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ABSTRACT

This study explored the strategies employed by parents in Kedurang,
Bengkulu Province, to instill Islamic values in their children. Using
a qualitative case study approach, the research involved in-depth
interviews, participant observation, and document analysis with twelve
informants consisting of seven parents and five children. Findings reveal
that parents utilized various approaches, including ritual practices,
storytelling, ethical guidance, habit formation, and role modeling
to embed Islamic teachings into daily life. The research underscores
the central role of parents as informal educators, highlighting their
adaptive strategies in balancing traditional religious values with
contemporary challenges. Children responded positively, expressing
joy and engagement in religious activities, often reinforced through
familial support and social interaction. This study contributes to the
growing discourse on moral education by emphasizing the significance
of family-based religious upbringing, especially in rural contexts with
limited access to formal religious institutions.
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Introduction

Education is widely recognized as the cornerstone of human development, encompassing not only the transmission
of knowledge and skills but also the cultivation of moral values, attitudes, and behavior. In Indonesia’s millennial
era today, internet users often override morals and ethics (Wagiono et al., 2022). Mukhin (2024) underscores
the integrative nature of spiritual and moral education, asserting its essential role in the holistic development
of individuals. Far from being solely a psychological or pedagogical concern, spiritual and moral education
represents a broader societal challenge crucial for communities’ sustainable future. Mukhin’s proposed model
emphasizes the development of spiritualized morality, enabling individuals to organize their lives meaningfully and
contribute to a harmoniously developed society, ultimately reaffirming education’s pivotal role in shaping moral
foundations. Furthermore, education is instrumental in fostering ethical reasoning and emotional intelligence,
which are essential for navigating complex moral dilemmas and cultivating positive social behaviors. As Walia
(2022) notes, integrating moral and ethical values into educational curricula contributes to developing a more
egalitarian, inclusive, and diverse society. This holistic approach not only equips individuals with cognitive
competencies but also instills a sense of social responsibility, ultimately enhancing the well-being of the broader
community. Echoing this perspective, Olowe (2023) highlights the significance of quality education, particularly
through the role of well-trained business educators, in imparting not only knowledge and skills but also the
moral values essential for personal and national development. Integrating moral education is particularly
important for fostering ethical character, which supports long-term national sustainability. Accordingly, effective
education programs are vital for shaping the attitudes and behaviors that drive societal progress. In summary,
across various domains of education, integrating moral and ethical instruction is fundamental to nurturing
intellectually competent, ethically grounded, and socially responsible individuals with the qualities essential for
both individual fulfillment and collective advancement.

In Islamic thought, education is understood as a holistic process aimed at nurturing individuals who
embody spiritual consciousness, ethical conduct, and devotion to Allah SWT. Central to this process is the
transmission of Islamic values, including honesty (shidqg), patience (sabr), sincerity (ikhlas), responsibility
(amanah), and compassion (rabmah), which collectively form the moral foundation of a just and virtuous society.
Mardiana et al. (2020) emphasize that Islamic education must address three interrelated dimensions: “knowing,”
“doing,” and “being.” These dimensions correspond to cognitive understanding, practical application, and the
internalization of religious values. They further note the challenge of cultivating these values amidst rapid modern
developments. To address this issue, they advocate for the integration of multidisciplinary, interdisciplinary, and
trans-disciplinary approaches in Islamic education, thereby enhancing its quality and ensuring a more balanced
and contextualized understanding of Islamic moral teachings. Similarly, Rahmatullah et al. (2022) affirm that
education in Islam seeks not only to fulfill worldly objectives but also to foster a deeper relationship with
Allah SWT. This process ultimately aims to produce individuals who reflect the qualities of Insan Kamil (the
ideal, perfected human being). The cultivation of core values such as honesty, patience, sincerity, responsibility,
and compassion remains a fundamental component of this vision. Murjani (2022) further elaborates on the
integral roles of tarbiyah, tazkiyah, and ta’dib in Islamic education. Tarbiyah involves the conscious effort to
nurture individuals, tazkiyah centers on spiritual purification, and #a’dib emphasizes the development of ethical
attitudes. Together, these concepts work in harmony to shape human potential and moral character, ultimately
guiding learners toward insan kamil and reinforcing the transmission of essential Islamic values. Building on
this perspective, Rachmawati and Purwandari (2022) highlight the ta’dib process as an integrative framework
that unites knowledge, action, and morality in daily life. Their study underscores the collaborative nature of
this process, involving not only educators and students but also families and communities. Such an approach
ensures that the values of honesty, patience, sincerity, responsibility, and compassion are sustainably practiced
across various contexts, thus nurturing spiritually conscious and ethically grounded individuals.

Parents play a central role in the religious socialization of their children, serving as the primary agents
within the home through everyday interactions, behavioral modeling, and the consistent reinforcement of values
both verbally and through action. Family is the first educational institution where the process of transfer of
knowledge takes place. The learning received at home involves the formation of attitudes and the strengthening
of character (Putra, et al., 2020). According to Smith (2023), the religious upbringing provided by parents has
a significant impact on the moral development of young adults. Various forms of religious socialization during
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adolescence, particularly parental modeling and value reinforcement, are instrumental in shaping the moral
foundations of children. The study further reveals that religious influences are stronger predictors of young
adults’ moral characteristics than sociodemographic factors or parental political ideology, highlighting parents’
unique and influential role in this process (Smith, 2023).

Instilling Islamic values in children is becoming increasingly complex due to evolving socio-cultural
dynamics. Rapid modernization, pervasive digital media exposure, and shifting moral standards in society
have introduced significant challenges to contemporary parenting. These trends are further exacerbated by
the time constraints faced by working parents, the decline in quality family interactions, and the weakening
of intergenerational transmission of religious values. Dasopang et al. (2022) underscore that millennial
parents, in particular, struggle to uphold Islamic teachings amid the pressures of technological advancement
and changing societal norms. Nevertheless, these parents have adopted adaptive strategies to overcome such
obstacles. Initiatives such as the Maghrib Mengaji program, the use of the YouTube Kids application, and the
incorporation of Islamic storybooks and songs have been effectively employed to internalize Islamic values
in children. These approaches address time limitations and foster meaningful family engagement, thereby
enabling the transmission of religious teachings within a contemporary framework (Dasopang et al., 2022). In
such contexts, parents must navigate a delicate balance between preserving traditional values and adapting to
changing realities. Despite these pressures, many parents continue to demonstrate agency and intentionality in
embedding Islamic teachings into their children’s daily lives.

In Indonesia, the country with the world’s largest Muslim population, family-based religious education
remains a critical yet underexplored dimension of moral development. Existing scholarship has predominantly
concentrated on formal Islamic institutions, such as madrasabs (Islamic schools), pesantren (Islamic boarding
schools), and school-based religious curricula (Makruf & Asrori, 2022; Musradinur et al., 2021; Siregar et al.,
2023; Suparjo & Hidayah, 2023). This focus has often come at the expense of informal educational settings,
particularly those within the household, which play a similarly vital role. As Kasiono and Rasyid (2023) argue,
Islamic education in Indonesia encompasses not only formal and non-formal but also informal learning modes,
with family-based education serving as a key site for instilling moral values and preserving religious teachings.
Their study underscores the significance of the household as a foundational space for character formation,
positioning it as an essential component in achieving the broader objectives of Indonesia’s national education
system.

The present study addressed that gap by exploring how parents in Kedurang District, a rural area
in Bengkulu Province, endeavor to instill Islamic values in their children. The Kedurang District presents a
unique and meaningful site of inquiry due to its blend of traditional Islamic culture and evolving modern
influences. Unlike urban areas with more abundant access to formal religious education, rural regions rely
heavily on parental guidance, community religious leaders (tokoh agama), and localized customs (adat) to
convey Islamic teachings. Understanding the parenting strategies in such settings can reveal context-specific
practices and challenges often invisible in mainstream educational discourse. The significance of this research
lies in its potential contributions to academic and practical domains. Academically, it enriches the literature on
Islamic education by foregrounding the role of parents as informal educators and moral exemplars. Practically,
the findings can inform the design of parenting programs, community-based religious education initiatives, and
policy interventions to strengthen family-centered moral development. Moreover, this study serves as a reference
for educators, religious counselors, and policymakers who seek to support parents in reinforcing Islamic values
at home, especially in marginalized or under-resourced areas.

By employing a qualitative case study approach, this research captured the lived experiences, strategies,
and challenges faced by parents in Kedurang District. It investigated the methods they used, including storytelling,
ritual practices, discipline, dialogue, emotional bonding, and others to internalize Islamic values in their children.
The study also sought to understand the supporting and hindering factors in this value transmission process,
including the roles of extended family, religious institutions, community norms, and socio-economic conditions.
In sum, this research strived to fill a critical gap in the study of moral and religious education in Indonesia
by illuminating how parents, as front-line educators, cultivate Islamic values within the domestic sphere. It
highlights the resilience and creativity of parental strategies amid modern-day challenges and ultimately aims to
contribute to preserving and strengthening Islamic moral character among future generations.
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Literature Review

The Importance of Islamic Values for Children

There are studies that have found several outcomes regarding the importance of Islamic values for children,
including an increase in moral development when children’s beliefs about the Islamic curriculum are incorporated.
However, other research suggests more than moral growth, Islamic values fosters the importance of children’s
cultural identity and social skills, showing greater empathy and collaboration in group activities. These results
are consistent with broader research on character education. Parental involvement in providing Islamic values
is very influential to supporting educators, and also parents and educators work together in integrating Islamic
values (Arsyad, 2022). The integration of Islamic values into learning not only increases children’s understanding
of Islam, but can also form a good character. The findings of this study indicate that teaching Islamic values to
young children can shape the character of children who have faith and noble character. Islamic values can be
applied in daily life and serve as a guiding framework for their activities. (Putri & Rafi’l, 2025). Furthermore,
Islamic values are often found in folktales. The folktales of Sang Piatu among the Pasemah ethnic group in
Kedurang contains many Islamic values that are ideal to be used as an educational tool for children (Nafisendy
et al., 2025).

Islamic values such as tawhid (monotheism), amanab (trustworthiness), honesty, compassion, justice, and
responsibility are essential to the holistic development of children. Cognitively, values like honesty and justice
enhance critical and analytical thinking through thematic and problem-based learning approaches (Warsah et al.,
2022). In the moral and social dimensions, the integration of Qur’anic principles fosters empathy, cooperation,
and responsible behavior through curriculum and spiritual value instruction (Az-Zahra, 2024). Emotionally,
the application of values such as patience and honesty supports children’s socio-emotional development and
emotional regulation (Solihin et al., 2024). From a character-building perspective, Islamic education forms
strong moral individuals by habituating ethical values from an early age (Halima et al., 2022). Furthermore, the
internalization of moral and spiritual principles within religious practices strengthens spiritual awareness and
self-regulation, balancing intellectual and spiritual aspects (Fransisca, 2024). Lastly, Islamic parenting practices
that are consistent with religious teachings significantly correlate with the development of children’s religious
character (Lestari, 2023).

Piaget, through his theory of cognitive development, states that Islamic values can be effectively applied
in the pre-operational stage (2-7 years old) for the internalization of Islamic values, such as honesty, discipline,
and cleanliness. Children learn through concrete methods that align with the way their minds develop at that
age. Children do not think like adults instead, they absorb values through real actions and age-appropriate
exploration (Arifa, 2022). Meanwhile, Vygotsky sees the application of Islamic values as a child’s social
condition, suggesting that Islamic values can be embedded in children through applicable social activities and
modeling. This highlights the role of parents and the environment as effective models in shaping children’s
morals. In addition, repetition of Islamic practices (e.g. regular prayer, dhikr or remembrance of God) increases
moral habituation (Warsah et al., 2024).

Islamic Values in Character Education
A great education cannot be separated from internalization of good character values for pupils because they
should not only be good at academics but also having good character (Junaidi, 2017). Islamic education also
seeks to develop students’ sensitivity so that strong emotions towards Islamic moral and spiritual principles
govern their attitudes and actions (Yusri, et al., 2024). Islamic values play a pivotal role in shaping children’s
moral and ethical foundation, particularly within educational contexts where character development is a central
objective. As Kamila (2023) asserts, character education involves internalizing and cultivating positive values
in learners, ensuring the formation of good character aligned with religious teachings. This moral development
is not merely supplementary but foundational, as morality constitutes a crucial dimension of personality that
enables individuals to participate in a balanced and socially just life (Ibam et al., 2018; Isroani & Huda, 2022).
In this context, morality refers to the set of norms, values, and institutionalized principles that govern human
behavior within the social fabric (Tambak et al., 2021).

From an Islamic perspective, character education is inseparable from religious doctrine. Islam offers a
comprehensive ethical framework wherein spiritual and moral values serve as the basis for conceptualizing and
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implementing character formation (Ilmi et al., 2023; Pamuji & Mulyadi, 2024). These values transcend ritual
practices and extend to cultivating spiritual consciousness and ethical conduct. Eryandi (2023) emphasizes
that Islamic values contribute to nurturing spiritual awareness, including the development of taqwa (piety
and consciousness of God), the performance and understanding of prayer and worship, and internalization of
virtues such as patience (sabr), gratitude (shukr), and sincerity (ikhlas). In line with this, Mohamed (2017) and
Nudin (2020) highlight the formative impact of instilling religious values from an early age, noting that such
an approach fosters essential character traits such as honesty, empathy, patience, and a sense of responsibility.
Furthermore, Hambal (2019) contends that teaching Islamic values to children serves dual purposes: promoting
ethical behavior and cultivating a deep-seated love and devotion to Allah SWT. The integration of these values
into early childhood education thus aims to support not only behavioral development but also spiritual growth
(Al-Hawary et al., 2023; Farisia, 2020; Windiastuti, 2022). Character values derived from Islamic teachings also
contribute to the individual’s holistic development. Ermayani et al. (2020) identify a broad spectrum of virtues
encouraged within Islamic pedagogy, including religiosity, honesty, tolerance, discipline, creativity, independence,
inquisitiveness, effective communication, environmental awareness, social empathy, and responsibility. These
values guide personal conduct and support the development of worship and servitude to God in a more profound
and comprehensive manner (Husni & Herlina, 2022; Mardiana et al., 2020).

Moreover, folktales offer a platform to reinforce positive values among the younger generation (Junaidi
et al., 2024). The role of character education in social integration is emphasized by Nurfuady et al. (2019),
who argue that it shapes individuals capable of engaging in constructive and respectful social interactions. The
significance of moral development in early childhood is further underscored by Naz and Ahmad (2023), who
note that the values acquired during this formative stage lay the groundwork for lifelong character and societal
contribution. Likewise, Dasopang et al. (2022) affirm that the inculcation of Islamic moral principles from a
young age is a key component of character education, underscoring its relevance in guiding children’s ethical
and spiritual development throughout their lives.

The Important Role of Parents in Education

Education is a very essential aspect in people’s lives. Beside to create human beings who have great resources,
the output of education course is expected to have good character (Junaidi et al., 2018). All young children
must receive equitable attention and guidance, fostering a fair, comfortable, and joyful learning atmosphere
(Srihati et al., 2024). Education is universally acknowledged as a foundational right and a pivotal resource that
enables children to navigate and adapt to the complexities of modern society. At the heart of this developmental
process lies the indispensable role of parents (Hill, 2022; Pushor, 2023). Numerous scholars have underscored
that parental involvement is not merely supportive but central to a child’s educational success and holistic
development. As noted by Rahayu et al. (2023), parental engagement is particularly vital in nurturing children’s
character and educational progress, which are key pillars in shaping their future competencies and societal
contributions. From early childhood, parents serve as the primary educators long before formal schooling begins.
According to Ceka and Murati (2016), this early phase positions parents as the initial agents of socialization
and learning, laying the groundwork for attitudes, behaviors, and foundational knowledge. Even as children
transition into formal education systems, the influence of parents remains significant, serving as a consistent
source of guidance, motivation, and emotional support throughout the academic journey (Sanders et al., 2021).
While parents should encourage their children to study at home, folktales can be used as an alternative learning
resource (Junaidi et al., 2022). Utilizing andai-andai folktales as a pedagogical tool to impart insights into
nature and societal dynamics is achieved through the art of storytelling. Parents transmit these folktales to the
younger generation, either collectively or individually (Junaidi et al., 2024).

Educating children is not optional but a moral and religious obligation entrusted to parents. Puspito and
Rosiana (2022) argue that this responsibility cannot be abdicated or transferred entirely to formal educational
institutions. While schools play a pivotal role in structured learning, the home environment and parental presence
are equally, if not more, influential in shaping a child’s values, discipline, and learning motivation. Thus, work-
related commitments or other external pressures cannot justify disengagement from a child’s educational affairs
(Lehrl et al., 2020; Sonnenschein et al., 2022). Furthermore, contemporary educational discourse increasingly
acknowledges the strategic importance of family involvement at home and within the school setting. Berthelsen
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and Walker (2008) highlight that fostering strong family-school partnerships significantly enhances student
learning outcomes. This collaborative model emphasizes the need for active parental participation in educational
planning, monitoring, and reinforcement, bridging the gap between institutional learning and home-based
reinforcement (Aierbe-Barandiaran et al., 2023; Tett et al., 2020).

Beyond cognitive development, the emotional and affective environment created by parents at home
profoundly impacts children’s academic and personal growth (Alvarez & Sziics, 2023). Davis-Kean et al. (2021)
affirm that the emotional climate within the household, marked by warmth, encouragement, and support,
directly correlates with children’s educational achievement and psychological well-being. Moreover, the
formative years are crucial for inculcating religious and moral values (Kim & Yu, 2022). Izzatunnisa and
Mutiawati (2024) emphasize that the development of religious character must begin at an early age, facilitated
primarily by parents. Through consistent guidance, parents are instrumental in shaping children’s spiritual
orientation, fostering adherence to moral codes and religious practices, and cultivating noble character traits
that endure across the lifespan. Hence, the role of parents in education extends far beyond logistical support
or academic supervision. It encompasses various responsibilities, including character development, emotional
nurturing, and value transmission. Recognizing and reinforcing this role is essential for optimizing educational
outcomes and ensuring the formation of well-rounded, morally grounded individuals equipped to thrive in an
ever-evolving world (Hill, 2022).

Methods

Research Design

This study adopted a qualitative research methodology, which is particularly suited for exploring complex
social phenomena in natural settings (Lapan et al., 2012). Qualitative research is a scientific approach used to
understand social phenomena or human behavior in a natural context. This research focuses on the meaning,
experiences, and perspectives of research subjects, as well as exploring how they make sense of the world around
them (Denzin & Lincoln, 2005). Qualitative research begins with an open-ended problem or question. Data
collection methods include in-depth interviews with key informants, field observations, or document studies.
The findings are then validated using triangulation, which involves combining various data sources, confirming
findings with the subjects, and compiling a report containing descriptive narratives about the research findings
supported by data in the form of direct quotes or stories (Creswell, 2013). The research aimed to investigate the
strategies employed by parents in instilling Islamic values in their children, focusing on a case study conducted
in Kedurang, Bengkulu Province. Research data were collected using multiple qualitative techniques, including
participant observation, in-depth interviews, and document analysis. This triangulated approach facilitated a
comprehensive understanding of the subject matter within its specific sociocultural context (Hutter et al., 2020).
The case study design was chosen to explore parental practices, especially within a community where children
were routinely involved in religious activities such as attending Qur’anic recitation sessions and participating
in congregational prayers at the mosque every afternoon. Case studies are defined as a research method that
explores contemporary phenomena within real-life contexts, especially when the boundaries between phenomena
and context are not clearly defined (Yin, 2009). This research also uses the constructivist approach as proposed
by Stake (Stake, 1995), which emphasizes in-depth study of the complexity and uniqueness of a particular
case, with the aim of knowing and understanding its activities within meaningful contexts and circumstances.
Meanwhile, according to Merriam and Tisdell (2016), a case study is defined as an in-depth description and
in-depth analysis of a specific object of study (Tomaszweski, 2020). The case study method allows investigators
to retain the holistic and meaningful characteristics of real-life events such as individual life cycles, small group
behavior, organizational and managerial processes, neighborhood change, school performance, international
relations, and the maturation of industries (Yin, 2009).

Creswell identifies the case study as a foundational approach within qualitative research. This
methodology centers on an in-depth exploration of an issue by examining one or more cases contained within
a bounded system (a specific setting or context). Case study is a research design, a method of inquiry, and the
resulting product of that inquiry. As a qualitative approach, it involves the sustained investigation of a single or
multiple bounded systems over time. This includes rigorous, in-depth data collection from diverse sources like
observations, interviews, audiovisual materials, and various documents. The outcome is a comprehensive case

Page 6



description complemented by themes derived directly from the case data. For instance, a case study might focus
on multiple programs in a multi-site study or a single program in a within-site study (Creswell, 2013).

Gerring defines a case study as an intensive investigation of a single case, aimed partly at illuminating
a broader population of similar cases. While multiple cases can be included, the key distinction lies in depth:
when the focus shifts from in-depth analysis to broader comparison across many cases, it becomes a cross-
case study. Thus, the difference between case study and cross-case research is one of degree, with the former
characterized by fewer and more deeply studied cases. Gerring (2007) in his article Toward an Experimental
Ecology of Human Development, criticized the approach to human development (Bronfenbrenner, 1977). The
existing approach in researching human development is too concerned with rigor, or accuracy of methods, so
he states that developmental psychology is the science of the strange behavior of children in strange situations
with strange adults for the briefest possible periods of time. What developmental psychology can describe
with its experiments are behaviors that are not representative of behavior in natural situations. On the other
hand, Bronfenbrenner stated that an approach that is too concerned with relevance is not concerned with
methodological rigor. Then proposed a perspective he called the ecology of human development (Bronfenbrenner,
1977).

Humans develop in an environment that is a dynamic system in which various forces play a role. If
the various forces in the environment combine and affect the humans in the system, the forces will be said to
form an environmental press that determines the direction of human development (Garbarino & Abramowitz,
1992). Environmental press is a combination of influential forces that exist in the environment. Environmental
press is formed from conditions that pressurize and surround the individual which creates psychological
momentum in the form of reactions and tends to direct the individual in a certain direction. Factors that play
a direct role in the individual are factors that are directly related to the individual, such as the atmosphere
of the house, rules in the family, friends playing or working, and so on. Meanwhile, factors that have less or
indirect influence on individuals include laws, economic conditions of the country, social attitudes, and others
(Goldenberg & Goldenberg, 1985). As stated earlier, all factors will combine to form an environmental press
and influence individuals and determine their behavior and developmental direction. The ecological approach
cannot be called a theory because in its discussion Bronfenbrenner still uses concepts about behavior that exist
in existing theories, so the ecological approach is more referred to as a tradition or model approach (Garbarino
& Abramowitz, 1992).

From the description of the family system above, it can be concluded that parenting patterns can be
influenced by family ecology. Belsky proposed a Process Model based on Bronfenbrenner’s thinking with
a systems framework, to explain the factors that influence parenting behavior (Belsky, 1984). This systems
framework believes that various factors are influenced and affect one another. The way parents raise their
children will be strongly influenced by three main factors: the parent’s personal psychological state, the child’s
characteristics, and contextual sources of support and stress. Parenting competence is determined in multiple
ways. Contextual support and stress can either directly influence parenting or indirectly influence parenting by
first influencing the individual’s psychological well-being, personality influences contextual support or stress,
which feeds back to shape parenting.

Subsequent research refers to this process model developed by Belsky (Belsky, 1984). Research on
children’s contribution to parenting style was conducted (Jenkins et. al, 2003). They even found that when
the child’s negative affectivity increased by one point the parent’s negativity increased by four points on the
negativity scale. Greenberger and Goldberg (1989) found that the way parents handle their children is related
to their perception of their children’s behavior. When the child’s behavior shows problems, parents will tend to
be authoritarian, and vice versa if the child is perceived not to have many problematic behaviors, parents tend
to be authoritative. In other words, both studies show that parenting styles are also influenced by children’s
characteristics. A pleasant child will tend to be treated warmly and lovingly while a child who is considered
“naughty” will be treated more “harshly”. In this case, the child’s response to the parent’s efforts when it brings
satisfaction to the parent will continue in a pleasant reciprocal relationship. Conversely, a “difficult” child will
bring stress to the parent and the parent will perceive parenting as an unpleasant task. Benn & Garbarino
mentioned that individuals have a contribution in shaping their environment and then the environment will
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affect individuals (Benn & Garbarino, 1992). Rudolph Moss called this principle the principle of progressive
conformity (Garbarino & Abramowitz, 1992). In this case, the child’s response to his parents’ efforts when it
creates satisfaction for the parent will continue in a pleasant reciprocal relationship. Conversely, a “difficult”
child will bring stress to the parent so that the parent will perceive parenting as an unpleasant task. Benn
& Garbarino mentioned that individuals have a contribution in shaping their environment and then the
environment will affect individuals (Garbarino & Benn, 1992). Rudolph Moss called this principle the principle
of progressive conformity (Garbarino & Abramowitz, 1992).

The marital relationship also influences the way parents raise their children. The husband and wife
relationship should be a relationship that complements and supports each other, there is cooperation between
husband and wife in managing their household. Miller in their research found that self-adjustment and marital
adjustment of parent couples affect the quality of their parenting. In maternal subjects, when the husband-wife
relationship is characterized by low positive affect, the parenting style becomes less warm (Miller, et. al. 1993).
While in the father subject when the relationship between husband and wife is not good and characterized by a
lot of conflict his behavior in parenting becomes less in terms of control.

To ensure the credibility and trustworthiness of the data, the researchers employed both data source and
methodological triangulation. This involved comparing information obtained from different participants and
across various time points to identify consistencies and discrepancies (Hutter et al., 2020). Moreover, interview
findings were cross-verified with relevant documents, including religious education records and parental notes,
to enhance the validity of the interpretations. The data analysis followed the interactive analysis framework
developed by Miles et al. (2014), which consists of several interrelated components: data collection, data
reduction, data display, and conclusion drawing/verification. These activities were conducted simultaneously
and iteratively throughout the research process, allowing the researchers to refine their interpretations and
construct a grounded understanding of the strategies used by parents in fostering Islamic values in their children.

Subjects of the Research

This study was conducted in Lubuk Ladung Village, Kedurang Ilir District, South Bengkulu Regency, Bengkulu
Province. A total of twelve informants participated in the research, comprising seven parents and five children.
Informants were selected through a purposive sampling technique, guided by specific inclusion criteria designed
to ensure the collection of relevant and meaningful data aligned with the study’s objectives (Emmel, 2013). For
parent informants, inclusion criteria required that they must 1) be in good physical and mental health; 2) have
at least one child in early childhood (ages 4-6) or elementary school (ages 7-12); 3) actively participate in their
child’s religious upbringing or household decision-making related to Islamic education and practices; 4) reside
in the village for at least the past five years to ensure contextual familiarity with local religious and sociocultural
practices; and 5) self-identify as Muslim and engage in daily Islamic practices (e.g., prayer, fasting during
Ramadan, and Qur’an reading). As a result, the number of informants was considered adequate to generate in-
depth insights into the strategies employed by parents to instill Islamic values in their children. Among the seven
parent informants, five were female, and two were male, ranging in age from 30 to 40 years. Their occupational
backgrounds included two teachers, two merchants, and three housewives. Regarding educational attainment,
two had completed undergraduate degrees, while the remaining five had received education up to the junior
high school level.

For child informants, inclusion criteria included 1) being between the ages of 8 and 11 years and
enrolled in elementary school; 2) being raised in a Muslim household with parental involvement in religious
activities; 3) demonstrating the ability to express ideas verbally and respond to age-appropriate questions; and
4) obtaining verbal consent from both the child and their parent or guardian for participation. As a result, the
child informants consisted of five elementary school students between the ages of 8 and 11 years, including
two girls and three boys. Prior to data collection, informed oral consent was obtained for the participation of
children. Researchers took deliberate steps to ensure ethical engagement by clearly explaining the purpose and
procedures of the study in age-appropriate language. Additionally, the researchers prepared tailored materials
to facilitate comprehension, conducted interactive question-and-answer sessions, and analyzed the children’s
responses with consideration of their developmental level.
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Data Collection

The data collection process was carried out using three main qualitative techniques: in-depth interviews,
participant observation, and document analysis. This triangulated method ensured a rich and multifaceted
understanding of how parents instill Islamic values in their children within the sociocultural context of Lubuk
Ladung Village, Kedurang Ilir District, Bengkulu Province.

In-depth interviews were conducted in May 2025 and served as the primary data collection tool for
exploring parents’ subjective experiences, motivations, and strategies. Semi-structured interview guidance was
used to ensure consistency while allowing flexibility in following emerging themes (Galletta & Cross, 2013).
Interviews were held at informants’ homes to foster comfort and openness, each lasting 45 to 90 minutes.
Parent informants were asked about their daily religious practices with their children, the challenges they
encountered, and their underlying motivations. Child informants were asked age-appropriate questions about
their religious routines and experiences. All interviews were audio-recorded with consent and transcribed
verbatim for analysis. Researchers immersed themselves in the daily routines of selected families, attending
religious activities such as evening Qur’anic recitations, congregational prayers, and family devotional practices.
Detailed field notes were taken to document verbal and non-verbal interactions, parental modeling behaviors,
child responses, and the overall atmosphere in which Islamic values were imparted. This observational data
provided valuable insights that complemented and validated interview findings, capturing aspects of religious
socialization that informants might not fully articulate. Relevant documents were also collected and analyzed
to provide context and corroborate interview data. These included prayer guidebooks used at home, illustrated
stories of the prophets that parents read with their children, attendance records from Qur’anic education
classes, and photographs from children’s Qur’an recitation graduation ceremonies (khatam al-Qur’an). These
materials revealed the types of Islamic teachings emphasized in the household and helped illustrate the tangible
expressions of religious upbringing.

To ensure data credibility, the study employed several trustworthiness strategies. Member checking
was implemented by returning interview summaries and preliminary interpretations to the participants for
validation. This helped ensure that the researchers accurately captured the perspectives of informants. Peer
debriefing was also conducted with fellow qualitative researchers to reduce personal bias and enhance analytical
rigor. The process included selecting relevant peer reviewers, preparing discussion materials, engaging in
critical dialogue, recording feedback, analyzing the input, and incorporating revisions where necessary. This
combination of interviews, observations, and document analysis, triangulated through methodological and data
source validation techniques, allowed for collecting deep, context-rich data (Hutter et al., 2020). The insights
gathered formed the foundation for analyzing how Islamic values were transmitted through daily parental
strategies and religious activities within the local community.

Results

Parental Strategies in Instilling Islamic Values

Children’s personality is an essential aspect that must be considered by parents. A child is surely expected
to have good characters and personality early on (Cahyani, & Junaidi, 2019). The researchers conducted
structured interviews with seven parents to explore and analyze their strategies in instilling Islamic values in
their children. The interviews were conducted in person and followed a structured format with each research
informant. The collected data were then processed and analyzed. In addition to the interviews, the researchers
conducted direct observations and analyzed supporting documents to triangulate the findings and enrich the
data. Based on this comprehensive analysis, several strategies were identified as commonly used by parents
in Kedurang to instill Islamic values in their children. The findings from the interviews, observations, and
document analysis revealed various parental strategies, as outlined below.

“The strategies I used to instill Islamic values in children include 1) Performing the Maghrib prayer daily,

2) Attending Friday prayers every week, and 3) Providing prayer guidebooks and Islamic storybooks.”
(Informant 1)
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“I usually encourage my child to 1) Learn to recite the Qur’an, 2) Learn how to perform prayers, and 3)
Read storybooks about the prophets and prayer guides. These practices are reinforced daily so that, over
time, the child will adopt them as habits and no longer need reminders.” (Informant 2)

“My strategies include 1) Providing guidance, 2) Teaching Qur’an recitation and prayer, 3) Instructing
them on good behavior, 4) Guiding them to act ethically, 5) Reinforcing positive habits, 6) Teaching
about bhalal and haram, and 7) Training them to fast during the month of Ramadan.” (Informant 3)

“The strategies I use include 1) Teaching short Qur’anic verses, 2) Instilling moral values, 3) Teaching
Qur’an recitation and prayer, 4) Encouraging them to fast during Ramadan, and 5) Directing them to
attend Friday prayers.” (Informant 4)

“I implement several approaches such as 1) Encouraging punctual prayer and Qur’an recitation, 2)
Fasting during Ramadan, 3) Obedience to parents, and 4) Fostering good bebavior toward others.”
(Informant 5)

“The strategies I apply to instill Islamic values include habituation practices, such as 1) Saying bismillab
before eating, 2) Being at home by Maghrib time, 3) Learning Qur’an recitation and prayer, 4) Fasting
during Ramadan, 5) Performing acts of kindness, and 6) Practicing polite expressions such a s thank you,
please, and excuse me when passing in front of elders.” (Informant 6)

“My strategies include 1) Setting an example through practicing prayer, Qur'an recitation, and
supplication, 2) Encouraging daily habits such as greeting others and saying a prayer before beginning
any task, and 3) Reminding the child to engage in good deeds.” (Informant 7)

Thematic analysis of data from interviews, observations, and document reviews reveals a multifaceted approach
to instilling Islamic values in children, structured around five key themes: ritual practice, religious knowledge
transmission, habit formation, moral and ethical development, and role modeling. These insights were further
supported by non-participant observations carried out by the researchers between May 21 and 29,2025. During
this period, the researchers observed the daily routines of the informants and found that they regularly engaged
in religious practices. The children were seen reciting the Qur’an at the mosque every afternoon, greeting
others with Islamic salutations (salam) when entering their homes, and consistently demonstrating polite and
respectful behavior. These observations confirm that the values parents spoke of during the interviews were
actively practiced in daily life and not only verbal ideals. In addition to interviews and observations, document
analysis provided further validation. The researchers found various Islamic reading materials in the informants’
houses, such as books on the stories of the Prophets, prayer guides, and photographs documenting religious
activities like Qur’an recitation and graduation ceremonies (e.g., Khatam Al-Qur’an events). These findings
indicate that the families support their efforts in instilling Islamic values with tangible educational resources
and meaningful family involvement.

The most prominent theme in the findings was the emphasis on religious ritual practice. Informants
consistently described teaching children core Islamic acts such as daily prayers, particularly Maghrib and
Friday congregational prayers. Nearly all informants stressed the importance of early Qur’an recitation, often
beginning with short verses. Fasting during Ramadan was also introduced gradually as part of early religious
training. These foundational practices were seen as essential components of worship to be instilled from a
young age. Closely related was the theme of religious knowledge transmission, which focused on deepening
children’s understanding of Islam through verbal guidance and educational tools. Informants cited the use of
prayer guides and storybooks, especially those about prophets, as effective means for communicating values in
an engaging way. Instruction also included teaching distinctions between halal and haram to shape children’s
moral compass.

Habit formation emerged as another key theme, emphasizing consistency in building behavior.
Informants described the use of daily routines to reinforce values until they became second nature. Strategies
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included encouraging children to say bismillab before meals, return home by Maghrib, and incorporate
prayer and Qur’an recitation into everyday activities. These routines were not only spiritual practices but also
frameworks for cultivating a value-driven lifestyle. The theme of moral and ethical development showed that
Islamic parenting extends beyond ritual to character formation. Informants emphasized teaching respectful

<«

behavior, filial obedience, and social politeness, using phrases like “please,” “thank you,” and “excuse me.”
These behaviors were embedded in daily interactions, aiming to foster empathy, respect, and community
harmony aligned with Islamic teachings. Finally, role modeling was highlighted as a critical method of value
transmission. Parents demonstrated behaviors such as prayer, Qur’an recitation, and supplication, emphasizing
example over instruction. Even simple actions like greeting others warmly or praying before tasks were seen
as powerful means to convey values through lived experience. In sum, the strategies described by informants
reflect a holistic and intentional model of Islamic parenting that integrates ritual, education, routine, ethics,

and example to raise children who not only understand but embody Islamic values.

Parental Perspectives on the Importance of Islamic Values

The researchers conducted structured interviews with seven parents to examine and analyze their perspectives
on the importance of instilling Islamic values. These interviews were carried out in person and in a structured
manner with each informant. The data obtained from these interviews were then processed and analyzed. The
findings indicate that parents consider Islamic values highly important and believe they should be instilled in
children from an early age. The following are excerpts from the interviews conducted with the seven informants
regarding their perspectives on the importance of Islamic values:

“It is very important, as it belps children in the future to learn how to recite the Qur’an and perform
prayers.” (Informant 1)

“It is important because religion plays a vital role in the child’s future.” (Informant 2)

“It is extremely important, as religion serves as a foundation for life. It belps children grow into righteous
individuals who understand religious teachings and can distinguish between good and bad.” (Informant
3)

“It is very important for children to understand values of goodness, which will serve as a foundation for
their lives, both in this world and the hereafter.” (Informant 4)

“It is crucial for the child’s future so they can differentiate between good and bad in life.” (Informant 5)
“It is very important, as it equips children with the moral and spiritual foundation they need for the
future.” (Informant 6)

“It is important because Islamic values are the core foundation for children, and parents play a key role
in instilling these values, as they are the first educators in a child’s life.” (Informant 7)

Based on interviews conducted with seven parents, a consistent view emerged that Islamic values play a
fundamental role in shaping a child’s character from an early age. The parents emphasized that these values
serve as the moral and spiritual foundation for a child’s life, helping them distinguish right from wrong. Islamic
teachings were considered not merely rituals but life principles guiding behavior, attitude, and decision-making.
One informant, for example, noted that teaching children to recite the Qur’an and perform daily prayers from
a young age is essential for their future development. Another major theme that surfaced was the belief that
Islamic values are essential for a child’s future, both in this world and the hereafter. Parents stressed that religion
prepares children to grow into righteous individuals with a strong sense of responsibility and ethical judgment.
Several informants connected early religious education with the development of children capable of navigating
life’s challenges wisely and making morally sound decisions, reflecting success not just materially but spiritually.
Finally, the analysis also highlighted the belief that parents hold a central role in the religious upbringing of
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their children. Informants viewed themselves as the first educators responsible for introducing and modeling
Islamic teachings at home. They believe religious education begins not in formal institutions but through daily
interactions, parental example, and consistent guidance. In conclusion, the findings demonstrate that parents
consider Islamic values critical elements that must be instilled from an early age. These values shape children’s
personalities, moral integrity, and overall life direction.

Children’s Perspectives on the Implementation of Islamic Values

The researchers conducted interviews and observations with five child informants to explore their perspectives
on implementing Islamic values in their daily lives. The data collected from these interviews were then processed
and analyzed. The following are the findings from the interviews:

“I really enjoy learning to recite the Qur’an and performing prayers at the mosque because afterward,
my friends and I get to play together.” (Informant 8)

“I feel happy and excited when learning Qur’an recitation, memorizing short surahs, and performing
prayers.” (Informant 9)

“I feel very enthusiastic because my mother always reminds me to pray and recite the Qur’an. We also
have a Qur’an completion ceremony (wisuda khatam Al-Qur’an) when we finish reciting the whole
Qur’an. During Ramadan, my friends and 1 usually fast and perform tarawih prayers at the mosque. [
also receive a reward from my parents if I complete a full fasting month.” (Informant 10)

“I enjoy learning about religion because when we study Qur’an recitation at the mosque, I get to meet
many of my friends and play with them afterward. Besides that, we also learn religious subjects at
school.” (Informant 11)

“I get very excited when I'm reminded to pray, recite the Qur’an, greet people when entering the house,
say ‘excuse me’ when passing in front of parents, and fast during Ramadan. Usually, I get a reward from
my parents when I complete the full month of fasting.” (Informant 12)

The findings from the interviews reveal that children perceived the implementation of Islamic values in their daily
lives as a joyful and meaningful experience. Many of them expressed genuine happiness and excitement when
engaging in religious activities such as reciting the Qur’an, performing prayers, and fasting. These practices were
not considered burdensome but enjoyable routines that brought emotional satisfaction. For instance, Informant
8 and Informant 9 described their experiences with learning Qur’an recitation and prayer as something they
“really enjoy,” which made them feel “happy and excited,” reflecting a strong emotional connection to these
acts of worship. A notable theme from the interviews was the role of social interaction in enhancing the
children’s religious experiences. Several children associated mosque activities not only with worship but also
with opportunities to socialize and play with friends. Informant 8 and Informant 11 mentioned how they
looked forward to playing with peers after participating in mosque-based religious lessons. This intertwining
of religious education and peer interaction suggests that the social dimension contributes significantly to their
enthusiasm for participating in such activities.

Parental involvement also played a pivotal role in nurturing children’s religious practices. Informants
described how their parents, especially mothers, consistently reminded and encouraged them to carry out religious
duties. Informant 10 highlighted how his mother’s reminders and support increased his enthusiasm for praying
and reading the Qur’an. This kind of parental guidance fosters routine and instills a sense of responsibility and
belonging, reinforcing the importance of these practices from an early age. Another motivating factor identified
was the use of rewards and ceremonial acknowledgments. Children mentioned receiving tangible incentives,
such as gifts or praise when they completed acts of worship like fasting for the entire month of Ramadan.
Informants 10 and 12 shared that their parents rewarded them for full participation in Ramadan fasting, while
Informant 10 also described participating in a Qur’an completion ceremony (wisuda khatam Al-Qur’an), which
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celebrated the achievement of finishing the entire Qur’an. These rewards served as positive reinforcement,
making religious commitments feel both rewarding and celebratory.

Lastly, children’s understanding of Islamic values extended beyond formal rituals to everyday behavior.
They exhibited an awareness of religious etiquette and moral conduct, such as greeting others, using polite
expressions, and showing respect to elders. Informant 12 mentioned daily practices like saying “excuse me”
and greeting family members, indicating that Islamic teachings were integrated into their social habits and
interactions. This suggests a holistic application of religious values that influences their spiritual and interpersonal
development. In summary, the children’s perspectives indicate that the implementation of Islamic values was
deeply embedded in joyful routines, supported by family, and enhanced by social and motivational factors.
Their engagement with religious practices was positively reinforced through communal experiences, parental
involvement, and meaningful rewards, creating a nurturing environment that promoted religious commitment
and moral development.

Discussion

This study explored the strategies employed by parents in Kedurang Ilir District, Bengkulu Province, in instilling
Islamic values in their children. The findings provide a detailed description of practical parental efforts and
demonstrate a strong alignment with established theories in Islamic education and moral development. The
results highlight the multidimensional strategies, ranging from ritual practices to habit formation and role
modeling, that parents employed to shape their children’s character per Islamic teachings.

The parenting strategies identified in this study strongly reflect the Islamic philosophy of education,
which views the formation of character as an integrative process encompassing knowledge (ilm), action (amal),
and being (akhlag). Mardiana et al. (2020) described Islamic education as encompassing three dimensions:
knowing, doing, and being. This framework was observed in the strategies used by parents in Kedurang.
For instance, parents ensured that children understood basic religious obligations such as prayer and fasting
(knowing), helped them regularly practice these rituals (doing), and encouraged the internalization of values
such as honesty, respect, and gratitude in daily life (being). The practical integration of these three aspects
suggests that parents in this rural context were not merely instructing their children in religious knowledge but
actively shaping a comprehensive moral identity (Adinugraha et al., 2021; Gschwandtner, 2020). Furthermore,
Murjani (2022) outlines the foundational triad of tarbiyah (nurturing), tazkiyab (spiritual purification), and
ta’dib (disciplining moral behavior) as key mechanisms of Islamic education. These concepts were evident
in this study’s data: tarbiyah manifested in the nurturing and supportive behaviors of parents; tazkiyah was
visible in the consistent guidance toward religious rituals that purify intentions and conduct; and ta’dib was
reflected in teaching etiquette, politeness, and ethical behavior such as saying “thank you” and “excuse me.”
These findings affirm the argument by Nurhuda (2023) and Rachmawati and Purwandari (2022) that Islamic
character education must integrate intellectual, spiritual, and behavioral components within daily life, involving
not only schools but also families and communities.

The centrality of parents in religious education aligns with the studies by Smith (2023) and Stearns and
McKinney (2020), which state that parental involvement is a more significant predictor of moral character in
young adults than social class or education. The parents in this study considered themselves not just supporters
of religious education but its primary facilitators, consistent with the Islamic view that parents are the first
and most influential teachers (as highlighted in the hadith: “Every child is born in a state of fitrah...”). The
active role of parents in modeling prayer, guiding daily routines, and creating a religious home environment
supports the concept of parents as moral agents who bridge formal teachings with lived realities (Barrow et al.,
2021). Additionally, Izzatunnisa and Mutiawati (2024) emphasized the unique role of mothers in early religious
socialization. In this study, many of the strategies, such as reminding children to pray or recite the Qur’an,
were carried out by mothers, reflecting gendered parenting roles often found in Islamic communities. Yet, this
situation also indicates mothers’ deep engagement and responsibility in cultivating their children’s religiosity
from a young age (Gu, 2022).

Despite Kedurang’s rural setting, parents were not insulated from the challenges of modern parenting
described in the literature. Issues such as time constraints, exposure to digital media, and weakening communal
ties identified by Dasopang et al. (2022) were acknowledged indirectly through the emphasis on reinforcement,

Page 13



habit-building, and ceremony-based motivation (e.g., khatam al-Qur’an graduation events and Ramadan
fasting rewards). While the study did not delve deeply into digital adaptations like Islamic YouTube channels or
mobile apps, it revealed a strong reliance on storytelling, reading Islamic books, and encouraging daily practice,
analogous strategies to those employed by millennial parents in urban areas. Moreover, integrating social
activities (e.g., praying at the mosque with peers and playing afterward) reflects what Walia (2022) describes
as affective components of moral education, in which children learn what is right and emotionally enjoy the
learning process. These emotional connections, reinforced through community-based religious experiences and
family bonding, increase the likelihood of sustained moral engagement (Mejia, 2023; Shogan, 2020).

The findings also reveal that children perceived Islamic learning as an enjoyable and socially enriching
process. This affirms the notion by Mohamed (2017) and Nudin (2020) that early religious exposure when
framed positively, fosters a deeper emotional and spiritual attachment to religious practices. Children not
only practiced rituals but understood their importance in daily interactions like greeting with salam, thanking
parents, or excusing themselves politely, all pointing to the internalization of values, not merely behavioural
compliance. Moreover, the incorporation of rewards (e.g., gifts after fasting or completing the Qur’an) further
supports the perspectives of Davis-Kean et al. (2021) that reinforcement mechanisms, especially from trusted
figures like parents, enhance intrinsic motivation and educational outcomes in young children. In this context,
rewards functioned not just as incentives but as forms of emotional affirmation, celebrating spiritual progress
and anchoring positive memories around religious life (Werchan et al., 2022).

This study contributes substantively to the discourse on moral and religious education in Indonesia.
While most scholarship focuses on formal institutions such as madrasahs and pesantren (Makruf & Asrori,
2022; Siregar et al., 2023), this research highlights the informal yet powerful role of family environments.
As Kasiono and Rasyid (2023) emphasized, character development must begin at home, and this study offers
a vivid portrait of how Islamic values are instilled in such a setting. Practically, these findings support the
development of culturally grounded parenting programs, religious education modules that extend beyond
schools, and community outreach initiatives that empower parents. Religious institutions and policymakers
might consider leveraging this model, where home-based practices are encouraged, guided, and celebrated, as a
sustainable strategy to preserve Islamic values across generations, especially in marginalized or under-resourced
communities.

Despite various benefits, this study has several limitations that should be acknowledged. First, the
research was geographically confined to Lubuk Ladung Village in Kedurang Ilir District, South Bengkulu
Regency, which may limit the generalizability of the findings to other rural or urban areas with differing socio-
cultural and religious contexts. The limited scope may not reflect Indonesia’s broader spectrum of parenting
practices. Second, the sample size was small and relatively homogeneous, consisting of only twelve participants
(seven parents and five children) who shared similar religious and cultural backgrounds. As a result, the data did
not capture a wide range of perspectives, particularly from families of diverse educational levels, occupations, or
sectarian affiliations. Third, while effectively capturing rich, contextual data, the study’s reliance on a qualitative
case study design restricts the ability to make generalizable or statistically validated claims. The absence of
quantitative data limits the potential to measure the strength of relationships between variables such as parental
involvement and child moral development. Fourth, data collection occurred over a short period, with only nine
days of observation and a few days of interviews, potentially missing long-term patterns, changes in behaviour,
or seasonal religious practices that could offer deeper insight into the consistency and sustainability of the
strategies used. Finally, the sensitive nature of the topic might have led to response bias, where participants,
especially parents, might have offered socially desirable answers regarding their religious practices and parenting
methods. This could affect the authenticity and reliability of certain narratives, particularly those related to
ritual consistency and moral behaviour modelling.

To build upon the findings of this study, future research should consider expanding both the
geographic and demographic scope. Including participants from various rural and urban regions, as well as
those with different religious backgrounds, levels of education, and socioeconomic status, would offer a more
comprehensive understanding of parenting strategies in instilling Islamic values. Furthermore, incorporating
a mixed-methods approach that blends qualitative insights with quantitative data, such as structured surveys
or behavioral assessments, could validate and deepen the current findings, allowing for broader comparisons
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and statistical analysis. A longitudinal study design is also recommended to examine the long-term effects of
parental strategies on children’s religious and moral development. Such a design would provide insights into
how Islamic values are retained, adapted, or diminished over different stages of childhood and adolescence.
Given the increasing integration of digital media in family life, future studies could explore how digital tools
such as Islamic educational apps, YouTube channels, or online storybooks support religious socialization,
particularly among millennial or digitally literate parents. Additionally, comparative research between formal
religious institutions (such as madrasahs and pesantren) and informal family-based education could help clarify
the complementary roles each plays in shaping children’s moral character. Lastly, deeper exploration into gender
roles within religious parenting would be valuable, particularly to understand the differing contributions of
mothers, fathers, and extended family members in nurturing Islamic values. This would provide a more nuanced
view of how family dynamics shape religious education in diverse household settings.

Conclusion

This study has illuminated the multifaceted strategies employed by parents in Kedurang District, Bengkulu
Province, to instil Islamic values in their children. Grounded in a qualitative case study approach, the findings
underscore that Islamic moral development is not solely the product of formal education but is deeply rooted
in daily home practices. Parents in this context act as primary moral agents who blend ritual practices, religious
storytelling, habit formation, and consistent role modelling to nurture spiritual consciousness and ethical
behaviour in their children. The study identified five key thematic strategies: the emphasis on ritual observance
(e.g., prayer, fasting, Qur’an recitation), the use of religious learning materials, the development of positive habits
through daily routines, the cultivation of moral behaviours and social etiquette, and the powerful influence of
parental example. These strategies collectively reflect an integrated approach to Islamic character education that
aligns with the concepts of tarbiyah (nurturing), tazkiyah (spiritual purification), and #a’dib (ethical discipline).
Moreover, parental perspectives revealed a deep awareness of the essential role Islamic values play in shaping
children’s character, with consistent emphasis on the importance of instilling these values from an early age.
Children, in turn, responded positively to these efforts, often associating religious activities with joy, social
connection, and personal achievement. Their enthusiasm, particularly when reinforced through family support,
communal engagement, and occasional rewards, illustrates the emotional and spiritual effectiveness of value
transmission at home. Ultimately, this research highlights the critical yet underexplored role of family-based
religious education, especially in rural settings where formal religious institutions may be limited. It calls attention
to the resilience and creativity of parents who navigate modern parenting challenges while remaining committed
to preserving Islamic teachings. The findings advocate for greater recognition and support of parents as central
actors in moral education, urging educational stakeholders, policymakers, and religious institutions to design
culturally rooted, family-inclusive programs that can sustainably reinforce Islamic values across generations.
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