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ABSTRACT
This study investigated the strategies and challenges encountered by 
public elementary school teachers in Kedurang District, South Bengkulu 
Province, in their efforts to instill Islamic religious values in students. 
Employing a narrative inquiry approach, the research explored the 
lived experiences of six teachers through interviews, observations, and 
documentation. The findings revealed that teachers employed a range 
of strategies, including routine-based habituation (e.g., congregational 
prayers and moral reminders), role modeling, the use of visual media, 
and collaborative activities with parents and communities. Programs 
such as Jumat Berkah, Pesantren Kilat, and Ramadan journals serve 
as both instructional and character-building tools, embedding religious 
values into daily student experiences. Despite these efforts, teachers 
encountered persistent challenges, notably student discipline issues, 
varied engagement levels, and classroom management difficulties, 
often linked to students’ diverse backgrounds and learning preferences. 
The study underscores the pivotal role of teachers as moral agents 
and emphasizes the need for adaptive, emotionally engaging, and 
collaborative pedagogical approaches. Findings contribute to value-
based education literature by highlighting context-specific strategies in 
secular public schools and recommending ongoing teacher development 
and stronger school-parent partnerships for sustained religious 
character formation.
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Introduction
Education is a fundamental necessity in building a nation and shaping its future. Through education, human 
potential can be optimally developed, resulting in competent, qualified, and competitive individuals. One 
of the primary channels for obtaining education is through formal institutions such as schools (Solovyova 
et al., 2022). In this context, teachers serve as central figures who guide, educate, and support students in 
achieving their learning goals (Darling-Hammond, 2023). The presence of teachers is crucial, not only to help 
students understand academic content but also to instill essential values for everyday life (Kools et al., 2020). As 
Hermawan and Kusniasari (2023) emphasize, education is vital for developing human resources and fostering 
individuals with strong moral character. Religious values are among the most important elements that should 
be introduced to students from an early age. As both educators and role models, teachers play a central role 
in cultivating these values within the school environment (Haryono et al., 2021). Through a combination of 
formal instruction and non-formal activities, teachers can instill religious attitudes such as honesty, discipline, 
tolerance, and gratitude in students’ daily lives. These efforts are intended to nurture children who are not only 
academically capable but also spiritually grounded. Ideally, students will understand the religious values they 
are taught and apply them in their everyday interactions (Setyaningsih & Sabiq, 2021).
	 Previous studies have addressed the cultivation of religious values in education. Suyatno et al. (2023) 
identified several key approaches to the internalization of progressive Islamic values: positioning teachers as 
living role models, integrating religious values into school culture, embedding these values in general subject 
matter, and fostering collaboration between schools and parents. The present study adopted a similar approach 
by positioning the teachers as role models within the school environment, integrating religious values across 
subjects and school culture, and building partnerships with parents. This aligns with the findings of Tambak 
et al. (2021), who examined the internalization of Islamic values to enhance student morality at MTsN 3 
Pekanbaru. Their study emphasized that the implementation of programs such as duha and fardhu prayers is 
closely tied to the institution’s mission of moral development. Teachers in the school affirmed the importance of 
these practices in shaping students’ everyday behavior. Additionally, Islamic values can be found embedded in 
traditional folktales. For instance, the Sang Piatu folktale of the Pasemah ethnic group in Kedurang District, South 
Bengkulu Province, contains numerous Islamic moral teachings, making it a valuable educational resource for 
religious instruction (Nafisendy et al., 2025). In Kedurang, Bengkulu, teachings of morality are often imparted 
through andai-andai folktales. These folktales, rooted in the local community, offer moral guidance and inspire 
acts of kindness among community members, including the young learners (Junaidi et al, 2024). Through 
folktales, children encounter educational examples that touch their hearts, fostering empathy and encouraging 
care for one another (Junaidi et al., 2024). This highlights the potential of local narratives as tools for teaching 
religious values. 
	 While existing literature have contributed valuable insights into the cultivation of religious values in 
educational settings (Fajar et al., 2023; Hambali et al., 2022; Mareta & Muhammad, 2022; Muhja et al., 
2022; Suyatno et al., 2023; Tambak et al., 2021), most have focused on religious-based institutions such as 
madrasahs, where the curriculum is explicitly faith-oriented. These studies predominantly highlighted structured 
religious programs and institutional efforts that align closely with religious teachings. However, there is a 
noticeable lack of research that specifically examines how public elementary school teachers, particularly those 
operating in non-religious schools, instill religious values in their students. This gap is especially evident in the 
context of Kedurang District, South Bengkulu Province, which has received limited scholarly attention in this 
area. Additionally, earlier research on Kedurang’s cultural heritage, such as local folktales, tends to focus on 
their literary or cultural content rather than their application within classroom pedagogy. Furthermore, the 
voices and lived experiences of teachers, those who directly engage in the process of value education, are often 
underrepresented in the literature. These gaps underscore the need for a study that explores the real-world 
strategies and challenges faced by elementary teachers as they navigate religious value integration within secular 
educational frameworks.
	 This study offers several important contributions to the field of value-based education. First, it 
introduces a contextual novelty by focusing on public elementary schools in the Kedurang region, thereby 
filling a geographical and institutional gap in the literature. Second, it employed a narrative inquiry approach, 
allowing for a rich exploration of teachers’ lived experiences, offering depth and nuance that are often missing 
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in quantitatively driven studies. This methodological choice highlights how educators not only teach religious 
values but also personally interpret and adapt them within specific classroom contexts. Third, the study shifted 
attention from curriculum content and cultural texts to the practical, day-to-day strategies that teachers use, 
including how they address real challenges such as limited instructional time, diverse student backgrounds, 
and the compartmentalization of religious and general subjects. By doing so, this research provides a unique, 
ground-level, original, and highly relevant perspective.

Literature Review
Religious values
Religious values serve as a moral foundation for individuals, encompassing character development and the 
cultivation of positive habits, which are elements that should be instilled from an early age. Early exposure 
to religious values is thus expected to shape children into honest, patient, compassionate, and responsible 
individuals (Haryono et al., 2021; Mohamed, 2017). Similarly, Djamdjuri et al. (2022) and Khair and Hamed 
(2023) assert that character values enhance the perfection of worship, encompassing traits such as religiosity, 
honesty, tolerance, discipline, creativity, independence, curiosity, communicativeness, environmental awareness, 
social concern, and responsibility. The internalization of Islamic values includes the elements of aqidah (faith), 
akhlaq (morals), and ibadah (worship), which are transmitted not only through classroom instruction but also 
through religious activities beyond the formal curriculum (Siahaan et al., 2022; Suyatno et al., 2023). These 
values play a vital role in laying the foundation and providing direction in life, enabling children to grow and 
live according to sound religious principles. They are expected to equip children with the necessary grounding 
to face life’s challenges, based on knowledge, practice, and deep faith, ultimately fostering commendable moral 
conduct and proper worship. According to Mahfud and Arifuddin (2022), the core religious values that must be 
instilled in children encompass three main dimensions: faith, religious practices, and moral development.
	 In education, the inculcation of religious values is strategically important in fostering students’ religious 
character development. Various theories of value internalization can be applied to ensure that religious values 
are understood cognitively, internalized emotionally, and practiced in everyday life. Previous research outlines 
a three-stage model for the internalization of religious values. The first stage is value transformation, during 
which educators verbally convey values to students. The second stage, value transaction, involves social 
interaction and the collective practice of these values. The final stage, transinternalization, occurs when the 
values are reflected in students’ personalities, shaping their character (Budianti & Rifai, 2022; Naim & Sariman, 
2022). This progression allows for a deeper integration of values, moving from mere understanding to holistic 
internalization. Another key strategy is modelling, which positions teachers as central moral exemplars. Their 
demonstrations of politeness, honesty, patience, gratitude, and consistent worship provide tangible examples 
for students to emulate within the school environment. Such modelling is highly effective in fostering a positive 
atmosphere conducive to the internalization of religious values (Indawati et al., 2022).
	 Habituation serves as a practical method for embedding religious values through daily routines at school. 
Activities such as reciting Asmaul Husna, performing Dhuha prayers in congregation, and practicing the “5S” 
culture (senyum, salam, sapa, sopan, dan santun; translated as smiling, greeting, friendly interaction, politeness, 
and courtesy) reinforce religious character formation through repetition and consistency, ultimately becoming 
part of the school’s cultural fabric (Ali et al., 2020). Studies from Indonesia show that instructional models 
emphasizing honesty, tolerance, and empathy are effective in shaping students’ moral character (Rofiah & 
Munadi, 2024). Schools in Indonesia have effectively implemented values such as tolerance, humanity, equality, 
and appreciation of local culture through hidden curricula and extracurricular activities. These efforts also 
support the development of a harmonious and inclusive community (S et al., 2024). Finally, the integration 
of curriculum and contextual learning represents a comprehensive approach that embeds religious values 
across all aspects of learning, both curricular and extracurricular. By incorporating prophetic stories, value-
based discussions, religious-social studies, and community service, religious values become more practical, 
contextualized, and meaningful in students’ daily lives (Rijal et al., 2023).
	 Furthermore, the integration of spiritual values into modern education, as emphasized in Islamic 
educational philosophy, represents a holistic strategy to shape learners with balanced intellectual and moral 
character through contextual curricula, teacher training, and supportive learning environments (Basori et al., 
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2025). The integration of religious values through daily routines and school activities effectively shapes students 
into religious, virtuous individuals with strong social awareness (Jakandar et al., 2025). The habituation of 
religious values through spontaneous activities, programmed routines, exemplary modeling, and community 
involvement has proven to be a holistic and integrative approach that effectively builds children’s religious 
character from an early age (Hafidz et al., 2025). Consequently, students do not merely understand religious 
values in theory, but also experience and internalize them in their daily lives. This process strengthens the 
connection between knowledge, attitude, and action, while simultaneously nurturing both spiritual and social 
awareness. As students grow accustomed to seeing and experiencing these values through various learning 
activities and social interactions, internalization occurs naturally and sustainably. In the long term, this not 
only shapes individuals who are faithful and noble in character but also fosters a religious, harmonious, and 
character-driven educational environment.

The Role of Teachers in Instilling Religious Values
Teachers occupy a central position in the educational landscape, significantly influencing classroom processes, 
instructional practices, and learning outcomes. Beyond their academic responsibilities, teachers play a pivotal 
role in character education and the transmission of religious values to students. A great education cannot be 
separated from internalization of good character values for pupils because they should not only be good at 
academics but also having good character (Junaidi, 2017). Hence, educators are expected to be active, creative, 
and innovative while embodying noble character in shaping and nurturing students’ competencies (Tandana et 
al., 2022). Serving as facilitators of intellectual and moral development, teachers are instrumental in enhancing 
the quality of education and preparing future generations who will become the leaders of tomorrow (Dange, 
2020). They are also regarded as professional educators tasked with a wide range of responsibilities, including 
teaching, guiding, mentoring, training, assessing, and evaluating students across all levels of formal education, 
from early childhood to primary education (Illahi, 2020). This perspective aligns with Wai-Cook (2022), 
who emphasizes that teachers are responsible for students’ holistic development and must possess a deep 
understanding of, and commitment to, achieving educational objectives.
	 Instructional competence is inseparable from efforts to enhance students’ moral and ethical foundations. 
Students need mentors who can empathize with them and guide their developmental journeys. Consequently, 
teachers are expected to serve as not only instructors but also role models whose behavior and attitudes 
positively influence the learning environment. According to Pedler et al. (2020), the teacher functions as a moral 
exemplar, whose presence elicits positive student responses within the learning process. In today’s educational 
context, the demand for professionally competent teachers is paramount to ensuring that teaching and learning 
processes align with established standards. Datnow (2020) affirms that a qualified, professional, and broad-
minded teacher assumes multiple roles, not only as an instructor but also as an educator, mentor, guide, trainer, 
assessor, and evaluator of students’ development.
	 Several contemporary pedagogical approaches in modern education further underscore the teacher’s 
role in instilling religious values. These approaches reconceptualize teachers not merely as transmitters of 
knowledge but as spiritual mentors, moral facilitators, and character builders. First, Emancipatory Pedagogy 
positions education as a tool for social transformation through critical dialogue. As Lovat et al. (2019) 
emphasize, teachers are responsible for guiding students in critically reflecting on their religious values, cultural 
beliefs, and spiritual identities. Rather than delivering religious values dogmatically, this approach encourages 
open discussions and problem-based dialogues, enabling students to internalize values consciously, critically, 
and meaningfully. Second, Cognitive-Emotional Pedagogy integrates religious values with students’ emotional 
experiences and cognitive understanding. This approach links faith-based teachings to learners’ personal 
experiences and real-life contexts. Bardi and Schwartz (2020) argue that such integration strengthens value 
assimilation, as emotionally resonant learning environments foster deeper engagement and personal connection 
with the values being taught. Third, Pedeutology, or the study of teaching and the teaching profession, frames 
the teacher as a central moral and professional figure. Teachers are not merely conveyors of knowledge but also 
mentors and ethical role models in students’ daily lives. Mayes (2020) asserts that teacher-student interactions 
must be grounded in ethical awareness and reflective practice, given the teacher’s influential role in modeling 
behavior and attitudes. Fourth, Holistic Education aims to develop all dimensions of a student’s being, including 



Page 5

intellectual, emotional, spiritual, social, and moral aspects. According to Noddings (2021), this approach 
transcends the simple transfer of religious knowledge, fostering profound spiritual connections and promoting 
a humanistic, open, and empathetic learning environment. In this model, the teacher serves as a spiritual mentor, 
nurturing students’ religious character in a comprehensive and integrated manner. Through these contemporary 
pedagogical frameworks, the teacher’s role in embedding religious values extends beyond curriculum delivery. 
It encompasses the shaping of students’ identities, ethics, and worldviews in ways that are thoughtful, reflective, 
and transformative.

Method
Research Design
This study adopted a qualitative research design, a method used to explore and understand the meaning 
individuals or groups ascribe to social or human problems (Cresswell, 2013). This approach conveys data 
through words, phrases, verbal expressions, narratives, or visual forms such as images (Lapan et al., 2012). It 
is grounded in naturalistic inquiry and guided by phenomenological or similar paradigms to examine social 
phenomena within a specific context, emphasizing the holistic understanding of subjects from their own 
perspectives (Elliott & Timulak, 2021). In this study, the researchers employed a narrative inquiry approach to 
examine how primary school teachers instill religious values in students. In this regard, the values in question 
are not solely normative or theoretical in nature but are also rooted in lived experiences, social interactions, and 
personal reflections expressed narratively.

Data Collection Techniques and Informants
Research data were collected through observation, interviews, and documentation, aiming to explore the 
strategies used by teachers to instill religious values in children. To ensure the validity of the data, the researchers 
applied triangulation of sources, time, and methods. This involved cross-referencing information obtained from 
various sources and timeframes, as well as comparing interview data with supporting documents. This study 
was conducted in Kedurang District, South Bengkulu Province, involving six primary school teachers as key 
informants. These teachers were actively engaged in educational activities at their respective institutions, which 
included SDN 62 Bengkulu Selatan, SDN 65 Bengkulu Selatan, SDN 67 Bengkulu Selatan, and MIN 1 Bengkulu 
Selatan. The informants were selected through a purposive sampling technique, intentionally chosen for their 
knowledge, experience, and direct involvement in teaching religious values at the elementary school level. 
All participants were native residents of Kedurang, giving them a deep understanding of the local children’s 
character. Their willingness to participate also allowed the researchers to obtain rich, relevant data. Specifically, 
the inclusion criteria included: 1) Actively teaching at the elementary school level (SD/MI); 2) Involved in both 
formal (e.g., Islamic religious education) and informal (e.g., school religious activities) religious instruction; 
and 3) Willing to participate in multiple sessions of data collection. Based on these criteria, the researchers 
determined that six participants were sufficient, as data saturation had been reached.
	 In-depth interviews were conducted face-to-face over multiple sessions from June to July, specifically 
between June 24 and July 5. During this period, the researchers also carried out non-participatory observations, 
which took place across several sessions within the same timeframe. Additionally, documentation was used to 
support data credibility, including photographs of school activities and religious education materials. To further 
enhance the credibility of findings, member checking was conducted, wherein informants were invited to review 
the interview transcripts and narrative interpretations prepared by the researchers. Moreover, a peer debriefing 
process was implemented, involving discussions of preliminary findings held with colleagues or academic 
supervisors to prevent personal biases from influencing the interpretation of data.

Data Analysis
Data analysis followed the qualitative data analysis model developed by Miles et al. (2018), which included four 
concurrent steps: 1) Data Collection: The researchers conducted interviews, observations, and documentation; 
2) Data Reduction: Collected data were organized and filtered to retain only the most relevant information; 
3) Data Display: Data were presented in structured forms for interpretation; and 4) Conclusion Drawing and 
Verification: The researchers interpreted the findings to draw conclusions based on patterns that emerged from 
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the field. Through these steps, the researchers constructed meaningful insights into how teachers embed religious 
values in their educational practice.

Results and Discussion
Results
The researchers conducted in-depth interviews with six elementary school teachers in Kedurang, South 
Bengkulu, consisting of two male and four female participants. Among them were two English subject teachers, 
one physical education teacher, and three homeroom teachers. The interviews aimed to examine and analyze 
the strategies employed by these teachers in instilling Islamic values in their students. The interviews were 
conducted in person and followed a semi-structured format. The responses were subsequently processed and 
analyzed. Based on the analysis, several strategies were identified as explained in the following subsection. 

Teachers’ Strategies for Instilling Religious Values in Elementary Schools
The findings below synthesize interview and observational data from six informants regarding their strategies 
for instilling Islamic values in elementary students.

“Before starting the lesson, students are accustomed to praying together and are encouraged to practice 
honesty and discipline during the learning process.” (Teacher YA)

“We train students through routines such as praying before and after learning activities.” (Teacher NAC)
“One of our strategies is to encourage students to pray duha together before beginning the learning 
activities.” 
(Teacher SM)

“Our strategy involves habituating students with morning activities such as performing duha prayer, 
memorizing short surahs, and starting the day with collective prayer.” (Teacher I)

 The above excerpts demonstrate that teachers consistently implemented routine-based habituation, particularly 
joint prayers, and moral reinforcement as a core strategy for internalizing religious values in students. The 
teachers cultivated spiritual awareness, discipline, and honesty by embedding practices such as congregational 
duha prayer, pre- and post-lesson prayers, and moral reminders into daily routines. These rituals were not 
merely symbolic but served as embodied actions that reinforced values through repetition and community 
practice. Teachers acted as facilitators and moral exemplars, guiding students to integrate spirituality into their 
educational journey and fostering a collective identity rooted in religious principles and character formation.

“Our strategy includes morning evaluations where we ask students about their activities before coming 
to school, and whether they prayed before and after studying.” (Teacher PH)

Morning evaluations served as a formative assessment tool that integrated spiritual reflection, encouraging 
students to reflect on their pre-school activities and prayer habits. This practice fostered self-discipline, 
accountability, and spiritual mindfulness, effectively bridging character development with academic readiness.
“The strategy is to set an example for students, such as a teacher demonstrating honesty, discipline, and good 
behavior.” (Teacher SN)

“The teacher serves as a role model for students and habituates them to behave honestly, politely, and 
with care for others, as well as to pray before learning activities begin.” (Teacher SM)

Role modeling emerged as a central strategy in character education, with teachers embodying values such as 
honesty, discipline, empathy, and religious devotion to guide student behavior. Rather than relying solely on 
verbal instruction, teachers acted as good examples (uswah hasanah), reinforcing moral development through 
daily practices like praying before class. This consistent demonstration of values aligned with Islamic pedagogical 
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principles leverages imitation during formative years to effectively internalize character traits.

“We remind and motivate students, and we also encourage the habit of praying before and after learning. 
In addition, religious instruction is supported through learning media such as posters illustrating how to 
perform ablution.” (Teacher NAC)

Teachers emphasized the internalization of religious values by combining verbal reminders with visual media. 
They motivated students to develop consistent habits, such as praying before and after learning, while using tools 
like illustrated ablution posters to make abstract concepts more tangible. This approach fostered engagement 
and reinforced religious understanding in an accessible and age-appropriate manner. 

“During Ramadan, we give students a daily activity agenda book to record their home activities.” 
(Teacher YA)

“Teachers and parents work together effectively. For example, during Ramadan, we provide a Ramadan 
activity journal to monitor students’ religious practices at home. In addition, there are school committee 
meetings to discuss students’ development.” (Teacher I)

“There are activities such as Jumat Bersih and Pesantren Kilat during Ramadan.” (Teacher PH)

Structured Ramadan programs served as a bridge between school and home, fostering student accountability 
and parental engagement in spiritual development. Daily journals encouraged consistent religious practice, while 
committee meetings facilitated collaborative monitoring of student progress. Complementary activities such as 
Jumat Bersih (Friday Clean-Up Program) and Pesantren Kilat (Ramadan Short Course Program) extended 
moral and spiritual learning beyond the classroom, emphasizing character formation through environmental 
care and immersive religious experiences.

“School programs include reading and writing Qur’anic verses, Jumat Sehat, and during Ramadan, there 
are competitions such as memorizing short verses and giving infaq when there’s a disaster or emergency 
affecting the school community.” (Teacher YA)

“School programs include congregational prayer and Qur’anic memorization assignments.” (Teacher 
SN)

The above excerpts depict that the school integrated Qur’anic literacy with socially responsive activities to foster 
holistic moral development. Programs such as congregational prayer, Qur’anic reading and memorization, and 
Ramadan competitions promoted spiritual discipline, while initiatives like infaq during emergencies cultivated 
empathy and social responsibility. These structured and situational practices supported the intellectual and 
emotional dimensions of students’ religious values.

“There is a Jumat Berkah program, where collected funds are allocated to children in need.” (Teacher I)

“Programs include communal meals, Jumat Berkah, and weekly infaq every Friday.” (Teacher SM)

“Programs such as Jumat Berkah and communal meals are conducted to strengthen harmony among 
school community members.” (Teacher NAC)

The above excerpts reveal that recurring initiatives like Jumat Berkah (Literally: Blessed Friday Program), 
infaq, and communal meals served as practical embodiments of shared values within the school community. 
These programs fostered generosity, empathy, and collective responsibility while strengthening social bonds 
and spiritual awareness. Their consistency reinforced the internalization of moral values through habitual 
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participation and communal experience. 

“We, the teachers and the school, work together with the parents of students to instill religious values, 
such as through meetings between teachers and parents to discuss the child’s development.” (Teacher 
YA)

“There are school meetings that discuss students’ growth and development.” (Teacher SN)

“There are school committee meetings between teachers and parents, which serve to discuss problems or 
the development of students.” (Teacher PH)

“There are collaborative activities, such as school meetings that discuss students’ growth and development. 
Teachers and parents agree that if students violate school rules, they will receive a sanction at school.” 
(Teacher NAC)

School-parent collaboration emerged as a key mechanism for sustaining students’ moral and religious 
development. Parental education is critical for the development of children’s intelligence; academic, emotional, 
and social (Junaidi et al., 2022). Regular meetings between teachers and parents enabled early identification 
of issues, aligned educational values, and fostered joint responsibility in guiding student behavior. Consensus 
on disciplinary measures further strengthened accountability, ensuring consistent moral reinforcement across 
school and home environments.
	 In conclusion, the strategies employed by teachers to instill Islamic values in elementary students 
centered on routine-based habituation, moral modeling, formative reflection, and collaborative engagement. 
Teachers nurtured a consistent moral environment by embedding spiritual practices such as congregational 
prayers, Qur’anic literacy, and moral reminders into daily routines. Their role as exemplars further reinforced 
values through lived demonstration. Supplementary tools, like visual media and Ramadan journals, enhanced 
accessibility and relevance, while structured programs like Jumat Berkah and Pesantren Kilat extended moral 
learning into communal and social realms. Crucially, ongoing collaboration with parents ensured coherence 
between school and home, solidifying a holistic and sustained approach to character education grounded in 
Islamic principles.

Instilling Religious Values in The Classroom
During the learning process, students responded in varied ways due to their diverse backgrounds. Some were 
attentive, while others appeared disengaged. The teachers described the outcomes as follows.

“Students’ responses in learning have shown improvement in behavior, such as completing assignments 
honestly and behaving courteously in daily interactions.” (Teacher YA)

The excerpt reflects a positive thematic pattern of behavioral transformation through value internalization. 
Students’ increased honesty and courtesy indicate the early effects of religious value education on their cognitive 
awareness and everyday conduct. This behavioral shift suggests that the learning environment and consistent 
teacher reinforcement fostered moral growth, pointing to the beginning of deeper character development aligned 
with the school’s ethical and religious framework.

“When Islamic values are instilled, students respond positively and follow what has been habituated 
by the teacher, such as behaving politely, being tolerant, being disciplined when coming to school, and 
caring for one another during lessons.” (Teacher SM)

The excerpt illustrates the impact of structured moral habituation in shaping students’ behavior through the 
consistent reinforcement of Islamic values. Positive responses, such as increased politeness, tolerance, discipline, 
and empathy, suggest that when teachers repeatedly model and encourage values, they take root in students’ daily 
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conduct. Although some challenges persist, the observed behavioral improvements indicate that internalization 
occurs not just at the cognitive level but also through lived, relational experiences fostered in a value-based 
learning environment.

“Students respond well. However, a teacher must deliver the lesson clearly so that it is easy for students 
to understand.” (Teacher SN)

“Each student has a different way of responding, so teachers must be careful in selecting methods and 
approaches to maintain a conducive learning environment.” (Teacher I)

The excerpts emphasize that the internalization of religious values depends on clear, student-centered teaching. 
In this context, while students were generally receptive, their understanding varied, requiring teachers to adapt 
methods to different learning styles. Effective instruction should combine clarity with inclusive strategies, 
including verbal, visual, and experiential, to meet diverse cognitive and emotional needs. This approach not 
only facilitates comprehension but also fosters meaningful engagement and application of values in daily life.

“Students respond differently. Therefore, teachers must carefully consider the methods and approaches 
used in the learning process.” (Teacher I)

“Students respond in various ways. Some participate well, while others show a lack of discipline during 
the lesson.” (Teacher NAC)

“Some are enthusiastic, while others are less responsive during the learning process.” (Teacher PH)

Teachers observed varied student responses, from enthusiasm to disengagement, highlighting the need for 
adaptive and responsive teaching methods. This variability calls for personalized approaches that address 
individual learning styles and behavioral dynamics. Besides, effective moral education should ideally involve 
managing classroom conduct and fostering intrinsic discipline through positive reinforcement and contextual 
relevance.

“Sometimes during the lesson, students leave and re-enter the classroom and lose focus.” (Teacher I)

“During the process of instilling religious values, there are still students who act disorderly, entering and 
leaving the classroom as they please.” (Teacher NAC)

“As facilitators, teachers must use media that captures students’ attention so they remain orderly during 
the lesson.” (Teacher I)

The excerpts reveal issues in maintaining student focus and discipline, particularly during religious or value-based 
lessons. Disruptive behaviors, such as students entering and leaving the classroom, reflect gaps in self-regulation 
and engagement. Teachers emphasized the importance of using engaging media to sustain attention and foster 
orderly behavior. Effective classroom management strategies, including interactive tools, structured routines, 
and co-created behavioral norms, are essential for reinforcing moral development. In creating a supportive 
classroom environment, teachers encourage open discussions and reflective thinking, fostering collaboration 
and teamwork that is essential for holistic development. During instruction, teachers can use multimedia tools 
to engage students actively, employing questioning strategies, guided discussions, and language-based activities 
inspired by storytelling to enhance language skills and character development (Yanti, et al., 2025). In addition, 
educators can help students internalize values more deeply and meaningfully by creating emotionally engaging 
and participatory learning environments.
	 In conclusion, the findings underscore that the internalization of religious values in the classroom 
led to early signs of positive behavioral transformation, such as increased honesty, courtesy, and empathy. 
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However, student responses remained varied, influenced by individual backgrounds and learning preferences. 
This highlights the need for adaptive, student-centered teaching approaches that combine clarity, inclusivity, 
and engagement. While consistent value reinforcement by teachers could foster moral growth, challenges in 
maintaining discipline and focus persisted. Addressing these through effective classroom management, engaging 
media, and emotionally resonant instruction is crucial for cultivating deeper, sustained character development.

Teachers’ Challenges in Instilling Religious Values
The challenges encountered by teachers in instilling Islamic values in elementary school students in South 
Bengkulu were multifaceted, as depicted in the following excerpts. 

“One of the challenges we face is that some students lack focus during lessons. They engage in activities 
outside the learning process, such as being preoccupied with distractions they make.” (Teacher YA)

This statement highlights that a major challenge was the students’ lack of focus. Learners often failed to fully 
engage in the instructional process and tended to participate in unrelated activities. Such circumstances indicate 
the need for more engaging, interactive teaching methods to sustain students’ attention and participation.

“Another challenge is that students often lack discipline during the learning process.” (Teacher SN)

Student discipline during lessons was another common concern. A lack of discipline hindered the effective 
delivery of religious values, as students might ignore instructions or disregard classroom norms. Hence, the 
continued presence of distracted and unfocused students remained a significant obstacle in promoting discipline 
and instilling values. This situation emphasizes the need for consistent rule enforcement and the cultivation of 
positive behavioral habits.

“Students need to be reminded during every lesson, and some still show a lack of discipline in class.” 
(Teacher PH)

“Students still lack order and discipline during the learning process.” (Teacher SM)

“Some students remain undisciplined and unfocused during the learning process.” (Teacher NAC)

“One of the current challenges is how teachers manage the classroom environment so that it becomes 
conducive to learning.” (Teacher I)

These statements collectively reinforce earlier findings regarding student discipline, revealing the persistent 
need for repeated reminders and sustained teacher presence. This suggests that the internalization of religious 
values is not achieved through one-off efforts but requires consistent guidance and reinforcement. The teachers 
consistently pointed out the recurring issues of order and focus, which significantly impede students’ moral 
development and engagement with learning content. These challenges highlight the essential role of teachers 
in fostering a conducive learning environment for academic and moral growth. Another key challenge was 
the lack of mastery in classroom management, which undeniably affected the quality of the students’ learning 
experience. Poor management ultimately resulted in disengaged learners and lost opportunities for value-based 
instruction.
  

“Differences in students’ abilities and backgrounds have been a significant issue for me.” (Teacher NAC)

This excerpt introduces another layer of complexity: student heterogeneity. The diversity in students’ abilities, 
learning styles, and cultural backgrounds requires adaptive teaching approaches and differentiated instruction. 
Teachers must adjust their methods to cater to varying capacities for internalizing religious values, making 
inclusivity and responsiveness crucial in value-based education.
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“Maintaining discipline and creating a conducive classroom atmosphere requires the right strategy, 
especially when dealing with students who are difficult to manage or unmotivated.” (Teacher SN)

This reflection integrates several previously mentioned challenges and underscores the necessity for a broad 
repertoire of classroom management strategies. Teachers must be equipped to handle students with diverse 
needs, particularly those exhibiting disruptive behaviors or lacking intrinsic motivation. Selecting and applying 
appropriate strategies is essential for establishing an orderly and conducive environment for value transmission.
 

“A challenge we encounter is the teacher’s readiness to manage the classroom, because essentially, all 
children are good and capable of being disciplined if the teacher employs the right method of instruction.” 
(Teacher I)

This reflection shifts the focus from students to teachers, underscoring the importance of teachers’ preparedness 
in classroom management. It suggests that challenges related to discipline and focus might, in part, result from 
ineffective instructional strategies. Thus, the continuous development of pedagogical competencies becomes 
critical. Teacher preparedness should encompass not only lesson planning and instructional techniques but also 
professional readiness to address diverse classroom dynamics.
	 In conclusion, the challenges faced by teachers in instilling Islamic values in elementary students in South 
Bengkulu stemmed primarily from issues of student focus, discipline, and classroom management. Recurrent 
distractions, lack of order, and the need for constant reminders hindered effective value transmission. Moreover, 
the diversity in students’ backgrounds and abilities added complexity, requiring adaptive, inclusive teaching 
approaches. These findings highlight that the successful internalization of religious values depends not only 
on student behavior but also on the teacher’s ability to manage classrooms effectively and apply appropriate 
instructional strategies. Continuous professional development and strategic classroom practices are essential to 
fostering a conducive environment for moral and academic growth.

Discussion
This study examined the strategies, challenges, and student responses related to instilling Islamic values among 
elementary students in Kedurang District, South Bengkulu Province. Using non-participatory observations, in-
depth interviews with six teachers, and documentation, the findings illuminate the strengths and limitations of 
value-based religious education. Teachers employed a holistic approach, ritual habituation, moral exemplification, 
and programmatic engagement to internalize Islamic values through consistent, embodied practices. These 
strategies align with the concept of the “hidden curriculum,” where values are conveyed both explicitly and 
implicitly. Karwadi and Indrawan (2023) support this finding, noting that Islamic religious education teachers 
model ethical behavior and lead congregational prayers. Such practices underscore how recurring interactions 
foster character formation and moral development. The teacher’s role as a moral exemplar is central in Islamic 
pedagogy, especially through the concept of uswah hasanah (good example). Teachers in this study not only 
delivered religious instruction but also modeled behavior in daily interactions. Amanullah et al. (2023) highlight 
that such modeling enhances Islamic learning by showing that values are best conveyed through actions, 
reinforcing the teacher’s pivotal role in character education.
	 Despite positive outcomes, varying student engagement was observed. Specifically, some students showed 
enthusiasm and discipline, while others were inattentive or disruptive. These disparities might stem from family 
background, religiosity, and learning preferences, echoing Tomaszewski et al. (2020), who found behavioral 
and cognitive engagement often vary across socio-economic backgrounds. Ng et al. (2023) emphasize that 
moral education must accommodate differing sensitivities to normative content. Encouraging reflection helps 
students internalize values more meaningfully. Teachers identified monotonous instruction and unclear delivery 
as contributors to disengagement. Stevenson et al. (2020) affirm that engaging pedagogy fosters involvement 
and reduces behavioral issues. Consequently, teacher education programs should include training in classroom 
management and pedagogical clarity, which is especially important in religious education, where values must be 
conveyed clearly and meaningfully. Maulana et al. (2023) highlight that structured, developmentally appropriate 
instruction improves both cognitive and non-cognitive outcomes, emphasizing that effective teaching supports 
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holistic student growth.
	 Differentiated instruction, which tailors content to students’ readiness and preferences, was found 
effective in managing behavior and enhancing engagement (Godor, 2021). Interactive and contextual methods 
such as role-playing, visual media, and religious storytelling promote emotional engagement and active learning 
(Knaus, 2023). These approaches improve participation, deepen value comprehension, and foster a more inclusive 
environment. As Weimer (2022) notes, experiential learning and student reflection lead to better internalization 
of values. Making content emotionally resonant and tied to students’ lived experiences is critical for effective 
discipline and moral development (Whitney et al., 2021).
	 Integrating parents and community (e.g., through Ramadan events or communal charity) strengthens 
the moral ecosystem. Such collaborations reflect a maqasid al-shari’ah-driven pedagogy supporting spiritual 
and social well-being. Ayala-Pazmiño (2023) advocates for dialogical, inclusive value education over dogmatic 
approaches. Open dialogue and reflection foster empathy, responsibility, and social connectedness. In this study, 
students responded more positively to participatory activities like Jumat Berkah and Pesantren Kilat than to 
traditional lectures, reinforcing the need for contextual and meaningful content (Gattani et al., 2023). In sum, 
effective value-based education must be adaptive, emotionally resonant, and responsive to students’ diversity. 
Successful internalization of Islamic values requires not only ritual and moral instruction but also pedagogical 
strategies that address emotional needs and sociocultural contexts.
	 While this study provides valuable insights into teachers’ strategies and challenges in instilling religious 
values among elementary students, several limitations should be acknowledged. The researchers involved only 
six teachers from four schools in Kedurang District, potentially limiting generalizability. The narrative inquiry 
approach, while rich, relies on subjective interpretation and may carry researcher bias. Additionally, the study 
focused solely on teachers’ perspectives, omitting views from students and parents. The brief data collection 
period may not reflect long-term classroom dynamics, and the predominantly Muslim context may limit 
applicability to more diverse settings.

Conclusion
This study examined the strategies and challenges faced by elementary school teachers in Kedurang District, South 
Bengkulu Province, in their efforts to instill Islamic values in students. Employing a narrative inquiry approach, 
the research revealed that teachers employed various methods, including routine-based habituation, moral 
modeling, visual media, and collaborative programs with parents, to cultivate values such as honesty, discipline, 
empathy, and spiritual awareness. These efforts extended beyond the classroom, integrating communal and 
religious practices like duha prayers, Jumat Berkah, Pesantren Kilat, and Qur’anic literacy programs. Despite 
these strategic approaches, teachers encountered significant challenges related to student discipline, focus, and 
engagement. These challenges were exacerbated by students’ diverse backgrounds, learning preferences, and 
limitations in classroom management capacity. The findings emphasize that the internalization of religious 
values is a complex and dynamic process that requires not only consistent teacher modeling and structured 
programming but also emotionally engaging instruction tailored to students’ needs. In conclusion, the study 
underscores the pivotal role of teachers as moral agents and highlights the importance of adaptive, reflective, 
and collaborative pedagogical strategies. To strengthen the effectiveness of religious value education, future 
efforts should focus on continuous teacher training, the development of inclusive instructional materials, and 
sustained parent–school partnerships. Further research involving students’ and parents’ perspectives could 
offer a more holistic understanding of the value internalization process and inform more contextually relevant 
educational policies.

Acknowledgment
The authors would like to express their gratitude to Lembaga Pengelola Dana Pendidikan (LPDP) for supporting 
this publication.



Page 13

References
Ali, N., Miftahusyai`an, M., Prasetyo, A. T., & Muttaqin, M. (2020). Developing religious culture through 

integrative religious practice in Indonesian state islamic university. El Harakah, 22(1), 117–132. https://
doi.org/10.18860/EL.V22I1.8726

Amanullah, W. A., Wantini, W., & Diponegoro, A. M. (2023). Analisis role-model guru PAI dalam peningkatan 
pembelajaran agama Islam dalam perspektif psikologi pendidikan Islam. Urwatul Wutsqo: Jurnal Studi 
Kependidikan Dan Keislaman, 12(1), 128–145. https://doi.org/10.54437/urwatulwutsqo.v12i1.861

Ayala-Pazmiño, M. F. (2023). The place of God in today’s education: An exploration of its inclusion, 
implementation, and rationale. 593 Digital Publisher CEIT, 8(3–1), 718–725. https://doi.org/10.33386
/593dp.2023.3-1.1871

Bardi, A., & Schwartz, S. H. (2020). Cognitive-emotional education: Integrating values into the emotional 
development of students. Journal of Moral Education, 49(1), 45–60. https://doi.org/10.1080/03057240
.2020.1724256

Basori, B., Pasaribu, M. Y., & Amalya, R. N. (2025). Filsafat Pendidikan Islam: Integrasi Nilai-Nilai Spiritual 
dalam Sistem Pendidikan Modern. Reflection: Islamic Education Journal, 2(2), 256-268.

Budianti, Y., & Rifai, M. (2022). Internalization of spiritual values in forming student character through tahfidzul 
qur’an extracurricular activities. Nazhruna, 5(3), 1278–1289. https://doi.org/10.31538/nzh.v5i3.2618

Cresswell, J. (2013). Qualitative Inquiry & Research Design: Choosing Among Five Approaches.
Dange, J. K. (2020). Role of teacher training program in enhancing quality education. The Journal of Education, 

Culture, and Society, 5(6), 137. https://doi.org/10.11648/J.IJECS.20200506.14
Datnow, A. (2020). The role of teachers in educational reform: A 20-year perspective. Journal of Educational 

Change, 21(3), 431–441. https://doi.org/10.1007/S10833-020-09372-5
Djamdjuri, D. S., Mujahidin, E., Retnowati, N., & Halim, A. K. (2022). Incorporating character education 

in ELT through Islamic teaching materials. Edukasi Islami, 11(03), 611. https://doi.org/10.30868/
ei.v11i03.2914

Elliott, R., & Timulak, L. (2021). Essentials of Descriptive-Interpretive Qualitative Research: A Generic 
Approach. https://pureportal.strath.ac.uk/en/publications/essentials-of-descriptive-interpretive-
qualitative-research-a-gen

Fajar, A., Hendar Hendrawan, J., & Asmanah, A. (2023). Cultivation of religious character values in social 
studies learning: A case study at Islamic school in West Bandung Regency. Jurnal Paedagogy: Jurnal 
Penelitian Dan Pengembangan, 10(1), 148. https://doi.org/10.33394/jp.v10i1.5920

Gattani, G., Jain, Y., Mantri, S., Nayak, S., & Rai, A. (2023). Enhancing religious education through emotional 
and spiritual intelligence. Theological Studies/Teologiese Studies, 79(1). https://doi.org/10.4102/hts.
v79i1.7887

Godor, B. P. (2021). The many faces of teacher differentiation: Using Q methodology to explore teachers 
preferences for differentiated instruction. The Teacher Educator, 56(1), 43–60. https://doi.org/10.1080/
08878730.2020.1785068

Hafidz, N., Aji Jauhari Ma’mun, A., & Ayu Syifa, W. (2025). A Religious Education Model Through the Habituation 
of Religious Values in Early Childhood. JOYCED: Journal of Early Childhood Education, 5(1), 1–14. 
https://doi.org/10.14421/joyced.2025.51-01

Hambali, HM. R., Rusmana, D., Susanti, S. S., Khermarinah, K., & Fakhrurrazi, F. (2022). Islamic religious 
education teachers’ strategies in fostering students’ religious values in madrasah. Al-Ishlah, 14(4), 6511–
6516. https://doi.org/10.35445/alishlah.v14i4.2612

Haryono, S. E., Muntomimah, S., & Eva, N. (2021). Planting values through character education for early 
childhood. KnE Social Sciences, 97–108. https://doi.org/10.18502/KSS.V4I15.8194

Hermawan, R., & Kusniasari, S. (2023). Developing strong moral values: Integrating value and character 
education in educational context. International Journal of Research and Scientific Innovation, X(IX), 
01–05. https://doi.org/10.51244/ijrsi.2023.10901

Illahi, N. (2020). Peranan guru profesional dalam peningkatan prestasi siswa dan mutu pendidikan di era 
milenial. Jurnal Asy-Syukriyyah, 21(1), 1–20. https://doi.org/10.36769/asy.v21i1.94

Indawati, N., Kartiko, A. L., Suyitno, S., Sirojuddin, A., & Fuad, Z. (2022). Improving the religious character 



Page 14

of educators through exemplary of principles. Al-Tanzim : Jurnal Manajemen Pendidikan Islam, 6(3), 
789–801. https://doi.org/10.33650/al-tanzim.v6i3.3691

Jakandar, L. I. E., Pantiwati, Y., Sunaryo, H., & Fikriah, A. (2025). Integration of Religious Values in Character 
Education: Building the Morals of the Golden Generation. Al-Hayat: Journal of Islamic Education, 9(1), 
124-141.

Junaidi, F., Rahmanto, A. A., Fitriana, E., Ni’matussyahara, D., Damayanti, A., & Riyanti, R. D. (2024). 
Investigating the influence of Beteri’s social intelligence in ‘Andai-andai’folktales on societal 
perspectives. Research Journal in Advanced Humanities. https://doi. org/10.58256/cgz85c35

Junaidi, F., Permatasari, S. D., Srimaryani, S., Silviana, Z. J., Metboki, M. Y., Hidayat, A. N., ... & Rumohoira, 
D. R. (2024). Andai-Andai Folk Tale: A Tool to Promote Eco Social Values among Children in Kedurang 
Community. Journal of Ecohumanism, 3(3), 461-472.

Junaidi, F., Suwandi, S., Saddhono, K., & Wardani, N. E. (2022). Improving Students’ Social Intelligence Using 
Folktales during the Covid19 Pandemic. International Journal of Instruction, 15(3), 209–228. Retrieved 
from https://e-iji.net/ats/index.php/pub/article/view/318

Junaidi, F. (2017). The value of character education in andai-andai folklore and its use as learning material for 
literature subject in elementary school. IJAEDU-International E-Journal of Advances in Education, 3(9), 
501-509.

Karwadi, D. I., & Indrawan, D. (2023). Islamic religious education teacher strategies in internalizing 
character values in madrasah ibtidaiyah students. Jurnal Cakrawala Pendas, 9(2), 242-249. https://doi.
org/10.31949/jcp.v9i2.4731

Khair, N. S. A. B., & Hamed, P. K. (2023). Character education concepts based on Al-Ghazali’s perspective in 
Ihya’ Ulumuddin. Southeast Asian Journal of Islamic Education, 5(2), 231–241. https://doi.org/10.21093/
sajie.v5i2.6398

Knaus, T. (2023). Emotions in media education: How media based emotions enrich classroom teaching and 
learning. Social Sciences & Humanities Open, 8(1), 100504. https://doi.org/10.1016/j.ssaho.2023.100504

Lapan, S. D., Quartaroli, M. T., & Riemer, F. J. (2012). Qualitative Research: An Introduction to Methods and 
Designs. Jossey-Bass/Wiley. https://psycnet.apa.org/record/2012-00449-000

Lovat, T., Dally, K., Clement, N., & Toomey, R. (2019). Emancipatory pedagogy in education. International 
Journal of Learning, Teaching and Educational Research, 18(5), 150–165. https://doi.org/10.26803/
ijlter.18.5.9

Mahfud, Muh., & Arifuddin, M. (2022). Mendidik anak menurut ajaran Rasulullah. Jurnal Pendidikan Agama 
Islam (Jurusan Pendidikan Agama Islam, Fakultas Tarbiyah Institut Agama Islam Negeri Sunan Kalijaga), 
2(2), 206–218. https://doi.org/10.37812/fatawa.v2i2.537

Mareta, M., & Muhammad, M. (2022). Contextualization of Islamic education: Differences in internalization 
of religious values in rural and urban madrasahs. Edukasia: Jurnal Penelitian Pendidikan Islam, 17(2), 
221. https://doi.org/10.21043/edukasia.v17i2.14684

Maulana, R., Kington, A., & Ko, J. (2023). Editorial: Effective teaching: Measurements, antecedents, 
correlates, characteristics, and links with outcomes. Frontiers in Education, 8. https://doi.org/10.3389/
feduc.2023.1170854

Mayes, C. (2020). Pedeutology and the role of teacher as a moral guide. Journal of Teacher Education and 
Educational Research, 13(2), 65–80. https://doi.org/10.1177/0022487120905111

Miles, M. B., Huberman, A. M., & Saldaña, J. (2018). Qualitative Data Analysis: A Methods Sourcebook (4th 
ed.). SAGE Publications.

Mohamed, S. (2017). Amalan bersedekah dalam kalangan guru pendidikan Islam prasekolah. UMRAN 
- International Journal of Islamic and Civilizational Studies, 4(3–1). https://doi.org/10.11113/
umran2017.4n3-1.249

Muhja, Z. A., Shahnaz, L., & Rohmah, S. (2022). The doctrine of Islamic values through the curriculum: A case 
study at the Madrasah Hurrasul Aqidah Tarakan City. Al-Hayat, 6(1), 183. https://doi.org/10.35723/
ajie.v6i1.235

Nafisendy, V. T., Junaidi, F., Kusnadi, A., Bahri, S., Fikri, D., Siregar, A., & Junarif, Z. (2025). The representation of 
Islamic values within Sang Piatu folktale in Kedurang society. Research Journal in Advanced Humanities. 



Page 15

https://doi.org/10.58256/cjrzvc88
Naim, A., & Sariman, S. (2022). Internalization of character values in through the learning of Ta’līm Al-

Muta’allim Book. Scaffolding: Jurnal Pendidikan Islam Dan Multikulturalisme, 4(2), 25–40. https://doi.
org/10.37680/scaffolding.v4i2.1407

Ng, N. L., Luke, D. M., & Gawronski, B. (2023). Thinking about reasons for one’s choices increases sensitivity 
to moral norms in moral-dilemma judgments. Personality and Social Psychology Bulletin. https://doi.
org/10.1177/01461672231180760

Noddings, N. (2021). Holistic education: Philosophy and practice. Journal of Educational Philosophy and 
Theory, 53(3), 293–308. https://doi.org/10.1080/00131857.2020.1841681

Pedler, M., Yeigh, T., & Hudson, S. (2020). The teachers’ role in student engagement: A review. Australian 
Journal of Teacher Education, 45(3), 48–62. https://doi.org/10.14221/AJTE.2020V45N3.4

Rijal, A., Sauri, S., & Kosasih, A. (2023). Curriculum framework: The foundation of value education. Journal of 
College and Character, 24, 179–185. https://doi.org/10.1080/2194587X.2023.2190126

Rofiah, H. A., & Munadi, M. (2024). Learning Development and Instilling PAI Values as the Formation of the 
Religious Character of Islamic Elementary School Students. al-Afkar, Journal for Islamic Studies, 7(3), 
110-123.

S, M. M. (2024). Internalization of the Values of Religious Moderation in Islamic Religious Education at State 
Senior High School 2 Pinrang. International Journal on Advanced Science, Education, and Religion, 7(3), 
419-425. https://doi.org/10.33648/ijoaser.v7i3.713

Setyaningsih, M., & Sabiq, A. F. (2021). Praktik pendidikan agama Islam berbasis penguatan karakter religius 
dan jujur di lingkungan full day school: Studi kasus di SD Plus Tahfizhul Quran (PTQ) Annida Salatiga. 
Estudios Demográficos y Urbanos, 2(1), 10–22. https://doi.org/10.51276/EDU.V2I1.72

Siahaan, A., Walad Ahkas, A., & Pulungan, S. H. (2022). Internalization of Islamic values in students in learning 
Islamic religious education. Al-Ishlah, 14(4), 5769–5780. https://doi.org/10.35445/alishlah.v14i4.1034

Stevenson, N. A., VanLone, J., & Barber, B. R. (2020). A commentary on the misalignment of teacher education 
and the need for classroom behavior management skills. Education and Treatment of Children, 43(4), 
1–12. https://doi.org/10.1007/S43494-020-00031-1

Suyatno, S., Wantini, W., Ahmadong, A., Khosiin, K., & Samaalee, A. (2023). Internalization of Islamic values in 
Muhammadiyah Elementary Schools. International Journal of Educational Management and Innovation, 
4(1), 1–13. https://doi.org/10.12928/ijemi.v4i1.6847

Tambak, S., Mahfud, C., Latipah, E., & Sukenti, D. (2021). Professional madrasah teachers in teaching: The 
influence of gender and the length of certification of madrasah teachers. Dinamika Ilmu, 21(2), 417-435. 
https://doi.org/10.21093/di.v21i2.3527

Tandana, E. A., Yowa, E. K., & Manik, N. D. Y. (2022). Character education in forming student behavior. 
Didache, 3(2), 161–176. https://doi.org/10.55076/didache.v4i1.48

Tomaszewski, W., Xiang, N., & Western, M. (2020). Student engagement as a mediator of the effects of socio-
economic status on academic performance among secondary school students in Australia. British 
Educational Research Journal, 46(3), 610–630. https://doi.org/10.1002/BERJ.3599

Wai-Cook, M. S.-S. (2022). Working towards best teaching and learning practices in a holistic curriculum for the 
twenty-first century. University Development and Administration, 145–166. https://doi.org/10.1007/978-
981-16-5852-5_1

Weimer, M. (2022). Learner-centered teaching. International Research Journal of Modernization in Engineering 
Technology and Science. https://doi.org/10.56726/irjmets32262

Whitney, T., Ackerman, K. B., Cooper, J. T., & Scott, T. M. (2021). Opportunities to respond for students 
with emotional and behavioral disorders in inclusive classrooms. Intervention In School and Clinic, 
105345122110249. https://doi.org/10.1177/10534512211024931

Yanti, N., Arono, A., Hiasa, F., Junaidi, F., Noermanzah, N., & Kurniawan, R. (2025). Indonesian Teachers’ 
Roles in Designing and Utilizing AI-Powered Animated Videos: A Case Study on Classroom Practices and 
Character Development. International Journal of Learning, Teaching and Educational Research, 24(6). 
https://doi.org/10.26803/ijlter.24.6.38


