developing speaking skills, along 
with collaboration with teachers and peers and creating a language environment (Baralo, 2000). The ability to 
express or compose sentences in Arabic can be facilitated by using visual media as a teaching tool. In general, 
oral expression in Arabic involves communication, interaction, and negotiation of meanings in a shared context.

2.4.	 Oral Expression and Listening Relationship
In Arabic, oral expression skill closely corresponds with listening ability (Wahyuni et al,2023). Developing 
speaking abilities effectively with the auditory-oral approach which emphasizes listening and imitation activities 
(Kasmantoni et al,2022). For students, it helps with oral communication, sentence patterns, and pronunciation 
(Pahlefi, 2022). Furthermore, essential for good Arabic communication is listening ability (Kasmantoni 
et al,2022). Effective speaking depends on a recognition of vocabulary, sentence components, and sentence 
structure all of which are acquired by listening skills. Moreover, among Arabic students, speaking and listening 
skills have a close relationship. This link implies that good listening can improve oral expression skills. Thus, 
improving oral expression ability in Arabic depends on developing great listening skills (Al-Rashdan & Al-
Saaideh, 2022).

2.5.	 Hymns
Hymns are one of the most important ways that help a non-Arabic speaking student to acquire the language by 
learning the correct Arabic vocabulary and expressions. The learner also acquires a set of moral and educational 
values ​​through them, and they are considered one of the enjoyable teaching methods that attract the learner, as 
they are a type of literature that depends on melody, rhythm and recitation.
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	 The researchers believes that the anthem is short poetic pieces, characterized by the joy of rhythm, the 
sweetness of melody, the beauty of style and the simplicity of words. It depends on continuous repetition and 
aims to enhance the learner’s language skills, concentration and good listening, and stimulates their creativity 
and imagination.
	 The importance of songs lies in the fact that they help students acquire correct Arabic, develop their 
linguistic vocabulary with its linguistic wealth, and improve their style and understanding of classical Arabic. 
They help students with correct pronunciation, and develop their ability to pronounce letters correctly. They 
help instill literary taste in students. They help learners speak fluently with others, and contribute to increasing 
learners’ openness and effectiveness with the culture of society. They also develop the quality of recitation in 
learners, the ability to extract meanings well, awaken their emotions and feelings, and develop their imagination. 
Songs are a means of bringing joy, persuasion, and entertainment. The activity that learners do in singing 
benefits them socially, health-wise, and psychologically. Singing songs collectively gives learners the ability to 
bear responsibility and participate collectively.
	 There are several ways to teach hymns, which vary according to the students being taught and the type 
of hymn. For example, non-speaking students are taught by imitation or what is called deaf memorization, 
due to their weak ability to read accurately. It is also used with native speakers sometimes to facilitate the 
performance of the required melody. This method is implemented according to the following methods:

(1)	 Partial method: Short parts of the songs are repeated and then linked together.
(2)	 The comprehensive method: This is done by listening to the song in its entirety several times, then 

repeating it.
(3)	 The analytical method: This method is done by the teacher choosing the parts of the song that need more 

training and training the students on them separately before starting the entire song.

Previous studies have confirmed the effectiveness of using songs in developing many skills, especially oral 
expression skills, as most studies agreed on the weakness and low level of students in different educational 
stages in oral expression skills.
	 The current study was distinguished from previous studies by the selection of the sample, as most studies 
were sampled from school students, while the research sample was from non-Arabic speaking students. Despite 
the existence of various studies on the use of songs, there were few studies that focused on the use of songs in 
developing oral expression skills.
	 The researchers benefited from previous studies in preparing the theoretical framework, previous studies 
of the study variables, and building an assessment tool for oral expression skills that included four main axes, 
and the method of selecting the studied sample.
	 Based on the above, some problems related to the process of teaching oral expression skills were 
reached, as the foreign student did not have the motivation to master oral expression skills, especially correct 
pronunciation, and the language trainer’s approach with less diverse activities and traditional methods made 
students feel bored in the classroom. The researcher’s concluded that the solution to the problem is to use 
songs in the teaching and learning process, as songs can make the student not only active in thinking, but also 
in speaking, and this also helps the teacher to teach the student to speak fluently, and the students will not feel 
bored because they are active and giving, and participate in the expression class during the teaching process, 
and music can increase the student’s skill in expression and the use of songs can be improved by students by 
activating their words and pronunciation well, hence the importance of this study to identify the effect of using 
songs in developing oral expression skills among non-Arabic speaking students.

3.	 Methodology
The researchers selected two samples of fourth grade students from Applied Sciences Private University. The 
students were randomly selected from fourth grade students after conducting pre-tests. Students were divided 
into categories according to the results of the answers. Students were selected according to each category and 
then divided into two groups, one of which represents the experimental group, which numbered (21 students), 
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and the second represents the control group, which numbered (21 students), as shown in (Table 1).
Table  1: Distribution of the study sample

The Collection
Total Number

control groupExperimental group

202040

Selecting the first two samples, the researchers took into account that there would be variation according 
to individual differences in the students’ grades within the two groups, and that the study individuals were 
selected randomly to ensure that the experimental application was conducted under the direct supervision of 
the researchers to give credibility to the results.

4.	 Study Results
4.1.	 Oral Expression Skills of Study Participants
The degree of possession of non-Arabic speaking foreign students of oral expression skills (intellectual, linguistic, 
epic, vocal) according to the evaluation of their teachers? The researchers extracted the arithmetic means and 
standard deviations of the teachers’ evaluations and the degree of possession of students of oral expression skills 
after applying the study, and this will become clear through (Table 2).

Table  2: Arithmetic mean and standard deviation of non-Arabic speaking foreign of ASU University standard 
estimations and oral expression skills

The Collection Number Statistical value
Oral expression skills

Total
Linguistic Intellectual Audio Profile

Control group 20
Arithmetic mean 6.476 8.34 6.91 4.3 26.026

Standard deviation 0.216 0.324 0.26 0.301 1.101

Experimental 20
Arithmetic mean 10.35 10.82 10.09 7.52 38.78

Standard deviation 0.151 0.371 0.235 0.199 0.09

Total 40

Arithmetic mean 10.1667 10.48 10.4652 7.5902 38.7021

Standard deviation 0.2103 0.1689 0.1802 0.2141 0.129

Rank 3 1 2 4

We note from (Table  2) that the students of the experimental and control groups possessed oral expression 
skills at an average level after education (7021.38) and a standard deviation (0.129), which is a large and very 
close degree of possession, as the pre-tests were very low and ranged on the three-point scale between (3.00-
2.24), which is equivalent to (30-40) degrees on the evaluation list, as the degree of possession of the students of 
the experimental group reached (78.38) and a standard deviation (0.09), which is a large degree of possession, 
while the degree of possession of the students of the control group reached (26.026), which is an average degree 
of possession. This result indicates that learning according to the method of songs and chants was effective in 
possessing oral expression skills among the students of the experimental group.
	 According to these results, it seems that the skill that ranked first is the skill of intellectual oral expression, 
and this can be explained by the students’ love for studying hymns and directing their imagination towards 
what they listen to, repeat and feel.

4.2.	 Study Question Results
To answer the study question “Are there statistically significant differences between the students of the control 
and experimental groups in their degree of possession of oral expression skills attributable to the variable of the 
usual teaching method or the chanting method?”, a multiple correlation analysis of variance (MANCOVA) was 
tested, taking into account that the study sample may have been from two branches and that the current study 
dealt with one independent variable, which is the teaching method, and that the list of estimates consisted of 
four dimensions. It is necessary first to examine the correlation between the oral expression skills that formed 
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the four dimensions of the scale (dependent variables).
Table  3: Arithmetic averages, standard deviations and adjusted averages for students of the two groups, 

experimental and control, according to the teaching method and oral expression skill in the grade

The Col-

lection

N
um

ber

D
om

ain

Tribal Estimation Almighty Dimension
Standard 

error
Arithme-

tic mean

Standard devia-

tion

Arithmetic 

mean

Standard 

deviation

Average 

Adjusted

Control 

group

20

Linguistic 1.71132 0.198206 1.86811 0.232099 1.869141 0.042672

Intellectual 1.64777 0.254133 1.85613 0.311765 1.857122 0.050075

Audio 1.61655 0.231455 1.95102 0.331621 1.952308 0.052501

Profile 1.60236 0.271192 1.93471 0.326922 1.936469 0.050427

Total 1.64581 0.119079 1.90137 0.197345 1.901556 0.03105

Experi-

mental

20

Linguistic 1.55852 0.192098 2.2355 0.383049 2.964275 0.042664

Intellectual 1.53559 0.253411 2.29719 0.367585 2.893256 0.050074

Audio 1.54702 0.218118 2.26185 0.357738 2.97608 0.052592

Profile 1.55449 0.30409 2.22201 0.322031 2.99999 0.050434

Total 1.54895 0.131486 2.25684 *0.251472 2.949196 0.03118

From (Table  3) arithmetic means and standard deviations of oral expression skills according to the group 
(teaching method) the results show that the average scores of the control group on the oral expression skills 
assessment list in the pre-test were equivalent to the three-scale category of poor performance (1-15) while 
the average performance of the experimental group on the same list was equivalent to the three-scale category 
of poor performance (1-15). The arithmetic mean of the scores of the control group after education (after 
evaluation) was equivalent to the three-scale category of poor performance (10-25). While the arithmetic means 
of the scores of the experimental group after education according to the anthem method (post-estimation) was 
equivalent to the category of average performance (15-30). Accordingly, it is clear from the results presented in 
(Table 4) that there are apparent differences between the average scores of students in the four oral expression 
skills according to the independent study variable (teaching method). To verify the significance of these 
differences, the accompanying multiple variance analysis was conducted.

Table  4: Analysis of multiple variances associated with students on the list of estimating oral expression skills 
according to the independent study variable and its dependent variables. 
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Table  4: Analysis of multiple variances associated with students on the list of estimating oral expression skills 
according to the independent study variable and its dependent variables. 

We note from (Table 4) the presence of statistically significant differences between the average scores of students 
attributed to the independent variable, which is the teaching method [Hotling = 0.4012, P (41.3) = 4.9593] and 
the significance of these differences appeared at:

(1)	 The oral expression variable in the intellectual aspect [P (38.96) = 5.594] in favor of the experimental 
group.

(2)	 The oral expression variable in the cognitive aspect [P (1.28) = 46.82] in favor of the experimental 
group.

(3)	 The oral expression variable in the linguistic aspect [P (1,28) = 21.83] in favor of the experimental 
group.

(4)	 The oral expression variable in the vocal aspect [P (1,28) = 129.15] in favor of the experimental group.
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5.	 Conclusion
The results of the study indicated that there were statistically significant differences (α ≤ 0.05) in the use of the 
songs method in teaching oral expression skills between students in the experimental group and the control 
group, attributed to the use of songs in teaching, due to the activities and audio-visual media that this method 
has, unlike the usual teaching method.
	 As for students’ possession of oral and vocal expression skills, this can be explained by the fact that 
songs help students get rid of shyness and the ability to express themselves orally, in addition to developing the 
learner’s sense of verbal communication with others and giving him the opportunity to learn different linguistic 
skills.
	 As for the oral expression skill, it can be explained by it coming in third place in terms of the difficulty 
that most students may face in speaking in classical Arabic, especially when speaking in front of others, and this 
can also be explained by the nature of the Arabic language and the difficulty of its structures.
	 As for the emergence of the skill of oral expression by hinting in the last place, it can be explained by 
the inability of students at this age to employ their facial expressions and the movements of their hands and 
bodies in a manner that is consistent with what they are expressing, and they rarely look around with their eyes 
in all the parts during which they practice oral expression, as most students when they speak orally focus their 
eyes towards a specific angle in order to focus attention and think about what they want to express, and their 
inability also to highlight serious features when necessary. 
	 According to the results we have reached, the use of songs to develop oral expression skills among 
non-Arabic speaking students in the experimental group is effective. This can be explained by the fact that the 
method of teaching using songs is a method for them, as it enables them to sing and chant collectively, which 
explains the students’ response to this method of teaching. It is a method that is suitable for them, and helps 
them acquire many skills and overcome the element of shyness, and trains them to speak fluently and without 
stuttering, and also trains them to raise or lower the tone of their voice in situations that require it. This is 
confirmed by many previous studies that the use of songs plays a major role in developing many skills among 
students.
	 The results of our study were consistent with the study conducted by Wijaya (2018) “The Effect of 
Educational Songs on English Language Learning” that there is a significant difference in speaking ability 
between learning to speak with a song and learning to speak without a song as the use of songs has advantages 
in developing students’ ability to speak fluently (Wijaya, 2018).
	 The results of our study agreed with the study presented by Mohamed Hawamdeh and Imad Al-Saadi 
(Hawamdeh & Saadi, 2014) entitled the effectiveness of children’s songs and songs in developing oral expression 
skills among first grade students that the method of teaching songs and songs was effective in developing oral 
expression skills.

In light of the findings of the study, the researchers recommend the following:
(1)	 The need to activate the role of songs in the educational process, because of their positive impact that 

leads to improving the performance of students in general.
(2)	 The need for more studies on other strategies that have an impact on improving the oral expression skills 

of students.
(3)	 Conducting studies on the impact of using songs on language skills and other branches of knowledge



Page 9

References
Abu Radiaa, A. (2022). The degree of practice of building language skills in schools affiliated with the Education 

Directorate of the Kasbah of Mafraq from the point of view of first grade teachers. Jordan Journal of 
Applied Science-Humanities Series, 32(2). http://jjoas.asu.edu.jo/index.php/jjoas-h/article/view/350

Aburahme, M. (2021). The life of the Arabic language, its merit, and means of its development in the thought 
of Muhammad al-Khadr Hussein. Jordan Journal of Applied Science-Humanities Series, 27(2), 110–121. 
https://doi.org/10.35192/jjoas-h.v27i2.8

Abu-Rayyash, H., & Haider, A. S. (2024). Introducing Transvisio: A customizable AI-powered subtitling tool. 
Research Journal in Advanced Humanities, 5(4), 618–632.

Al-Abbasa, L. S., Haider, A. S., & Hussein, R. F. (2020). Google autocomplete search algorithms and the Arabs’ 
perspectives on gender: A case study of Google Egypt. GEMA Online Journal of Language Studies, 
20(4).

Al-Dhuhli, R., Alkindi, L., & Al-Taani, W. (2022). Digital technology and its role in achieving sustainable 
development requirements in basic education schools in the Sultanate of Oman. Jordan Journal of 
Applied Science-Humanities Series, 31(1), 43–62. https://doi.org/10.35192/jjoas-h.v31i1.282

Al-Rashdan, K., & Al-Saaideh, M. (2022). The effect of the flipped learning strategy on improving reading 
comprehension skills and social communication skills among students of the tenth basic grade in Jordan. 
Jordan Journal of Applied Science-Humanities Series, 31(2). http://jjoas.asu.edu.jo/index.php/jjoas-h/
article/view/275

Ammari, R., & Al-Ahmad, W. (2023). A corpus-based study of English synonyms: Small, little, tiny, and petite. 
Jordan Journal of Applied Science-Humanities Series, 36(2), 1–20. https://doi.org/10.35192/jjoas-h.
v36i2.542

Bakri, S. N. L., & Kirembwe, R. A. H. (2023). The relationship between Arabic reading skills (ARS) and 
Arabic verbal expression (AVE) as predictors for undergraduate students’ Arabic language achievement. 
Al-Azkiyaa: International Journal of Languages and Education. https://oarep.usim.edu.my/jspui/
handle/123456789/20631

Baralo, M. (2000). El desarrollo de la expresión oral en el aula de ELE. Carabela, 47, 5–36.
Chikovani, G. (2019). International lexis of Arabic origin. Free University Journal of Asian Studies, 1. https://

www.journals.org.ge/index.php/asianstudies/article/view/12
Debbas, M., & Haider, A. S. (2020). Overcoming cultural constraints in translating English series: A case study 

of subtitling Family Guy into Arabic. 3L: Language, Linguistics, Literature, 26(1), 1–17. https://doi.
org/10.17576/3l-2020-2601-01

Fadhil, B. N. (2022). The correlation between listening skill and speaking skill student of Arabic language 
education department. Lisaanuna Talim Al-Lughah Al-Arabiyah: Jurnal Pendidikan Bahasa Arab, 5(1), 
30–42.

Farghal, M., & Haider, A. S. (2024). Translating classical Arabic verse: Human translation vs. AI large language 
models (Gemini and ChatGPT). Cogent Social Sciences, 10(1), 2410998. https://doi.org/10.1080/2331
1886.2024.2410998

Farghal, M., & Haider, A. S. (2025). A cogno-prosodic approach to translating Arabic poetry into 
English: Human vs. machine. 3L: Language, Linguistics, Literature, 31(1), 255–271. https://doi.
org/10.17576/3l-2025-3101-17

Fraihat, B. (2024). The effect of implementing a remedial plan based on reading strategies on improving the 
reading comprehension achievement of Jordanian EFL eleventh-grade students in the vocational stream. 
Jordan Journal of Applied Science-Humanities Series, 39(1), 18–26. https://doi.org/10.35192/jjoas-h.
v39i1.729

Haider, A. S., Obeidat, M. M., Hamdan, Y., AlZghoul, O., & Abu-Rayyash, H. (2026). Tech-driven advances 
in audiovisual translation: Developing a cloud-based English-Arabic subtitle corpus for training and 
practice. Texto Livre, 18, 1–19.

Haider, A. S., Saed, H., Albarakati, M., Abu Tair, S., & Jarrah, S. (2025). Phonetic and orthographic transliteration 
of borrowed words in Arabic: A translation-oriented study. WORD, 71(1), 1–19. https://doi.org/10.10
80/00437956.2025.2455229



Page 10

Hassan, S., & Haider, A. S. (2024). Options for subtitling English movie lyrics into Arabic. Studies in Linguistics, 
Culture and FLT, 12(1), 82–104. https://doi.org/10.46687/LHTD6033

Hassan, S., & Haider, A. S. (2025). Options for dubbing English movie lyrics into Arabic. An-Najah University 
Journal for Research-B (Humanities), 39(11), 1–12.

Hawamdeh, M. F., & Saadi, I. T. (2014). The effectiveness of children’s songs in developing oral expression skills 
among first grade students. Studies: Educational Sciences, 42(1), 47–62.

Ja’afreh, N. (2023). A pragmatic contrastive analysis of apology strategies in Jordanian Arabic and English 
language. Jordan Journal of Applied Science-Humanities Series, 37(2), 69–86. https://doi.org/10.35192/
jjoas-h.v37i2.601

Jarrah, S., Al-Salman, S., & Haider, A. S. (2023). Video games localization into Arabic: Gamers’ reactions to 
localizing PUBG and Free Fire. Journal of Social Computing, 4(1), 74–93. https://doi.org/10.23919/
jsc.2023.0004

Jassem, Z. A. (2015). The Arabic origins of English and Indo-European “urban terms”: A radical linguistic 
theory approach. English Review: Journal of English Education, 3(2), 145–165.

Jassem, Z. A. (2016). The Arabic origins of English and Indo-European “floral terms”: A radical linguistic 
theory approach. International Journal on Studies in English and Literature, 4(2), 81–99.

Kahraman, F. (2022). İletişimin doğuşu: Köken dil ve dillerin çeşitlenmesi. Marife Dini Araştırmalar Dergisi, 
22(1), 91–111.

Kasmantoni, K., Aflisia, N., & Muhammad ‘Atiyah, I. (2022). Arabic practice in the language environment 
(Mumarasah al-lughah al-‘Arabiyah fi bi’ah lughawiyyah). Jurnal Al Bayan: Jurnal Jurusan Pendidikan 
Bahasa Arab, 14(2), 470–485.

Khatatbah, D., & Ashour, M. (2024). The role of school administration in activating the use of information 
technology at schools in Irbid Governorate. Jordan Journal of Applied Science-Humanities Series, 38(2), 
121–137. https://doi.org/10.35192/jjoas-h.v38i2.718

Khrisat, A. A., & Alharthy, Z. A. (2015). Arabic dialects and classical Arabic language. Advances in Social 
Sciences Research Journal, 2(3), 254–260.

Marar, A., & Al-Hajaya, N. (2023). The effect of storytelling strategy on developing oral expression skills 
among first grade students in the Sahab region. Jordan Journal of Applied Science-Humanities Series, 
35(2), 28–42.

Masoud, S. (2025). Investigating teachers’ attitudes toward using assistive technology in teaching students with 
hearing impairments. Jordan Journal of Applied Science-Humanities Series, 43(2), 157–171. https://doi.
org/10.35192/jjoas-h.v43i2.1693

Meqdad, S., Al-Bayyari, M., & Al-Taher, M. (2023). Semantic disparity between amr (command) and nahy 
(negative command) in the Noble Quran: An interpretive/contextual study. Jordan Journal of Applied 
Science-Humanities Series, 36(1), 1–10. https://doi.org/10.35192/jjoas-h.v36i1.516

Naib, A. (2025). Algerian viewers’ attitudes toward taboo language: A case study of Mourad Oudia’s humorous 
YouTube content. Jordan Journal of Applied Science-Humanities Series, 44(1), 167–191. https://doi.
org/10.35192/jjoas-h.v44i1.1830

Pahlefi, M. R. (2022). Pengembangan instrumen penilaian keterampilan menyimak (Mahārah al-Istima’) dalam 
pembelajaran bahasa Arab. Uktub: Journal of Arabic Studies, 2(2), 68–84. https://doi.org/10.32678/
uktub.v2i2.6458

Riziq, D. K., Haider, A. S., Saed, H., Tair, S. A., & Sahari, Y. (2025). The pentathlon approach to translating 
Arabic songs into English. Babel, 71(4), 512–541. https://doi.org/10.1075/babel.24196.riz

Rizqi Fajriah, A. (2023). Stimulasi bernyanyi pada anak gangguan artikulasi tipe substitusi di kelompok A 
Raudhatul Athfal Ar-Ridlwan Kecamatan Ajung Kabupaten Jember Tahun Pelajaran 2022/2023 
(Doctoral dissertation, Universitas Islam Negeri Kiai Haji Achmad Siddiq Jember). http://digilib.uinkhas.
ac.id/25935/1/RIZQI%20FAJRIAH%20ALIFAH_T20195076.pdf

Russak, S., & Zaretsky, E. (2021). Cognitive and linguistic skills associated with cross-linguistic transfer in the 
production of oral narratives in English as a foreign language by Arabic- and Hebrew-speaking children: 
Finding common denominators. Frontiers in Psychology, 12, 664152.

Saed, H., Haider, A. S., Tair, S. A., & Darwish, N. (2024). Dubbing English edutainment: Localizing educational 



Page 11

content for Arab children. Research Journal in Advanced Humanities, 5(3), 391–406. https://doi.
org/10.58256/bh9fhj11

Shuhaiber, R., & Haider, A. S. (2023). Strategies of subtitling Egyptian idiomatic expressions and proverbs into 
English. Language Value, 16(2), 60–99. https://doi.org/10.58256/sptxps94

Usman, M., & Jabar, M. A. A. (2022). Factors influencing oral expression among Arabic language students 
of Nigerian colleges of education. Dirasat: Human and Social Sciences, 49(3). https://dsr.ju.edu.jo/
djournals/index.php/Hum/article/view/1363

Wahyuni, S., Ritonga, M., & Afrianti, W. (2023). Systematic review of learning methods for teaching Arabic 
listening and speaking skills. Al-Hayat: Journal of Islamic Education, 7(1), 30–41.

Weld-Ali, E. W., Obeidat, M. M., & Haider, A. S. (2023). Religious and cultural expressions in legal discourse: 
Evidence from interpreting Canadian courts hearings from Arabic into English. International Journal for 
the Semiotics of Law, 36(6), 2283–2301. https://doi.org/10.1007/s11196-023-10016-z

Wijaya, T. W. (2018). The effectiveness of songs for teaching speaking. Journal of Foreign Language Teaching 
and Learning, 3(2). https://pdfs.semanticscholar.org/5849/63a639f27c5ff7974001b22815dc9f781e21.
pdf

Yassin, R., Jaradat, A., & Haider, A. S. (2025). Evaluation of translatability of pun in audio-visual content: The 
case of Shark Tale. Open Cultural Studies, 9(1), 20250045. https://doi.org/10.1515/culture-2025-0045

Zaid, A., Bahroni, I., & S, A. (2019). Multimedia application material for speech skill. In Proceedings of the 2nd 
International Conference on Language, Literature and Education (ICLLE 2019) (Padang, Indonesia). 
https://doi.org/10.4108/eai.19-7-2019.2289472

Zunoomy, M. S., & Shathifa, M. C. S. (2022). ‘Anāṣir al-jumal baina al-lughataini al-‘Arabiyyah wa at-Tāmiliyyah 
(Dirāsah taqābuliyyah). International Journal of Arabic Language Teaching, 4(1), 56–68.


