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ABSTRACT

Children’s literature, particularly folktales, serves as an effective tool for
fostering character development and enhancing communication skills in
children. This study explored the use of folktales as a means of improving
the character and communication skills of students in Kedurang. The
researchers employed observation, interviews, and document analyses
to gather the necessary data. The findings indicate that folktales were
commonly used by the community in Kedurang to promote values
such as helping others, compassion, friendship, and courage in facing
challenges. Furthermore, through storytelling activities, folktales were
utilized to train children in communication skills. The stories shared
were diverse, including tales like “Beteri and the Deer” (“Beteri dan
Rusa”), “Sinamnam,” “The Buffalo and the Mousedeer” (“Si Kerbau
dan Si Kancil”), and “The Tortoise and the Eagle” (“Si Kura-Kura
dan Si Elang”). These stories reflect the local wisdom of the Kedurang
community. The people of Kedurang also believe that folktales are an
effective way to train children to be good listeners and speakers. This
study has implications for the preservation of children’s literature, the
enhancement of communication skills through storytelling, and the
implementation of character education through children’s literature.
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Introduction

Kedurang is a region located in the Bengkulu Province of Indonesia, known for its rich and well-preserved local
wisdom. This area boasts unique cultural practices, including bejeghum, folktales, and pantauan. Bejeghum is
one of the cultural traditions found in South Bengkulu (Junaidi et al., 2020). Folktales are also a significant part
of Kedurang’s cultural heritage, frequently shared with children as an educational tool. These stories are passed
down orally, without the aid of any media, by parents, grandparents, or elders to young listeners. The stories
cover a range of topics, such as the kindness of Beteri towards her siblings, the perseverance of Sang Piatu in his
studies, the cleverness of the Mousedeer, the friendship between the Eagle and the Turtle, and other fascinating
tales. These folktales serve as entertainment during leisure time and as a means of teaching children proper
behavior, reflecting the characters’ virtues, and fostering communication skills. Children who listen to these
stories through storytelling are likely to comprehend the narrative flow and absorb the moral lessons, which
can strengthen their positive traits. Consequently, they grow to be well-rounded individuals with knowledge and
strong character. Moreover, they are expected to develop into good listeners and confident speakers due to the
habit of listening to stories from their parents.

Strengthening character education through listening to folktales in Kedurang is an essential aspect that
should be preserved and nurtured. In this context, storytelling serves as an excellent educational tool to impart
valuable life lessons to children. Each story encapsulates important virtues to emulate, such as caring for others,
helping one another in society, perseverance in learning, responsibility, and honesty. These values are embodied
in the behavior and characteristics of the characters within the stories. Ultimately, these values become role
models for children, shaping their behavior and guiding them in their daily lives, whether at home, school, or in
the community. Character education, especially from a young age, is fundamental in shaping children’s moral
compass. Ideally, children should not only excel academically but also understand the difference between right
and wrong, behave in accordance with good values, and show respect for others. Folktales contain various life
lessons that can be emulated by society, enhancing both cognitive development and character (Nafisendy et al.,
2025).

In addition to character education, communication skills are vital and should be developed from an early
age. It is important to teach children how to confidently express their opinions and ideas. Through storytelling
activities within the family, children are trained to be good listeners, to appreciate those speaking, and to
effectively communicate their thoughts. This means that storytelling is invaluable for helping children become
attentive listeners and effective communicators. As they listen to the stories, children grasp the plot and the
moral messages, and they practice communicating their understanding by asking questions or responding to
parts of the story they may not fully understand. Ultimately, they can recount the stories to others. Therefore,
children’s literature holds significant potential as an educational tool that fosters good character development
and enhanced communication skills. Correspondingly, this study aimed to further explore the role of Kedurang’s
children’s literature in improving character and communication skills in local children.

Literature Review

Folktales

Literature plays an important role in the character development of children (Halimatussakdiah, et al., 2019).
Children’s stories, specifically folktales, represent a genre of literature particularly created for young readers,
playing a crucial role in their cognitive, emotional, and social development (Nikolajeva, 2013). These narratives
are characterized by relatively simple and easy-to-understand language, a focus on themes relevant to children’s
experiences, and often contain elements of fantasy that stimulate the imagination (Bettelheim, 2020). The
storytelling structure in folktales typically follows a clear pattern in folktale morphology analysis, involving
stages such as introduction, complication, character actions, and resolution (Propp, 1968). This pattern helps
children understand the plot and develop their narrative abilities (Bruner, 1990). Folktales often serve to convey
cultural, moral, and ethical values to younger generations (Tatar, 2019). Through the identification of characters
and an understanding of the consequences of their actions, children learn about social norms and develop
empathy (Oatley, 2016). Adult-child interactions during storytelling, such as asking questions and discussing
the story, significantly enhance language comprehension, critical thinking skills, and reading interest. In the
Indonesian context, the richness of traditional folktales not only forms part of cultural heritage but also holds
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significant potential for character education and the preservation of local wisdom (Rogahang et al., 2022). The
diversity of Indonesian children’s literature, including fables, legends, and local myths, plays an essential role in
supporting cognitive, social, and emotional development from a young age (Nurgiantoro, 2024).

Folktales hold great potential as an effective pedagogical tool in building character and supporting
children’s social, emotional, and cognitive development. By conveying moral, ethical, and cultural values
through engaging and accessible narratives, folktales facilitate the internalization of positive values in children
from an early age (Nhu Mai, 2024; Sen, 2021). This approach has been shown to strengthen children’s
understanding of literary elements, enhance problem-solving abilities, and develop empathy as part of character
education (Fitriani et al., 2024; Odumegwu et al., 2022; Putri et al., 2024). In intercultural education, folktales
also significantly introduce cultural diversity and foster tolerance through active student participation in the
learning process (de Bruijn, 2019). Even in distance learning situations, such as during the COVID-19 pandemic,
integrating folktales into education has proven effective in maintaining learning motivation and supporting
children’s psychological well-being (Alomyan, 2021; Junaidi et al., 2022). Furthermore, folktales, with their
symbolic and imaginative elements, can stimulate the development of critical thinking and creativity in children,
as evidenced in research on Karakalpak folktales (Seitmuratova, 2024). Therefore, folktales not only serve as
tools for cultural transmission but also as holistic and relevant educational strategies for children’s education.

Character Education

Education is one of the important aspects that must be optimized in human life. Through education, humans can
think broadly and rationally (Junaidi, et al, 2017). Family is the first educational institution for the process of
transfer of knowledge. The learning received at home is the formation of attitudes and strengthening of character
(Putra, et al., 2020). Children can be aware to the values in the society and the folktale could be a useful media
to enhance and promote children characters (Cahyani & Junaidi, 2019). Furthermore, character education is a
deliberate effort to cultivate noble virtues, which are qualities of individuals that are good for themselves and
society as a whole (El-yunusi et al., 2022). Lickona argues that character is related to moral knowledge, feelings,
and behavior. From these three components, it can be concluded that good character is supported by knowledge
of goodness, the desire to do good, and the act of performing good deeds (El-yunusi et al., 2022; Lickona, 2012,
2013). Meanwhile, Aristotle’s theory suggests that character is a virtue for understanding moral life, which can
largely be seen as a matter of character formation under the guidance and direction of practical reason (Carr,
2024; Lu, 2024). Some believe that character must be built and instilled rather than simply taught. It can be
developed through education, work, mentoring, training, direction, guidance, and sincere efforts (Islamic et al.,
2024; Nakissa, 2022). Character education plays a crucial role in shaping the morality of students; without
the proper approach, students risk experiencing the degradation of ethical values, which may lead to deviant
behaviors such as violence, promiscuity, drug abuse, and more. This phenomenon reflects a profound moral
crisis among the younger generation. Additionally, the role of parents in educating their children is increasingly
limited due to economic and social pressures (Hardiansyah, 2022; Husen et al., 2022; Mubhajir, 2022). Therefore,
the involvement of schools is essential to address these issues, particularly the role of teachers as the primary
agents in the character formation process to overcome this moral crisis (Shiddiq et al., 2024). One way that
teachers can contribute to character education is through children’s literature.

Character education is not only an educational goal but also a process of moral formation intertwined
with children’s narrative experiences. Children’s literature, particularly folktales, becomes a strategic medium
for internalizing ethical and social values through storylines, characters, and conflicts close to the child’s world.
Character education must be rooted in real-life values and function as a lifelong learning process (Aspin et al.,
2007). The stories that children read or hear open up space for ethical reflection, moral decision-making, and
the formation of a value-based identity. Furthermore, all young children must receive equitable attention and
guidance, fostering a fair, comfortable, and joyful learning atmosphere (Srihati, et al., 2024). Bertens (2002)
states that true moral values only have meaning when embodied in actions, not just known. Cairns et al.
(2000) view children’s literature as an effective means to teach morality, ethics, and citizenship contextually.
Copp (2001) explains that the values conveyed in literature reflect the social norms that shape children’s
behavior within society. Elmubarok (2008) argues that value education through traditional narratives, such as
folktales, functions to reunite fragmented ethical and cultural dimensions due to the forces of modernity. Hence,
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using children’s literature as a medium for character education is not only a pedagogical approach but also a
meaningful cultural strategy for naturally, deeply, and contextually instilling values.

Communication Skills in Children

Fisher’s narrative paradigm offers a foundational perspective on human communication by asserting that
human beings are fundamentally storytellers. This theory challenges the long-standing dominance of the rational
world paradigm, which views individuals as logical agents making decisions based on arguments, evidence, and
formal reasoning. In contrast, the narrative paradigm suggests that people make sense of the world and make
decisions based on “good reasons” derived from personal history, culture, character, and shared values (Fisher,
1985). According to Fisher, all meaningful communication, including persuasive discourse, is best understood
as narrative in form. This view is echoed by Monteagudo (2011), who emphasizes that children cognitively
process their world through narrative structures. He introduces two key criteria for evaluating stories: narrative
coherence and narrative fidelity. Coherence refers to a story’s internal consistency, including its characters’
reliability and the logical sequence of events. Fidelity, on the other hand, is the degree to which a story resonates
with the listener’s values and lived experiences, striking a “ring of truth.” Fisher argues that stories with coherence
and fidelity are more likely to influence belief and behavior, not because of technical argumentation but because
they reflect the audience’s sense of what is true and humane. Supporting this, Eemeren (2014) argues that
narrative argumentation can serve as a legitimate and powerful form of reasoning, while Haven (2007) provides
empirical evidence that narrative-based messages enhance understanding, retention, and emotional engagement.
In educational contexts, particularly in communication with children, storytelling becomes an effective medium
for engagement and the internalization of values and moral understanding. Thus, Fisher’s narrative paradigm
serves as a compelling theoretical lens for analyzing the role of storytelling in fostering meaningful and value-
laden communication with children.

Fisher (1989) emphasizes that the narrative paradigm is a philosophical approach designed to interpret
and evaluate human communication, assuming that all forms of human communication can essentially be seen
as stories, interpretations of aspects of the world that occur in time and are shaped by history, culture, and
character. Roberts (2004) extends the reach of this paradigm by linking it with folkloristic and performative
approaches. He asserts that the narrative paradigm can be enriched by insights from the discipline of folklore,
particularly in terms of how narratives are conveyed through cultural performances that are situational and
contextual.

Method

This study employed a qualitative approach with content analysis methodology to explore the use of folktales
as a medium for internalizing character values and enhancing children’s communication skills in Kedurang
District, South Bengkulu Regency. The qualitative approach was chosen as it can uncover subjective meanings,
social processes, and cultural dynamics that cannot be reduced to numbers or statistical generalizations (Denzin
& Lincoln, 2018). This study was grounded in the assumption that social meaning is shaped through interaction
and the narratives that are alive within the local community.

Qualitative content analysis was selected as the methodology to identify and interpret the main themes
emerging from the folktales and the transcripts of interviews. This analysis does not simply count the frequency
of words or symbols; it focuses more on contextual meaning and thematic depth (Krippendorff, 2022). This
approach is particularly well-suited for examining the moral messages and communication embedded in
folktale narratives, as well as the community’s perception of these messages. According to Elo and Kyngas
(2008), qualitative content analysis consists of three main phases: preparation, organization, and reporting.
These phases formed the framework for structuring the steps of this research.

The researchers identified relevant issues, specifically how folktales were used to build character and
improve children’s communication skills. Research questions were then formulated to explore the narrative
content and the community’s perceptions of the values embedded within these stories. Data from documentation
and interviews were thoroughly reviewed and reduced to focus on relevant meaning units. The data was then
coded using thematic categories such as empathy, bravery, cooperation, courtesy, and listening and speaking
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Once coding was completed, the data was categorized based on the recurring themes and meanings arising
from the narratives. These categories were then analyzed to explore the relationships between character values
and children’s communication practices within the local context. The findings were interpreted through the
lens of character education theory (Lickona, 2012) and narrative communication theory (Fisher, 1985) while
also considering the cultural values of the Bengkulu community. The interpretation was based not only on the
explicit content of the stories but also on the social and cultural context in which these stories are lived.

Research Location and Informants
This research was conducted in Kedurang Ilir District, South Bengkulu Regency, Indonesia. The researchers
engaged with the local community to gather the necessary information. Informants were selected based on
specific criteria, which included:
1. Native residents of Kedurang
Proficient in the language and culture of Kedurang
Have not lived away from the region for extended periods
In good physical and mental health
Possess a good memory
Capable of effective communication to express their views during interviews
Willing to participate as informants

© N Uk WN

Knowledgeable about the children’s literature of Kedurang

Data Collection Techniques

The researchers interviewed several informants who met the established criteria to obtain research data.
Observations were also made to examine the presence and relevance of children’s literature in Kedurang. The
researchers visited the region directly to gather insights into the phenomenon under investigation. Interviews
were conducted with community members to explore their views on the use of children’s literature as a means
to enhance character development and communication skills.

Data Analysis Techniques

The collected data was then reduced according to the material, classified based on emerging patterns, and
analyzed within the context of relevant theories (Miles & Huberman, 2017). The analysis was expected to
provide a comprehensive understanding of the character education values embedded in children’s literature
or folktales in Kedurang, as well as the community’s perceptions of using these stories to improve children’s
character and communication skills. This information can serve as a basis for formulating more targeted
teaching strategies to strengthen good character and enhance communication skills among students in the
school environment. It will also provide a reference for teachers to implement learning strategies based on the
local wisdom of the Kedurang community.

Results and Discussion

Character Education Values in the Children’s Literature of Kedurang

The children’s literature in Kedurang, specifically folktales, conveys valuable character education lessons that
are exemplary for the younger generation. Junaidi et al. (2024) state that the andai-andai folktale within the
Kedurang community epitomize a repository of eco-social values that are highly revered within the community.
Andai-andai folklores contain some values of character education that encompass social empathy value, religious
value, compiliance value, hardwork value, creativity value, patience value, and promise-keeping value. In the
other hand, most of the folklores in Indonesia especifically in Kedurang of south Bengkulu generally contain
social empathy values (Junaidi, 2017). This study analyzed four folktales, each reflecting key values. In the
story titled “The Deer and Beteri” (“Sang Rusa and Beteri”), the value of mutual help is vividly portrayed, as
exemplified in the following excerpt:

“I am looking for my scarf, Grandma. It was swept away by Sinamnam in this river. Have you seen it?”
Beteri asked. The Deer smiled and replied, “If that is what you seek, close your eyes and hold my tail,
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child. T will help you.” Beteri followed the Deer’s instruction. Soon, the Deer asked Beteri to open her
eyes and release her hold on its tail.”

The narrative of “The Deer and Beteri” emphasizes the lasting importance of mutual assistance in social
relationships. The Deer’s immediate, unselfish offer to help Beteri, without expectation of recognition or reward,
highlights a deep-rooted ethic of care that values community well-being over individual interests. Through
this act, the Deer embodies an ideal of selflessness that is increasingly acknowledged as vital for cultivating
harmonious, resilient communities.

Moreover, the story underscores the fundamental role of trust in overcoming challenges. Despite her
initial hesitance, Beteri’s willingness to follow the Deer’s instructions demonstrates the innate human inclination
to place trust in others, especially in vulnerable moments. This element of the story suggests that trust is not a
passive disposition but an active choice that can lead to solutions and mutual growth. In sum, “The Deer and
Beteri” presents a nuanced exploration of how mutual assistance and trust serve as the foundation for cooperative
problem-solving, encouraging readers to internalize these values as essential components of meaningful social
interactions and as pillars for resilient communities.

Additionally, in the story “The Poor One” (“Si Miskin”), the values of love and perseverance are evident,
as seen in the following excerpt:

“In a village, there lived an elderly mother with ber young child. They lived in extreme poverty. One day,
the child asked his mother for food. However, the mother had nothing to cook. The child kept begging
for food, unable to bear his hunger any longer. Seeing ber child’s suffering, the mother felt guilty and
compassionate. She quickly set out to find food for ber child. ‘Stay at home, my child. I will go find food
for you,” she said. The child did not protest, for he was an obedient child who followed his mother’s
words. The mother went to the forest to clear land.”

This poignant story encapsulates the timeless virtue of maternal sacrifice. The mother’s determination to meet
her child’s basic needs despite their dire circumstances reflects a deeply ingrained ethic of care that goes beyond
mere survival. Her willingness to endure hardship for the well-being of her child resonates with universal
cultural notions of parental responsibility, where love is most profoundly expressed through acts of self-denial
and service.

In addition to highlighting sacrificial love, the story also emphasizes the importance of resilience as a
defining trait of human perseverance. The mother’s decision to venture into the forest for food symbolizes a
conscious, courageous choice to face adversity, transforming passive endurance into active agency. In doing
so, the story conveys that resilience is not just an individual trait but a collective imperative that ensures the
survival and thriving of vulnerable members of society. Through its vivid portrayal of love and resilience, this
narrative invites readers to recognize the profound strength that arises from compassion-driven action. It offers
a powerful, albeit subtle, lesson on how enduring familial bonds are often forged through the quiet heroism of
ordinary individuals.

Next, the story of “The Buffalo and the Mousedeer” (“Si Kerbau dan Si Kancil”) also conveys valuable
lessons worth emulating, particularly the value of empathy, as reflected in the following excerpt:

“When the Buffalo was feeling down and sad, a Deer passed by and noticed him. The Deer approached
the Buffalo and asked, “Why do you look so down and sad? What happened?’ asked the Deer, full of
concern. ‘I am indeed sad, Deer. My life is about to end. A month ago, the Hunter wanted to kill me, but
I begged him to wait until my body was fatter by next month. The day of the agreement is coming next
week, Deer. The Hunter will come here to kill me.” The Buffalo then told the Deer all his troubles. The
Deer, feeling pity for the Buffalo, comforted him and promised to help.”

The story of “The Buffalo and the Mousedeer” uniquely portrays empathy as a cornerstone of healthy social
interactions. The Deer’s decision to stop, observe, and respond to the Buffalo’s distress exemplifies moral
attentiveness beyond superficial acknowledgment. This act of genuine care reflects a broader ethical stance
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that prioritizes the emotional and psychological well-being of others, reinforcing the idea that empathy is an
indispensable element of social cohesion.

Complementing this theme, the narrative underscores the value of integrity, as seen in the Deer’s promise
to assist the Buffalo. The commitment to fulfilling a promise, especially made during a moment of shared
vulnerability, speaks to the enduring significance of trustworthiness in maintaining interpersonal relationships.
This aspect of the story demonstrates that integrity is not merely a matter of personal ethics but a vital social
resource that sustains mutual confidence and long-term cooperation. The themes of empathy and integrity
emphasize the profound interdependence between emotional responsiveness and moral accountability. The
story invites readers to reflect on how these values contribute to the resilience and stability of social networks.
Finally, in the story of “The Tortoise and the Eagle” (“Si Kura-Kura dan Si Elang”), the warm friendship
between the two teaches lessons about courage and wisdom, as illustrated in the following excerpt:

“In a forest, there lived a Tortoise with a son-in-law, a Bird of Prey. One day, the Bird of Prey invited the
Tortoise for a walk. “Tortoise, would you like to fly with me bigh in the sky to see this bustling worlds’
asked the Bird of Prey. ‘Of course, I would, dear Eagle, replied the Tortoise.”

In “The Tortoise and the Eagle,” the narrative explores the value of courage in embracing new experiences
as a crucial part of personal growth. Despite being a land-dwelling creature, the Tortoise’s decision to accept
the Eagle’s invitation to soar through the skies demonstrates a willingness to face unfamiliar challenges and
expand its view of the world. This depiction aligns with the educational principle that intellectual and emotional
development often requires stepping outside one’s comfort zone and confronting the unknown.

However, the story also imparts an important lesson on prudence and self-awareness, as seen in the
eventual consequences of the Tortoise’s adventurous decision. While courage is undeniably valuable, the
Tortoise’s predicament highlights the need to balance ambition with a clear-eyed understanding of one’s
capabilities and limitations. This cautionary element reinforces the idea that risk-taking while fostering growth
must be tempered by thoughtful deliberation and self-reflection to avoid unintended consequences. Thus, the
story provides a nuanced perspective on the interplay between boldness and wisdom. It invites readers to
recognize that responsible decision-making is about the bravery to face challenges and the wisdom to assess
risks and proceed with careful confidence.

Public Perception on the Use of Folktales in Building Children’s Character

The researchers interviewed five community members to explore and analyze their perceptions of the use of
folktales in building children’s character. The interviews were conducted in a structured and direct manner with
the research participants. The results of the interviews were then processed and analyzed. Based on the analysis,
it was found that the community perceived the use of folktales as an important tool in building children’s
character. These folktales helped children develop emotional intelligence, leadership qualities, honesty, respect
for elders, politeness, empathy, and a sense of mutual help. Below are the results from the interviews with the
informants.

“Folktales can enhance children’s leadership qualities, as there are stories about fair leaders with good
virtues. By listening to these stories, children also learn about self-protection, emotional intelligence, and
developing patience.” (Informant 1)

The above excerpt highlights that children can indirectly absorb character values by identifying folktale
characters. The figure of a leader, portrayed as fair and virtuous in the story, serves as a symbolic model for
children to emulate. The values of fairness and virtue play a key role in shaping positive leadership traits such as
responsibility, wisdom, and concern for others. Folktales also convey emotional and social messages, such as the
importance of patience, self-protection, and handling difficult situations with wisdom. By listening to the stories,
children learn to manage their emotions, develop empathy for characters encountering challenges, and cultivate
patience. This demonstrates that folktales serve as a medium for developing emotional intelligence, which is
essential for children’s personal development.
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Another perspective on the use of folktales in building children’s character is as follows:

“Children can learn critical thinking, honesty, good manners, respect for elders, and care for their social
environment.” (Informant 2)

Informant 2’s statement shows that folktales are not merely a form of entertainment but also serve as an
instrument for character education with meaningful lessons. Folktales present narratives that position
characters as representations of moral values. Characters who are honest, kind-hearted, or respectful to elders
are often rewarded with happy endings, while those who are deceitful or arrogant tend to encounter negative
consequences. This narrative pattern helps shape children’s moral and cognitive frameworks. Informant 2 also
pointed out that critical thinking is a consequence of listening to folktales, which indicates that children are not
just passively absorbing messages but are encouraged to understand the meaning, analyze events in the stories,
and reflect on them in real-life contexts. Thus, folktales can serve as a medium for moral and cognitive literacy,
integrating values with reasoning simultaneously.

“When children hear these folktales, they will learn to listen attentively to others, practice politeness, and
develop their thinking skills.” (Informant 3)

Informant 3’s statement illustrates that folktales serve not only as a medium for instilling moral values but also
as a tool for developing children’s cognitive and social skills. While listening to stories, children are trained
to focus, follow the storyline, and capture the implicit messages conveyed by the characters. The ability to
actively listen and pay attention is an essential communication skill, and folktales can be an early platform for
cultivating these habits in young children. The aspect of politeness mentioned by the informant is closely related
to social norms often embedded within folktales. Many folktales contain lessons on how to behave respectfully
toward elders, others, or even nature. Thus, children absorb the value of politeness through the characters and
internalize forms of polite expression in their daily lives.

Folktales are believed to teach children to help each other and care for others, as depicted in the following
excerpts.

“Folktales can teach children not to lie, to help one another, to learn to become leaders and to learn
about religion. Some folktales tell stories about learning to read the Quran and praying, which motivate
children to learn how to pray and read the Quran when they hear them.” (Informant 4)

Informant 4’s statement highlights folktales’ significant role in instilling various character values in children.
Through these stories, children are taught not to lie, to help one another, and to learn to become responsible
leaders. These values are conveyed narratively through characters that often represent ideal behaviors worthy of
emulation. In the stories, characters who are honest, helpful, and possess leadership qualities are often depicted
as receiving happiness or rewards, helping children understand the positive consequences of good behavior.
In addition to moral and social aspects, folktales contain religious dimensions that enrich their educational
function. As mentioned by the informant, some folktales focus on religious themes, such as the activities of
learning to read the Quran and praying. These narratives encourage children to imitate the characters and
motivate them to practice religious values in their daily lives.

“By listening to folktales, children develop a sense of helping each other, caring for others, camaraderie,
and cooperation, and they also learn discipline. Many folktales provide valuable lessons for children, and
they often have humorous characteristics that attract children’s attention.” (Informant 5)

Folktales contain many character values, such as learning to help one another, caring for their surroundings,
cooperating, and learning about religion, such as reading the Quran and praying. Informant 5’s statement shows
that folktales strongly influence children’s social character, including a sense of helping each other, caring for
others, camaraderie, cooperation, and discipline. Through narratives rich in noble values, children can emulate
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positive behaviors from the characters, especially when they see how teamwork and solidarity lead to success
in overcoming challenges. These prosocial characteristics are fundamental in shaping a child’s personality, one
that is caring toward the social environment and capable of living harmoniously with others. Furthermore, as
mentioned in the excerpt, discipline is another important value often conveyed implicitly in folktales, especially
through the characters’ portrayal of the consequences of disobedience or negligence.

Informant 5 also emphasized folktales’ emotional appeal and entertainment value, particularly from
their humorous and unique qualities that make children eager to listen. This aspect reinforces the educational
function of folktales because when children feel happy and entertained, they are more open to receiving the moral
messages embedded within the stories. The humorous features in folktales create a fun learning atmosphere that
is far from boring, making internalizing values more effective. Thus, folktales not only deliver moral and social
teachings but also serve as an educational medium that appeals to children’s emotions, an important element in
the holistic development of their character.

Public Perception on the Use of Folktales in Enhancing Children’s Communication Skills

The researchers conducted structured interviews with five community members to explore and analyze their
perceptions of the use of folktales in enhancing children’s communication skills. The interviews were conducted
directly and in a structured manner with the research subjects. The results were then processed and analyzed.
Based on the analysis, it was found that the community perceived the use of folktales as playing an important
role in improving children’s communication skills. By using folktales, children could communicate more
effectively, such as by retelling the stories they heard to their peers or others.

“By listening to folktales, children can improve their speaking skills, as they usually recount the stories
they’ve heard to their friends afterward.” (Informant 1)

“Folktales can enhance children’s communication abilities. When children listen to folktales, they
remember the story and are eager to tell it to friends who haven’t heard it.” (Informant 2)

Based on the responses from Informant 1 and Informant 2, it can be concluded that the use of folktales also
contributes to the development of communication skills in children. Children will retell the stories they’ve heard
to their friends. Folktales provide an important contribution to improving children’s communication skills,
particularly through the activity of retelling the stories they listen to. Informant 1 explained that after listening
to a folktale, children tend to spontaneously retell the story’s content to their peers. This activity not only serves
as entertainment but also trains children to organize the story’s plot, choose the right words, and build the
courage to speak in front of others. Indirectly, children learn to communicate messages in a coherent and clear
manner, which is a core component of verbal communication skills.

Meanwhile, Informant 2 emphasized how folktales help children remember the story and motivate them
to share it with their peers who haven’t heard it. This process involves the child’s ability to filter information
they’ve heard, remember the story’s structure, and retell it in their style. This shows that folktales enrich children’s
vocabulary and encourage them to think communicatively, such as figuring out how to convey something in a
way that is understandable and engaging for the listener. In other words, folktales become an effective medium
for sharpening children’s speaking abilities through enjoyable and contextual experiences.

Here is another perspective from the community regarding the use of folktales in enhancing children’s
communication skills:

“Children love listening to folktales, especially when the stories are funny. They will quickly retell the
stories, which will undoubtedly affect their communication skills.” (Informant 3)

This statement from Informant 3 highlights that folktales have a strong emotional appeal, especially when
the stories include elements of humor. Children’s interest in funny stories motivates them to listen attentively
and retell the story. The process of retelling inherently involves verbal communication skills, such as children’s
ability to structure narratives, choose the right words, and engagingly present the story. Moreover, this activity
also trains children to think critically about the storyline and convey it in a logical order. Therefore, folktales
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can serve as entertainment and an effective educational tool for improving children’s speaking skills.

“This folktale also helps children communicate because they are very enthusiastic and remember the
stories they’ve heard to retell them.” (Informant 4)

This statement highlights the role of folktales in developing children’s cognitive abilities, especially in terms
of memory and communication. When children listen to a folktale, they typically enjoy the plot and try to
remember key details they will retell later. This process involves good listening skills, information management,
and the ability to relay the story in their own words. This activity strengthens children’s ability to express
ideas clearly, which is an essential element of communication skills. Moreover, the enthusiasm children show
in retelling the story indicates that folktales can ignite a high level of interest in learning, creating a fun and
meaningful learning experience.

“When listening to folktales, children are enthusiastic and try their best to remember the story, especially
when it captures their attention. They will also retell the story to their friends later.” (Informant 5)

According to Informant 5, the use of folktales emphasizes the social aspect of learning. Children not only listen
to and remember the story, but they also share it with their friends. This story-sharing activity involves intense
social interaction. Children learn to adjust how they tell the story to capture the attention of their listeners. This
helps them engage in the story, understand their audience, and use appropriate intonation. Additionally, sharing
stories with friends enhances children’s interpersonal skills, such as cooperation, empathy, and confidence
in speaking. Thus, it can be concluded that folktales can positively impact children’s communication skills
development. With the help of folktales, children become excited to listen to the stories, especially when they
are funny or interesting, and they eagerly recall the story to share with their peers.

Based on the interviews and observations, it was found that children’s literature in Kedurang significantly
contributed to the development of children’s character in the region. Children were very eager to listen to
the stories shared with them, which allowed them to practice being good listeners. This also enhanced their
communication skills, as they could retell the stories they had heard to others, such as their friends.

Kedurang has a variety of educational stories that are often shared with children. These stories represent
the local wisdom of the Kedurang community. The delivery of these children’s literature can train children’s
listening abilities and the ability to express ideas, as well as serve as models for behavior in daily life. This is
because the stories carry character education values that are excellent examples. These values can be seen in the
characters and their actions. Values can also be identified through the dialogue of the characters. In the story of
“Beteri and the Deer,” children can learn about Beteri’s patience and the kindness of the Deer, who helps Beteri.
“The Poor One” teaches about a mother’s love for her child and the child’s obedience to the mother. These are
crucial values to instill from an early age. Additionally, “The Buffalo and the Mousedeer” conveys the goodness
of the Deer towards the Buffalo. The empathy the Deer shows is an essential value to teach children, as empathy
should be nurtured from an early age. Furthermore, the importance of friendship can be seen in the tale of “The
Tortoise and the Eagle.” The Eagle is kind to its friend, the Tortoise, and the Tortoise shows courage by bravely
joining the Eagle in flight. The value of bravery is crucial for children to internalize early on, but it should also
be accompanied by wisdom and a readiness to take risks.

In summary, the folktales of Kedurang not only provide entertainment but also serve as valuable tools
for teaching life lessons and fostering important character traits in children. These stories contribute to shaping
well-rounded individuals who are equipped with empathy, patience, courage, and a sense of responsibility.
Research on children’s literature in Kedurang has previously been conducted by Junaidi et al. (2024), who state
that representations of social intelligence in these stories, such as caring, alignment, empathic accuracy, influence,
and social cognition, are critical aspects of child development. Their study found that the children’s folktales in
Kedurang are highly relevant for children, as they embody the values of caring for others. Through these stories,
children are exposed to attitudes of mutual assistance and compassion, effectively conveyed through narrative
structures. Furthermore, Islamic values are often present in the children’s literature of Kedurang, particularly in
stories like “Sang Piatu.” The folktale of “Sang Piatu” among the Pasemah ethnic group in Kedurang contains
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numerous Islamic values, making it an ideal educational tool for instilling religious teachings in children. These
Islamic values are reflected in character behaviors, dialogues, and descriptions in the folktale. In “Sang Piatu,”
a child is depicted as diligently praying and reciting the Quran, representing Islamic values that young people
should emulate (Nafisendy et al., 2025). This suggests that children’s literature in Kedurang can serve as an
educational medium, promoting positive behaviors in children.

The interviews with the informants also indicate that folktales can be used not only as educational tools
but also as a means to enhance communication skills. These skills are essential for every individual, particularly
as social beings. Through children’s literature, especially folktales, a child practices listening to stories, conveying
the story’s content, and retelling the stories they have heard to others. Moreover, the interviews revealed that
children were very happy when listening to stories. They were eager to listen attentively, making the stories’
content easily understood. This shows that folktales are not only a source of moral and character education but
also an engaging tool for developing communication skills, providing children with opportunities to refine their
verbal and listening skills in an enjoyable and meaningful way.

Conclusion

The children’s literature from Kedurang, Bengkulu, play a crucial role in instilling character values and enhancing
children’s communication skills. Through these stories, children learn important values such as helping others,
empathy, love, and courage, which are reflected in the characters’ actions and moral deeds. The practice of
storytelling within the community not only serves as a process of character development but also contributes
to the cultivation of children’s communication skills. Through these stories, children practice listening and
speaking, becoming more confident in expressing their ideas. This highlights the significance of using children’s
literature as a tool for developing their ability to articulate their thoughts effectively.

Acknowledgment
The authors express their gratitude to Lembaga Pengelola Dana Pendidikan (LPDP) for supporting this

publication.

Conflicts of Interest: The authors declare no conflict of interest

Page 11



References

Alomyan, H. (2021). The Impact of Distance Learning on the Psychology and Learning of University Students
during the Covid-19 Pandemic. International Journal of Instruction, 14(4), 585-606. https:/doi.
org/10.29333/iji.2021.14434a

Aspin, David Norman, Chapman, & Dianne, J. (2007). Values Education and Lifelong Learning: Principles,

Policies, Programmes. Springer

Bertens, K. (2002). Etika.Jakarta: PT. Gramedia Pustaka Utama.Cet.VII

Bettelheim, B. (2020). The uses of enchantment: The meaning and importance of fairy tales. Vintage.

Bruner, J. (1990). Acts of meaning: Four lectures on mind and culture (Vol. 3). Harvard university press.

Cahyani, I., & Junaidi, F. (2019, March). Andai-Andai Folklore: A media for internalization character values and
educating children. In Second Conference on Language, Literature, Education, and Culture (ICOLLITE
2018) (pp- 336-339). Atlantis Press.

Cairns, J., Gardner, R., & Lawton, D. (2000). Education For Values: Morals, Ethics, and Ctizenship in
ContemporarTTeaching. Kogan Page.

Carr, D. (2024). Love , knowledge (wisdom) and justice : Moral education beyond the cultivation of Aristotelian
virtuous character. Journal of Moral Education, 53(2), 273-291. https://doi.org/10.1080/03057240.20
23.2219029

Copp, D. (2001). Morality, normativity, and society. Oxford University Press.

de Bruijn, A. (2019). From Representation to Participation: Rethinking the Intercultural Educational Approach
to Folktales. Children’s Literature in Education, 50(3), 315-332. https://doi.org/10.1007/s10583-017-
9330-x

Denzin, N. K., & Lincoln, Y. S. (Eds.). (2018). The SAGE Handbook of Qualitative Research (5th ed.). Los
Angeles, CA: SAGE Publications.

Eemeren, F. H. van. (2014). Argumentation theory: A pragma-dialectical perspective. In Springer International
Publishing AG (Vol. 40, Issue 1). https://doi.org/10.22329/il.v40i1.6159

Elmubarok, Z. (2008). Membumikan Pendidikan Nilai: Mengumpulkan yang Terserak,

Elo, S., & Kyngas, H. (2008). The qualitative content analysis process. Journal of Advanced Nursing, 62(1),
107-115 doi: 10.1111/.1365-2648.2007.04569.x.

El-yunusi, M. ]., Rusijono, & Izzati, U. A. (2022). Character Education of Student in Pondok Modern
Darussalam (PMD) Gontor in Thomas Licona Theory Perspective. Scaffolding: Jurnal Pendidikan Islam
Dan Multikulturalisme, 4(2), 415-429.

Fisher, W. R. (1985). The narrative paradigm: An elaboration. Communication Monographs, 52(4), 347-367.
https://doi.org/10.1080/03637758509376117

Fisher, W. R. (1989). Clarifying the narrative paradigm. Communication Monographs, 56(1), 55-58. https://doi.
org/10.1080/03637758909390249

Fitriani, M. R., Maisoni, M. E P., Bakri, A., & Prima Aulia. (2024). The Effectiveness Of The Storytelling
Method Using Folktales On Early Childhood Empathy Behavior At Villa Beta Kindergarten Padang
City. In Trend : International Journal of Trends in Global Psychological Science and Education, 1(3),
62-68. https://doi.org/10.62260/intrend.v1i3.164

Halimatussakdiah, H., Yuda, R. K., & Junaidi, E (2019). Literasi Sastra Folklor pada Anak Sekolah
Dasar. Konferensi Nasional Bahasa dan Sastra V, 5(1), 130-138.

Hardiansyah, F. (2022). Snowball Throwing : A Method to Uplift Elementary School Students > Responsibility
on Environment. AL-Ishlah: Jurnal Pendidikan, 14(3), 3853-3864. https://doi.org/10.35445/alishlah.
v14i3.1966

Haven, K. (2007). Story Proof. In Story Proof. https://doi.org/10.5040/9798216019312

Husen, A., Casmana, A. R., Hasan, R. O., & Erfinda, Y. (2022). Implementation of Teaching Character
Education, Particularly in Environmental Care Value, in Labschool Jakarta. Journal of Social Studie,
13(4), 225-249.

Page 12




Islamic, G., Ishaq, M., & Dayati, U. (2024). Character education through philosophical values in traditional
Islamic boarding schools. Kasetsart Journal of Social Sciences, 45, 31—

Junaidi, E, Rahmanto, A. A., Fitriana, E., Ni’matussyahara, D., Damayanti, A., & Riyanti, R. D. (2024).
Investigating the influence of Beteri’s social intelligence in ‘Andai-andai’folktales on societal perspectives.
Research Journal in Advanced Humanities. https://doi. org/10.58256/cgz85¢35

Junaidi, E., Permatasari, S. D.., S., Silviana, Z. J.., Metboki, M. Y.., Hidayat, A. N.., Dompeipen, A. C.., &
Rumohoira, D. R. (2024). Andai-Andai Folk Tale: A Tool to Promote Eco-Social Values among Children
in Kedurang Community. Journal of Ecohumanism, 3(3), 461-472. https://doi.org/10.62754/joe.
v3i3.3384

Junaidi, E, Suwandi, S., Saddhono, K., & Wardani, N. E. (2022). Improving Students’ Social Intelligence Using
Folktales during the Covid-19 Pandemic. International Journal of Instruction, 15(3), 209-228. https://
doi.org/10.29333/iji.2022.15312a

Junaidi, E, Andhira, R., & Mustopa, E. S-; M., & Belakang, L. (2017). Implementasi pembelajaran bipa
berbasis budaya sebagai strategi menghadapi mea. In The 1st education and language International
Conference (pp. 317-324).

Junaidi, E, Mustopa, E., Putra, A., & Aryanto, S. (2020). Analisis Fungsi Bahasa dalam Komunikasi Adat
Bejeghum: Kajian Sosiopragmatik. Jermal, 1(2), 79-88.

Junaidi, E (2017). The value of character education in andai-andai folklore and its use as learning material for
literature subject in elementary school. I[JAED U-International E-Journal of Advances in Education, 3(9),
501-5009.

Krippendorff, K. (2022). Content Analysis: An Introducyion to Its Methodology (4th ed.). Thousand Oaks:
SAGE Publications https://doi.org/10.4135/9781071878781

Lickona, T. (2012). Education for character: How Our Schools Can Teach Respect and Responsibility In

Education for the character. Bumi Aksara.

Lickona, T. (2013). Educating For Character. Bumi Aksara.

Lu, Y. (2024). The compatibility of character education and citizenship education in Aristotelian approaches to
moral development. Journal of Moral Education, 00(00), 1-15. https://doi.org/10.1080/03057240.202
4.2354746

Miles, M. B., & Huberman, A. M. (2017). Analisis Data Kualitatif: Buku Sumber Tentang Metode Metode Baru
(T. Rohendi & M. Mulyarto (eds.)). Universitas Indonesia (UI-Press).

Monteagudo, J. G. (2011). Jerome Bruner and the challenges of the narrative turn. Narrative Inquiry, 21(2),
295-302. https://doi.org/10.1075/ni.21.2.07gon

Muhajir, A. (2022). Inclusion of pluralism character education in the Islamic modern boarding schools

during the pandemic era. Journal of Social Studies Education Research, 13(2), 196-220. https://eric.
ed.gov/?id=EJ1355830

Nafisendy, V. T., Junaidi, F., Kusnadi, A., Bahri, S., Fikri, D., Siregar, A., & Junarif, Z. (2025). The representation of
Islamic values within Sang Piatu folktale in Kedurang society. Research Journal in Advanced Humanities.

Nakissa, A. (2022). Islam and the cognitive study of colonialism: The case of religious and educational reform at
Egypt’s al-Azhar. Journal of Global History, 17(3), 394-417., 17(3), 394-417. https://doi.org/10.1017/
$1740022821000267

Nhu Mai, N. (2024). Educating Moral Emotions for 5-6 Years Old Children through familiarizing them with
Fairy Tales. International Journal of Advanced Multidisciplinary Research and Studies, 4(4), 425-432.
https://doi.org/10.62225/2583049X.2024.4.4.3057

Nikolajeva. (2013). Picturebooks and emotional literacy. Reading Teacher, 67(4).

Nurgiantoro, B. (2024). Sastra Anak: Pengantar Pemahaman Dunia Anak Edisi Revisi. Ugm Press.

Oatley, K. (2016). Fiction: Simulation of social worlds. Trends in Cognitive Sciences, 20(8), 618-628.

Odumegwu, J. C., Scheidt, L., & McMahon, J. (2022). Fostering empathy in children through storytelling: A
Protocol for Scoping Review. https://doi.org/10.21203/rs.3.rs-1665413/v2

Page 13




Propp, V. (1968). Morphology of the Folktale. University of Texas press.

Putra, A., Junaidi, E, & Fitri, Y. (2020). Kajian gender: sterotipe pada anak dalam keluarga. Jurnal Obor
Penmas, 3(2), 251-262.

Putri, S. A. C., Ayriza, Y., Khumalo, J., & Joitun, F. A. (2024). The Impact of Folklore-Based Storytelling on
Empathy Behavior in Kindergarten Children. International Journal of Islamic Educational Psychology,
5(1). https://doi.org/10.18196/ijiep.v5i1.22589

Roberts, K. G. (2004). Texturing the narrative paradigm: Folklore and communication. Communication
Quarterly, 52(2), 129-142. https://doi.org/10.1080/01463370409370186

Rogahang, H. J., Massang, B., & Yuniati, E. (2022). Penanaman nilai pendidikan karakter dari cerita rakyat

Minahasa melalui pembiasaan perilaku anak usia dini. Jurnal Pendidikan Anak Usia Dini, 6(6), 6951-
6960.

Seitmuratova, V. J. (2024). Development Of Creative Thinking Of Children From Preschool 5-7 Years Old
Through Karakalpak Folk Tales And Children’s Songs. International Journal of Pedagogics, 4(4), 101-
104. https://doi.org/10.37547/ijp/Volume04Issue04-20

Sen, E. (2021). Children’s literature as a pedagogical tool: A narrative inquiry. International Online Journal of
Education and Teaching (IOJET), 8(3).

Shiddiq, A., Ulfatin, N., Imron, A., & Imron, A. (2024). Developing Student Character Education Through
Islamic Boarding School Culture in Islamic Elementary Schools. Al-Ishlah: Jurnal Pendidikan, 16(2),
2276-2288. https://doi.org/10.35445/alishlah.v16i2.5260

Srihati, D., Aditia, K., Louis, S., Aysi, S. A. H., Romadhina, I. N. S., Adhim, A. R., & Maulida, F. H. (2024).
Internalization of leadership values among young children in inclusive schools. Research Journal in

Advanced Humanities.
Tatar, M. (2019). The Hard Facts of the Grimms’ Fairy Tales: Expanded Edition Volume 39. Princeton University
Press.

Page 14



