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ABSTRACT

Background: Currently, artificial intelligence (AI) plays a significant
role in enhancing educational settings through developing classroom
instructions, automating assessments, personalised learning and
lifelong learning.

Purpose: The current study aims to conceptualise the impacts of Al
on education and human potential by 2030, investigating the growing
number of relevant publications and collaborations between national
authors and institutions, as well as international collaboration.
Method: The study utilised a bibliometric analytic technique to
collect papers published in Scopus and Web of Science databases.
The collection process followed PRISMA criteria in selecting 37119
published papers. The data is analysed using VOSviewer software to
display co-authorship networks, citation patterns, and keyword co-
occurrences.

Results: The findings reveal a consistent annual growth in Al-correlated
research in education, with significant collaboration across key
authors, nations and institutions. Besides, thematic analysis revealed
significant indications concerning adaptive education, Al-human
collaboration, and customised tutoring systems. These indications
are not only offering responses to the present research questions but
also highlight a shift from AI as a support tool for creative force in
education.

Conclusion: The current research has revealed an urgent call for
action by educators, policymakers, and developers to fully utilise Al
appropriately and jointly, ensuring that by 2030, Al is employed as an
assistance for rational, human-centered learning. Finally, it concluded
with final thoughts and a vision for 2030.
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1. Introduction

Artificial intelligence (AI) has changed educational environments by improving teaching and learning methods,
streamlining administrative duties, and increasing student participation. Numerous examples of Al technologies
are innovated that help in automotive grading, tutoring systems and analysis of learners’ performance, such
as Natural Language Processing (NLP) and machine learning software (Luckin & Holmes, 2016). Besides, it
enables educators to identify gaps in their learning expertise and predict risks in the educational process, offering
them the chance to improve their teaching methods (Dinsmore et al., 2020). In addition, previous investigations
highlighted further assistance of Al than just automating tasks, like improving learners’ cognitive skills and
acquisition procedures inside and outside classes as an engaging tool for learning (Holmes et al., 2021).

Furthermore, educators can concentrate and assess learners’ critical thinking and problem-solving skills
through employing higher-order instructional procedures using Al educational tools, while performing routine
duties (George, 2023). Accordingly, functions of Al-powered tools in education are expanding as Al advances.
This includes the invention of interactive and adaptive learning tools that contribute to a variety of educational
necessities. Al learning platforms have significantly enhanced personalised learning experiences. Coursera,
Duolingo, and Khan Academy are the well-known examples of employing artificial intelligence algorithms to
propose courses according to student preferences, advancement, and skills (Kikerpill & Siibak, 2023). Also,
interactive search engines powered by Al observe users responses and fulfil tendencies of learners through
offering and recommending appropriate resources for researchers and learners that meet their learning requests
(Huang et al., 2020).

This study is designed to reconceptualise the revolutionary influences of artificial intelligence (Al) on
education for the next five years, with a main focus on human potentials. Al-driven advancements in bibliometric
tools promise to enhance research classification by offering further understanding into academic evolution,
influence, citation patterns, and emerging trends through the use of solid machine learning (ML) algorithms
and natural language processing (NLP). Simultaneously, as Al progresses, its partnership with academia will
influence how knowledge is created, obtained, and used, enabling both academics and students to achieve
unprecedented levels of creativity and intellectual advancement. The current research is motivated by various
queries on publishing patterns, collaboration networks and future directions. Therefore, the present research
questions can be declared as follows:

1- Whatis the annual growth of Al and learning publications by authors, affiliations, journals, collaborations
and countries in Scopus and WoS databases?

2- How does Al research productivity affect education and learning outcomes?

3- What are the human potentials and Al-driven learning scenarios (2020-2030)?

Thus, the study could be used as a descriptive structure for previously published papers on the current
phenomenon. It is also useful to consider the influence of scientific publications on researchers while determining
novel topics for emerging trends and cooperating with other researchers.

2. Methodology
The present research utilises a bibliometric analytic approach to look at the impact of artificial intelligence
(AI) on education, especially its contribution in defining learning and human potential in 2030. The study was
motivated by computational techniques that analysed massive volumes of published data to extract meaningful
insights. These approaches include analysing annual publication growth, author connections, institutional and
country collaborations, citation patterns, and keyword co-occurrences that reveal key areas of study. Data were
obtained from two ‘prominent and legitimate’ scholarly databases, Scopus and Web of Science, using advanced
bibliometric queries to evaluate research outputs, supporting scholars and institutions in research evaluation
(AlRyalat et al., 2019; Aria & Cuccurullo, 2017). Appendix A shows commonly used queries that improve
objectivity and efficiency while minimising biases associated with subjective evaluation methods.

Furthermore, the research used a set of PRISMA criteria, a keyword matrix, and Boolean operators to
determine the previously published research (Page et al., 2021). Papers from 2010 to 2024 include important
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terms such as “artificial intelligence”, “education”, “human potential”, “learning transformation”, “Al-human
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collaboration”, “adaptive learning”, “Al-driven cognition” and “future of Al in learning”. Only peer-reviewed
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journal articles, proceedings of conferences, and significant impact academic articles have been included that
highlight current developments and innovative studies. Articles have to be written in English to guarantee a
consistent analysis. Duplicate items and irrelevant studies are eliminated to ensure dataset quality. The present
study utilised VOS viewer software as the main tool for bibliometric visualisation and mapping of the findings.
The following section displays the interpretations of analysed data that confirm Al influences on the innovative
learning systems and establish the schema for future predictions.

3. Findings

3.1 Bibliometric Analysis: Moving Beyond Algorithms

The investigation in Scopus and WoS datasets shows a constant trending growth of publications concerning Al
and learning. This growing number reflects a significant interest of researchers in relevant topics, resulting in
productivity of publications and institutional collaboration. The current data analysis using studies and authors
citation tracking as well as keyword retrieval has been supported by advanced Al-powered models, such as
Machine Learning (ML) and Natural Language Processing (NLP) (Khalaf et.al, 2025). These models contribute
to mapping scientific publications that highlight hidden links across disciplines and allowing practical awareness
of advanced educational systems (Donthu et al., 2021). Further classification of transdisciplinary publications
in Al and education is permitted throughout the advent of machine learning. This advancement highlights a
prominent change from traditional knowledge analysis towards advanced contextualised knowledge processing
(Sa’ed and Abdul Jabbar, 2020). Accordingly, more-in-depth understanding of the integration between Al and
educational systems is required to acquire detailed predictions concerning Al’s future uses and implications.

3.1.1 Annual Growth of Publications

Table 1 presents annual publication information gathered by Scopus and Web of Science, demonstrating a
considerable and accelerated rise in published research related to Al in education throughout the past ten years.
The number of published articles started modestly in 2010, with 113 Scopus articles and 89 in Web of Science,
and remains very low until nearly 2016. A substantial increase took place in 2020 in both of the databases,
showing a significant increase in the topic of study. By 2024, the number of papers published had surpassed its
greatest point ever, with 8,954 in Scopus and 4256 in Web of Science. This trend demonstrates the fast-rising
scholarly attention on the interface of Al and education, in the past five years, with Scopus continually grabbing
the greatest number of articles, most likely due to its larger indexing coverage.

Table 1 Annual growth of publications

Year Scopus Web of Science
2010 113 89
2011 198 114
2012 287 164
2013 370 212
2014 453 234
2015 572 245
2016 725 214
2017 821 278
2018 937 312
2019 982 348
2020 1452 498
2021 1892 789
2022 2765 932
2023 4893 1245
2024 8954 4256

Page 3



3.1.2 Co-Authorship and Collaboration Patterns

To investigate the collaborative nature of Al research in education, co-authorship networks were visualised
using the VOS viewer. According to the dataset analysis, co-authorship and cooperation patterns suggest an
increasing tendency of multidisciplinary and cross-institutional studies, in Al applications, education, and
integrative artificial learning. The WoS data demonstrates frequent worldwide partnerships, such as among
authors primarily from Chinese institutions (e.g., Northeastern University, University of International Business
and Economics), European universities (e.g., University of Groningen, Copenhagen Business School), the United
States, and other parts of the world. These collaborations frequently cross fields, such as student-centered
learning, education engineering, and informatics, indicating a trend towards integrated research methodologies.
In a similar vein, the Scopus dataset reveals concentrated authorship structures, that show substantial intra-group
teamwork, with certain author groups consistently publishing together, typically anchored by an individual
researcher. Ultimately, these tendencies indicate that scientific success in these disciplines is becoming more
dependent on collaborative effort that crosses regional and academic boundaries. Figure 1 represents global co-

authorship partnerships over the years.
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Figure 1 Co-Authorship and collaboration patterns, the nodes representing authors
VOS viewer link: https://drive.google.com/file/d/1u91ZWIh8_KI1WAqQtjzpOh7pDelFpgi5/view?usp=sharing

3.1.3 Institutional and Country Collaboration

Dataset-based cooperation patterns suggest an overlap of high-impact research across a wide group of countries.
Countries with a minimum of five published articles per year and a median of five citations per article involve
significant research centres such as the United States (298 publications, 4,857 citations), China (160 publications,
3,085 citations), and the United Kingdom (102 publications, 2,501 citations), indicating significant academic
output and contribution. However, new research contributors like Saudi Arabia, Turkey, and South Korea have
met the barrier, showing increased scientific collaboration and exposure. Smaller yet high-impact contributors
such as Hong Kong, Finland, and Singapore possess excellent citation-to-publication ratios, indicating that
the work they produce is both productive and influential. Figure 2 displays a heatmap that demonstrates both
global collaboration and the strategic significance of institutional networks in creating meaningful research

outputs across countries.

Page 4



g%b VOSviewer

Figure 2 Countries collaboration, the nodes representing the countries.

VOS viewer link: https://drive.google.com/file/d/1qpbPmOBIDQR1YwHv-IzPTLrSubbgBTRw/
view?usp=sharing

3.1.4 Citation and Bibliographic Coupling Analysis

To examine the field’s intellectual structure, analysis of citations was used to identify significant publications and
widely referenced authors. A citation and bibliographic association analysis of the collected data demonstrates
significant patterns of time that distinguish the fundamental effect of previous work from emergent contemporary
links. Earlier articles, those from 2020-2022, had greater average citation counts, demonstrating their long-term
effect and fundamental significance in influencing future research directions. These articles are often mentioned
in later research, demonstrating strong backward citation links. Conversely, the more recent papers from 2023
and 2024 have lower citation averages but are bibliographically linked via shared reference lists, showing
theme convergence and the formation of specific research fronts. This association implies that, while younger
works have not yet received multiple citations, they are linked by similar scholarly foundations, that offers
vision into contemporary collaborative knowledge production and shared research interests among institutions
and nations. Figure 3 depicts an author’s linkage networks, with nodes representing individual authors (scaled
by total number of citations) and connections indicating co-authorship or cooperation based on common
affiliations with institutions.
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Figure 3 VOS viewer-style author coupling network.
VOS viewer link: https://drive.google.com/file/d/1V2NHfpgWestEM 1mD-vFvanMIAFol3VWO/
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view?usp=sharing

3.1.5 Keyword Co-Occurrence and Thematic Mapping

An analysis of keyword co-occurrence was performed to identify dominating topics and developing study
areas. Based on author-supplied keywords with an absolute minimum of 20 occurrences per paper, the set
of data exhibit’s significant theme grouping. Figure 4 illustrates how high-frequency keywords like “artificial
intelligence”, “education”, “higher education”, “chatgpt”, “generative ai”, “learning”, “teacher”, “machine
learning”, “collaboration” and “engagement” frequently occur together in closely connected networks, suggesting
essential areas of study and shared frameworks for thought among various publications. These phrases are
interrelated, indicating a multidisciplinary approach, particularly in fields such as technologically enhanced
learning, human-Al interaction, and digital creativity. The detected clusters point to new study areas and provide

beneficial insights into the architecture and progression of contemporary discourse in this institutional scene.

technology
students

learning teaching

education
teachers
assessment
@ personalized learning
motivation A “W\"F)’
chatbots . ducationalfechnology
{4
,\f, " | P learninganalytics
generative ai | ST = !
" AT P machingllearning
Sk s TN
ch t I 2 .\\_
L \ s systematic review
o 2 DX,
academigintegrity highEWCaticn \'

genai
chatbor

bibliometric analysis

languagelearning

[%5 VOSviewer

Figure 4 Keyword co-occurrence, the nods representing authors’ keywords
VOS viewer link: https://drive.google.com/file/d/1zrTtYZ-AksHoE2CdnYjGjLNtOVqv7sSq/view?usp=sharing

3.2 Impact of Al on Education

The findings of descriptive data revealed thatincorporating artificial intelligence (Al) into education is dramatically
improving learning environments, teaching experiences, and research output. Al’s involvement in education
spans over automating job duties to include personalised learning, cognitive enhancement, and lifelong learning
opportunities. Al has enabled the creation of personalised learning systems that tailor educational content to the
specific requirements, abilities, and limitations of individual students. The current study’s findings are consistent
with Ofori et al. (2020), who reported that artificial intelligence algorithms evaluate student performance,
determine knowledge gaps, and alter educational content appropriately, which leads to more effective and
interesting educational experiences. While adaptive educational platforms like Knewton and DreamBox utilise
Al to create personalised curricula, students get focused teaching based upon their progress in learning along
with their understanding capabilities (Dutta et al., 2024).

Moreover, nearly all the studies analysed in the available literature recognised that artificial intelligence
tutors and digital assistants provide a crucial part in assisting learners beyond conventional educational
environments. These sophisticated solutions, such as IBM’s Watson Tutor and Carnegie Learning’s MATHia,
provide immediate feedback, monitor the progress of learners, and provide personalised plans (VanLehn,
2011). Al tutors may identify and predict educational obstacles through ongoing education from interactions
with users, enabling proactive solutions and personalised guidance (Wang et al., 2024). Al has contributed to
the development of instructional instruments, ranging from personalised tutoring to online classrooms and
adaptive evaluations. Coursera, Khan Academy, and Duolingo employ Natural Language Processing (NLP)
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and deep learning to improve the delivery of content, evaluation reliability, and personalised recommendations
(Strielkowski et al., 2025). It was additionally determined that an online classroom driven by Al will provide
students deep educational experiences using Augmented Reality (AR) and Virtual Reality (VR). Students may
use technologies such as Engage-VR and Google Expeditions to study complicated scientific topics, historical
landmarks, and simulated experimental activities in a lively environment. These technologies eliminate physical
and access obstacles, providing excellent educational opportunities that are more accessible as well as affordable.
Moreover, previous investigations in the literature had shown that Al-driven conceptual frameworks promote
cognitive growth in learners, assisting them in improving critical thinking, problem-solving, and the ability to
make decisions. Al-powered systems for adaptive learning continually monitor cognitive processes, offering
tailored treatments based on individual preferences for learning (Strielkowski et al., 2025). These discoveries
validate artificial neural network-based cognitive frameworks influenced by the field of neuroscience, which
aid in the development of Al guides that mimic thinking and learning procedures (Pratama & Rahmawati,
2022). Intellectual enhancement using Al is changing metacognitive educational tactics, allowing learners to
think critically about their educational behaviour and shifts in their learning methods and improve knowledge
acquisition. Previous studies had extensively highlighted how Al-driven scenarios and serious games improve
cognitive flexibility and decision-making by engaging pupils in complicated problem-solving situations that
simulate events from the real world (Polydorou, 2025).

Furthermore, it has been shown that the effects of Al extend beyond elementary and secondary
education, with a critical function in higher education research administration, course design, and content
development. Al-powered research assistants like Semantic Scholar and Scite analyse massive quantities of
academic literature, finding major patterns, summarising papers, and supporting academics in uncovering novel
discoveries (Srivastava & Agarwal, 2024). In advanced learning settings, Al works with human academics to
provide automated assessment, observations, and personalised support. Institutions such as MIT and Stanford
are incorporating Al into blended learning models, in which AI performs repetitive educational duties while
educators focus on more advanced cognitive skills like creativity, ethics, and problem-solving (George, 2023). As
a result, this human-Al partnership is creating a more efficient, personalised, and research-driven instructional
experience.

As a result, Al has the potential to provide ongoing education, allowing people to constantly upgrade
their abilities and expertise throughout their professional lives. Al-powered learning management systems (LMS)
monitor career growth, propose continuing education courses, and tailor training modules to an individual’s
career path and educational experience (Khamis, 2024). Platforms such as LinkedIn Learning and Coursera Al,
on the other hand, offer automated skill gap analysis and recommend suitable courses for career progression
and industry retraining. Furthermore, Al is transforming workplace education and staff growth by developing
dynamic educational settings that change across staff competence capabilities. Companies including Google,
Microsoft, and IBM implement Al-powered micro-instruction technologies and smart tutoring systems to give
job-specific instruction based on staff performance data and market demands (Lhakard, 2024). Thus, AI’s
involvement in lifelong learning ought to enable people to stay competent in a constantly changing work market
by encouraging continual learning and professional adaptation.

3.3 Human Potentials and Al
As artificial intelligence (AI) advances, the influence on human potential in education increases. The combination
of Al-powered education along with human emotional, cognitive, and ethical components offers an opportunity
to open up new intellectual capacities, promote ethical growth, and improve global educational access. This
section focuses on the reinterpretation of human potential in an Al-powered environment, Al’s role in ethical
and comprehensive growth, and its contributions to educational justice and affordability. However, Al does
not replace human cognition but rather complements and enhances it, allowing students to cultivate advanced
cognitive abilities, creativity, and problem-solving. Al-powered educational solutions automate routine cognitive
processes, making room for more sophisticated, proactive, and innovative thought (Ge & Chen, 2024; George,
2023; Georgia et al., 2024). Al can supplement human intuition by analysing large datasets and detecting
hidden patterns, allowing people to analyse knowledge rapidly while making better educated judgements.
Although Al has enormous potential in education, preserving individual choice demands an establishment
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of transparent, equitable, and responsible techniques that do not reinforce prejudices or limit various viewpoints
(Chinta et al., 2024). Al’s impact on social and emotional intelligence (SEI) is very significant. Education is much
more than simply a cognitive activity; it also has psychological and social aspects that Al should foster rather
than inhibit. Aspects like, empathy and ethics should be included in Al-driven education systems. The impacts
of these aspects contribute to fostering methodologies for human-centered learning and prepare learners for
rapid progression in the educational environment. In addition, human values like respect, dignity and fairness
are essential for sophisticated Al-systems to ensure equal opportunities for the personal growth of learners.
Furthermore, researchers like Khosravi et al. (2022) indicated that advancements in Al-systems have to consider
the clarity and legibility of decisions to enable users to understand how decisions are made within an educational
context. These indications are directly linked to the necessity of maintaining privacy in processing information,
ethical use of learning analytics and compliance with data protection regulations (Gaisie et al., 2025; Nguyen
et al., 2023).

A significant characteristic of Al-driven education had been identified in the present investigation,
through; the reduction of knowledge boundaries and making education available for all people regardless of
their socioeconomic status. Fazal et al. (2025) showed that Al-interactive learning platforms, such as mobile
applications and digital classrooms, allow learners to obtain specialised education all around the world. In
addition, instant translation and localisation services are provided by Al-powered technologies for language
processing, that contribute to reduction of linguistic barriers and inspire the inclusion of interactive innovative
settings. All of these advancements in Al technologies confirm its crucial role in fostering education through
offering easy and advanced access to knowledge around the world. However, technological challenges keep on
concerning fair implementation of intelligent education and use of technologies. Thus, collaboration between
policymakers, educators, and developers is required to ensure ethical implementation of Al legislation for every
learner rather than closing disparities.

Data analysis of previous literature highlighted an extensive tendency for Al to be an essential constituent
for educational reform. Personalised learning platforms are expected to convert the norms of education, enabling
learners to attain flexible, instant learning well-matched to their intellectual and psychological needs. Advanced
virtual instructors, Al-driven evaluation scenarios, and realistic AR/VR classrooms will offer exciting and
engaging learning environments, rendering traditional lecture-based education more obsolete. These findings
supported prior research by Dogara (2021), Rana and Chicone (2024) and Wider et al. (2025). Educators will,
however, need to reframe their responsibilities, changing from traditional lecturers to facilitators of Al-enhanced
reasoning and problem-solving skills. The resistance to adoption of artificial intelligence, digital literacy gaps,
and job displacement worries will likely involve thorough educator training courses and reforms to policy.
Current bibliometric predictions indicate that Al will continue to transform knowledge generation, distribution,
and cooperation, mandating a global move towards Al-driven research techniques and learning frameworks.
While the future of Al in education seems bright, its effective implementation will be dependent on human
adaptation, ethical governance, and fair utilisation of intelligence-enhanced opportunities for learning.

4. Conclusion

This research presents an in-depth bibliometric review of artificial intelligence (AI)’s revolutionary impact in
education, with a focus on human potential up until 2030. The study uses descriptive analysis with the VOS
viewer to identify a consistent and large growth in published research on Al in education, particularly after
2020. The data shows that publishing productivity is strongly concentrated in top institutions and nations such
as the United States, China, and the United Kingdom, with a noteworthy increase in collaborative research
across other areas. Author networks and institutional collaborations indicate a global, multidisciplinary push
to establish Al-driven educational systems. Citation and bibliographic coupling studies reveal a convergence of
research themes, adaptive learning systems, Al-human cooperation, and cognitive improvement, highlighting
the strategic alignment of present research with the future educational environment.

Thematic mapping and keyword co-occurrence analysis provided insight into the discipline’s changing
philosophical architecture. Authors frequently use phrases such as “artificial intelligence”, “education”, “higher
education” and “engagement” to imply a thematic transition from automating to enhancement of human
capacities. This thematic progression addresses the second study question by demonstrating that Al’s impact
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expands beyond productivity and into the sphere of educational reform. Emerging clusters have a heavy emphasis
on improving human cognitive functions, indicating a synergistic paradigm of Al-human collaboration. These
themes are consistent with current literature, indicating that Al aids teachers with complex assignments like
critical thinking construction, while students thrive on targeted, real-time learning initiatives. This dual influence
emphasises that artificial intelligence is more than just a technology add-on; it is also a driver for innovation in
education.

Atlast, the study tackles the third research issue by outlining three probable Al-powered learning scenarios.
This includes the widespread implementation of artificially intelligent tutoring systems; the incorporation of
neuro-adaptive technology for personalised learning; and institutional use of Al co-pilots in both teaching and
research. As evidenced by authorship keyword analysis and VOS viewer visualisations, the confluence of Al
and education speaks to a hybrid paradigm in which learning is highly personalised, continuous, and human-
centred. The findings show that the near future of education depends on growing human potential in tandem
with Al, rather than in isolation, bringing in a new era of learning that is lifelong, adaptable, and organically
enabled by intelligent systems. Thus, this study provides a descriptive and conceptual roadmap for academics,
educators, and policymakers seeking to fully realise AI’s educational promise by the end of the decade.

Call For Action

As nations prepare for a new educational future driven by artificial intelligence, governments, educators,
developers, and academics must all respond proactively and compassionately. Stakeholders must work together
to invest in Al systems that are ethical, transparent, and human-centered, putting learner autonomy, cognitive
growth, and equitable access first. Educational institutes have to consider reform programmes to fit in developing
Al-innovations, training educators to use artificial intelligence tools effectively. Additionally, researchers are
encouraged to perform multidisciplinary investigations concerning Al-human integration in the educational
field. This call required a global collaboration to ensure educational equity with the developments of Al learning
systems and empowerment of lifelong learning. Consequently, developing Al-learning ecosystems are not only
designed to keep up with technological advances, but it also aims to make the best use of human intelligence.

Vision For 2030

A compelling and promising future for Al-human integration in the educational field is predicted through
the previous prolific literature. Al-powered education is expected to be completely combined with traditional
educational settings, enabling learners all over the world from varied socioeconomic classes to understand and
respond to specific learning material in meaningful ways. Accordingly, Al will not only offer personalised learning
experiences for learners but also motivate critical thinking, problem-solving skills and inspired intelligence. This
educational technology is expected to prepare learners to come across rapid change in a digital age through
using dynamic educational partners proficient in understanding exceptional knowledge trails and offering real-
time feedback. Likewise, researchers in the field will benefit from Al-powered technologies in dealing with
complex issues efficiently and effectively. In addition, it will facilitate global collaboration between researchers
and fast-track knowledge development. Finally, social power, fairness, and a shared educational commitment
are highlighted with this technological advancement.

Final Thoughts

The present investigation expects that the future use of Alin education is not fixed at a specific level of advancement.
Today human choices can shape the future of Al-human integration in the field. Continuous reevaluation of
conventional instructional models and materials is required in light of current rapid technological advancement.
The present data analysis validates that Al’s role in the educational field is growing from operative development
to transformative inspiration. It turns out to be clear that the future of education is subject to cautious balancing
between Al and human potentials, as well as a shift towards collaborative, intelligent and adaptable educational
approaches. Consequently, it is necessary to focus on developing intelligent systems that complement rather
than substitute individual choice and innovation. Thus, individuals can guarantee that Al is not a replacement
for educators nor learners but relatively contributes to an additional enlightened and fair academic setting.
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